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Abstract
Nowadays smart devices have become much more affordable especially in Iraq. Those devices
are very effective and convenient to use for different purposes. On the other hand, mobile
learning via smart devices extends opportunities to learn with a collaborative study. This new
model gives lecturers to build a student centered learning environment. Social media and mobile
learning facilitate formal and informal learning. Over the past decade, mobile learning has
become gradually popular in university settings by providing mobile access to learning
resources, collaborative learning and to exchange formative evaluation and feedback between
students and instructors.
The research was conducted at Ishik University, in Erbil Kurdistan Region of Iraq. Data was
collected from the students at ELT department of Education Faculty. This thesis gives a
theoretical background of mobile learning and social media platforms. The practical usage of
mobile learning in reading lessons is also presented in the dissertation. In the second chapter of
the thesis, we reviewed the reading skills and their practical usage in mobile learning. The
purpose of the study was to observe and analyze whether the implementation of mobile learning
with social media tools would improve students’ reading and comprehension skills’ compared to
traditional methods. Also, we aimed to reveal Iraqi students’ readiness towards implementing
mobile learning through social media tools. In the research, we also investigated students’ level
of satisfaction and acceptance of mobile learning usage.
The goal of the dissertation is to create learner-centered attitudes and approaches to improve
Ishik University students’ reading comprehension skills through mobile media implemented in
non-native environment. The presented dissertation aims to inquire; 1.The types of social media
platforms mostly used by Ishik University Students in Iraq; 2. The contribution of social media to
the students’ academic achievements; 3. The Attitude of the students towards mobile learning via
social media; 4.The comparison of mobile learning and traditional way of teaching reading
lessons; 5.the application of mobile learning in formal and informal learning; 6.Theoretical and
practical basis of using social media tools in teaching reading comprehension; 7.Advantages
and disadvantages of using mobile media in the acquisition of efficient reading comprehension
techniques.
The study revealed that undergraduate students in Kurdistan Region had a great potential for
implementing mobile learning in their learning environment. The study also revealed that both
iv

control and experimental groups significantly increased their mean scores on while test 1, while
test 2 and posttest compared to the preceding one. Furthermore, there is a statistical significant
difference between mobile learning implemented group and traditional way group. Also, the
study in the post survey revealed students’ high level of satisfaction and adoption on
implementing mobile learning in reading lessons.

v

List of Abbreviations
EFL: English as Foreign Language
ELT: English Language Teaching
CALL: Computer Assisted Language Learning
CBI: Content Based Instruction
MALL: Mobile Assisted Language Learning
ICT: Information Computer Technologies
KRG: Kurdistan Regional Government
MHESR: Ministry of Higher Education and Scientific Research
PDA: Personal Digital Assistant
GSM: Global System for Mobile communication
SCL: Student-Centered Learning
SPSS: Statistical Package for the Social Sciences

vi

Contents

FACULTY OF EDUCATION AND HUMANITIES ............................................................................................... I
ACKNOWLEDGEMENTS .............................................................................................................................................III
ABSTRACT ............................................................................................................................................................... IV
LIST OF ABBREVIATIONS ......................................................................................................................................... VI
CONTENTS ............................................................................................................................................................. VII
LIST OF TABLES ........................................................................................................................................................ X
LIST OF FIGURES ..................................................................................................................................................... XI
INTRODUCTION .......................................................................................................................................................... 0
CHAPTER 1: THEORETICAL BASIS OF USING SOCIAL MOBILE MEDIA TOOLS IN TEACHING
READING COMPREHENSION ............................................................................................................................... 8
1.1 THE CONCEPT OF SOCIAL MOBILE MEDIA IN EDUCATION ................................................................................... 8
1.1.1 The phenomena of Mobile Learning ......................................................................................................... 10
1.1.2 Evolution of Social Mobile media devices and their features ................................................................... 13
1.2. THE ESSENCE OF EFL READING COMPREHENSION SKILLS ................................................................................. 14
1.2.1 Overview to Reading Models .................................................................................................................... 16
1.2.2 Types of Reading ....................................................................................................................................... 18
1.3 LEARNER-CENTERED APPROACHES IN EFL ........................................................................................................ 22
1.3.1 WHY STUDENT CENTERED LEARNING ENVIRONMENT ................................................................................... 25
1.3.2 Characteristics of Student Centered Learning .......................................................................................... 26
1.4 PSYCHO-LINGUISTIC AND TECHNICAL DIFFICULTIES OF USING MOBILE MEDIA TO IMPROVE READING
COMPREHENSION SKILLS AND THE WAYS TO OVERCOME THOSE. ............................................................................. 29

1.4.1 PSYCHO-LINGUISTIC AND TECHNICAL DIFFICULTIES OF USING MOBILE MEDIA ............................................ 30
1.5 ADVANTAGES AND DISADVANTAGES OF USING MOBILE MEDIA TOOLS IN THE ACQUISITION OF EFFICIENT
READING COMPREHENSION STRATEGIES .................................................................................................................. 32

1.6 SPECIFICITIES AND PECULIARITIES OF PRIVATE HIGHER EDUCATION INSTITUTIONS IN IRAQ ............................ 33
1.7 ELABORATION OF READING STRATEGIES AND THE ROLE OF MOBILE MEDIA IN IT............................................ 35
1.7.1 ACTIVATING OR BUILDING BACKGROUND KNOWLEDGE.................................................................................. 36

vii

1.7.2 Using sensory images ............................................................................................................................... 36
1.7.3. Questioning .............................................................................................................................................. 37
1.7.4. Making predictions and inferences .......................................................................................................... 37
1.7.5. Determining Main Ideas .......................................................................................................................... 38
1.7.6. USING FIX-UP OPTIONS ................................................................................................................................. 38
1.7.7. SYNTHESIZING ............................................................................................................................................... 39
1.8 TYPOLOGY OF MOBILE-MEDIA BASED TASKS CONTRIBUTING TO THE DEVELOPMENT OF READING
COMPREHENSION SKILLS

......................................................................................................................................... 39

1.9 PRACTICAL METHODS WHICH CAN BE USED IN FURTHER STUDIES .................................................................... 42
CONCLUSION TO CHAPTER ONE .............................................................................................................................. 45
CHAPTER 2- PRACTICAL BASIS OF USING SOCIAL MOBILE MEDIA TOOLS WHILE TEACHING
EFL READING COMPREHENSION SKILLS. .................................................................................................... 47
2.1. ANALYSIS OF THE APPROACHES TOWARDS THE DEVELOPMENT OF READING SKILLS IN CURRENT COURSE
BOOKS, WEBSITES AND MOBILE MEDIA APPLICATIONS. ............................................................................................ 47

2.1.1. READING SKILLS IN COURSE BOOKS .............................................................................................................. 50
2.1.2. READING SKILLS ON WEBSITES AND MOBILE MEDIA APPLICATIONS ............................................................ 53
2.2. MOBILE MEDIA BASED TASKS DEVELOPING LEXICAL COMPONENT OF READING SKILLS. ................................... 54
2.3. MOBILE MEDIA BASED TASKS DEVELOPING GRAMMAR COMPONENT OF READING SKILLS................................. 57
2.4. READING INSTRUCTIONS ORIENTED ON THE UNDERSTANDING OF THE CONTENT. ........................................... 59
2.5. READING LESSONS IN ELT DEPARTMENT IN ISHIK UNIVERSITY ....................................................................... 61
2.5.1 Traditional Reading Lessons .................................................................................................................... 62
2.5.2 Social Media Integrated Reading Lessons ................................................................................................ 63
INTRODUCING ISHIK UNIVERSITY ............................................................................................................................ 61
2.7. CONCLUSION TO CHAPTER TWO ....................................................................................................................... 66
CHAPTER 3: METHODOLOGY AND PROCEDURES ..................................................................................... 68
3.1 RESEARCH DESIGN AND STRATEGY ................................................................................................................... 68
3.1.1 Research Design ....................................................................................................................................... 68
3.1.2 Setting of the Research.............................................................................................................................. 70
3.2 STUDY1 (PRE-SURVEY): UNDERGRADUATE STUDENTS’ READINESS FOR MOBILE LEARNING........................... 71
3.2.1 Overview ................................................................................................................................................... 71
3.2.2 Pilot Study Finding ................................................................................................................................... 72
3.2.3 Participants ............................................................................................................................................... 73
3.2.4 Research Instrument and Procedure......................................................................................................... 75
3.2.5 Results of Pre-Survey ................................................................................................................................ 76
3.2.6 Discussion ................................................................................................................................................. 81
3.2.7 CONCLUSION OF PRE-SURVEY ........................................................................................................................ 83
3.3 STUDY 2: EXPERIMENTAL STUDY: MEASURING AND TESTING STUDENTS’ DEVELOPMENT IN READING SKILLS
................................................................................................................................................................................ 84
3.3.1 Overview ................................................................................................................................................... 84

viii

3.3.2 Participants ............................................................................................................................................... 84
3.3.3 Research Instrument and Procedure......................................................................................................... 84
3.3.4 Results ....................................................................................................................................................... 90
3.3.5 Discussion ................................................................................................................................................. 97
3.3.6 Conclusion to Study 2 ............................................................................................................................... 98
3.4 STUDY 3: POST SURVEY “MEASURING AND UNDERSTANDING STUDENTS’ SATISFACTION AND ACCEPTANCE OF
SOCIAL MOBILE LEARNING”. .................................................................................................................................... 99

3.4.1 Overview ................................................................................................................................................... 99
3.4.2 Participants ............................................................................................................................................... 99
3.4.3 Research Instrument and Procedure......................................................................................................... 99
3.4.4 Results ..................................................................................................................................................... 100
3.4.5 Discussion ............................................................................................................................................... 112
3.4.6 Conclusion to Study 3 ............................................................................................................................. 114
3.5. STUDY 4: STUDENTS’ IMPRESSIONS TOWARDS MOBILE LEARNING ................................................................ 114
3.4.1 Overview ................................................................................................................................................. 114
3.4.2 Participants ............................................................................................................................................. 114
3.4.3 Research Instrument and Procedure....................................................................................................... 114
3.4.4 Results ..................................................................................................................................................... 115
3.4.5 Conclusion to Students’ Impressions ...................................................................................................... 117
3.6 CONCLUSIONS ................................................................................................................................................. 119
3.7 RESEARCH LIMITATIONS .................................................................................................................................. 122
3.6 RECOMMENDATIONS ....................................................................................................................................... 122
REFERENCES.......................................................................................................................................................... 123
Appendix A: Research Plan ............................................................................................................................. 131
Appendix B: Ethical Approval for the Research .............................................................................................. 133
Appendix C; Sample Agreement Letter of Students ......................................................................................... 134
Appendix D: Pre Survey Questions .................................................................................................................. 135
Appendix E: Pre Test Questions ...................................................................................................................... 137
Appendix F: While Test 1 Questions ................................................................................................................ 145
Appendix G: While Test 2 Questions ............................................................................................................... 153
Appendix H: Post Test Questions..................................................................................................................... 161
Appendix I: Post Test Survey ........................................................................................................................... 169
Appendix J: Screen Captures from social media Platform Used in the Research ........................................... 177
Appendix K: Edmodo Certificate for Successful students ............................................................................... 182
Appendix L: Syllabus ....................................................................................................................................... 183

ix

List of Tables
Table1.1 Comparison of Intensive Reading and Extensive Reading…………………………..23
Table 2.1 Reading Skills in Reading Text books…………………………………………..…..62
Table 3.1 Research Design……………………………………………..…………………..…..70
Table 3.2 Cronbach’s alpha assessment table…………………………………..…..…..…..…..73
Table 3.3 Item total Statistics……………………………………………………..…………….73
Table 3.4 Reliability of the Reliability of the Pre-Survey Questionnaire ……………….…......74
Table 3.5 Demographic Structure of the Participants……………………………………….....75
Table 3.6 Experimental Group Progress Tests Results………………………………………...91
Table 3.7 Control Group Progress Tests Results……………………………………………….92
Table 3.8 Averages of Progress Tests…………….………………………………………..…..93
Table 3.9 Descriptive Statistics for Experimental Group……………………………….……..93
Table 3.10 Descriptive Statistics for Control Group………….………………………………..94
Table 3.11 Paired Sample Test Values for Experimental Group………………………………94
Table 3.12 Paired Sample Test Values for Control Group…………………………………….95
Table 3.13 Paired Sample Test Values for Experimental and Control Groups………………..96
Table 3.14 Total Average of Major Reading Skills in Experimental and Control Groups…....97
Table 3.15 Paired Sample Test Values of Major Reading Skills in Experimental and Control
Groups …………………………………………………………………………………..….....98
Table 3.16 Reliability of Post Survey Questionnaire ……………………………………..…100
Table 3.17 Frequency and Descriptive Analysis of Social Media Tools…………………….107
Table 3.18 Frequency and Descriptive Analysis of Educational Usage of Social Media …...109

x

Table 3.19 Frequency and Descriptive Analysis of People’s Attitudes toward Social Media and
Learning ………………………………………………………………………………...……111
Table 3.20: Descriptive statistics of Post Survey ……………………………………………112

List of Figures
Figure 3.1 Internet Access……………………………………………………………………….78
Figure 3.2 Hours Spent on Internet………………………………………………………………79
Figure 3.3 Diversity of Electronic Devices…………………………………………………...…79
Figure 3.4 Duration of electronic device usage……………………………….…………………80
Figure 3.5 Hours of Electronic Device Usage in a Day………………………….………………80
Figure 3.6 Intensive Usages of Electronic Devices in a Day……………………………………80
Figure 3.7 Popularity of the Social Media Tools ………………………………….……………81
Figure 3.8 Hours Spend on Social Media ………………………………………………………81
Figure 3.9 General Purpose for Social media Account …………………………………...……82
Figure 3.10 Intensive Usages of Social Media Accounts in a Day………………………..……82
Figure 3.11 Internet Access Ownership……………………………………………………….101
Figure 3.12 Purposes of Internet Usage ……………………………………………….………102
Figure 3.13 How many hours do you actively use internet?.....................................................103
Figure 3.14 Internet, Mobile Device and Social media Usage Distribution to the parts of the
day……………………………………………………………………….……………………..104
Figure 3.15 Devices for Internet Connectivity…………………………………………..….…104
Figure 3.16 Mobile Device Enjoyments………………………………………………….…...105
Figure 3.17 Mobile Device Enjoyments………………………………………………..….….105
Figure 3.18 The Diversity of Social Media Platforms………………………………….….…106
Figure 3.19 Most Popular Social Media Tools ………………………………………..……..106
xi

Introduction
Throughout the decades, education systems have been developed according to the changes in
technology. It is worthy to mention here that technology has a great impact on educational
innovations. Hence, developing technology has played a significant role on language learning
and teaching processes either in supportive or administrative ways.
Recent developments in internet and wireless technologies have fostered educators and
curriculum developers to shape contemporary classroom environment. It is notable that policy
makers tend to integrate those innovations into educational environment. Nowadays, it is
inevitable for someone to use smart devices such as mobile phones and tablet personal
computers with updated qualifications. Ubiquitous and versatile smart devices are very efficient
educational tools with their portability. They are time saving and ease of access for teaching and
learning sources not only for students but also for educators as well. The great revolution in
information and communication technologies (ICT) has provided a huge area to communicate,
share data and collaborate for students and their lecturers. In recent years, smart mobile devices
and their usage with wireless internet access at university campuses have become ubiquitous.
The smart devices equipped with last qualified technologies and software give learners freedom
to do what they demand without any limit of time and location.
There had been small scale studies on social media tools before Facebook launched in 2004.They
were not so popular because lack of sufficient internet access and portable electronic devices.
Following increasingly developed smart technologies, social media platforms became very
popular among both teenagers and young adults. These social mobile media tools provide and
assist students to learn, access digital sources, and to download, save and manage their regular
studies anytime and anywhere in their educational environment (Sharples, Corlett, &
Westmancott, 2002). The high potential of mobile media is reflected with e- or m- learning
strategies all over the world with the potential of alternative educational platforms. There is no
limitation on time and location about mobile learning opportunities. Mobile learning offers as
much as authentic materials, project based and student centered learning, interactive methods
engaging students, etc. It totally breaks down the walls around the classroom and provides
lifelong learning. The pervasive connectivity of mobile devices offers authentic educational
materials, project based and student centered learning.
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Social Media is a general term, which is used to cover all online platforms and applications not
only for personal computers but also for smart devices such as Ipads or Samsung Tablet PCs as
well as smart phones. Social media tools are used to communicate, share data, collaborate, and
interact for different purposes while you are online. Hence, social media provides a wide range
of web instruments, which are easily-accessible so that individuals are able to talk about, create
and share any kind of documents, recommend and interpret others’ sharing and have online
reactions to anything what happens all around the world.
Social Media has various definitions evolving in time. According to Buettner (2015), “Social
media are computer-mediated tools that allow people to create, share, or exchange information,
career interests ideas, and pictures or videos in virtual communities and networks” (p. 58).
Another definition for social media was made by Kaplan and Haenlein (2010 pp.59-68) "a group
of Internet-based applications that build on the ideological and technological foundations of Web
2.0, and that allow the creation and exchange of user-generated content.”
Boyd & Ellison (2008) defines social media or social network sites as “web-based services that
allow individuals to construct a public or semi-public profile within a bounded system, articulate
a list of other users with whom they share a connection, and view and traverse their list of
connections and those made by others within the system”(pp.211- 212)
The working definition of social media in this study is; utilizing various social networking
platforms for educational purposes in terms of expanding and increasing learners’ educational
skills integrating social media tools into formal and/or informal learning process. Our goal is
enhancing learners’ reading and comprehension skills via implementing Facebook, Edmodo,
Twitter and YouTube in reading classes.
Amy Campbell (2010) classified characteristics of social media in three headlines;
 The vast bulk of the content in social media is user generated.
 There is great interaction and collaboration among users.
 There is easy integration and link with other social platforms and web sites.
Social media platforms can be classified in five groups according to their characteristics
(Holotescu, 2014).
A. Social Networking Platforms: These tools can be defined as the websites and applications
which are used to communicate and collaborate informally with others. General purposes of
1

these social platforms are to find people or friends, and share similar interests or documents
among them. Facebook, Google+ and LinkedIn are very popular ones. They all provide users to
connect directly with each other and allow creating different types of network groups.
B. Microblogging Platforms: In this kind of tools users can post very short entries or updates on
a specific topic. Users can follow or subscribe other users’ accounts. They can send each other
direct messages or reply and recommend others ideas publicly. Anyone can create and share
hasgtags with any label. They can share a photo, picture, file or a web site link on their pages.
Twitter and Tumblr are the most popular microblogging platforms.
C. Blogging (Using Publishing Websites): These are the social media web sites, which allow
users to record the opinions, life stories, essays etc. Others can follow the weblogs. Wordpress
and Blogger are the common examples.
D. Photo Sharing: Most people like taking photos or taking selfies. They enjoy sharing them
with their friends either publicly or privately, that is why Instagram, Flickr, and Pinterest are
very convenient for those purposes.
E. Video Sharing: YouTube, Vimeo, Vine and Periscope are the most common social media
platforms among video lovers. Generally people prefer to watch or share short videos on
internet. They are embedded to other platforms such as Facebook or Twitter.
Social media platforms are not limited with those tools we mentioned above. If the significance
and peculiarities of social media platforms are known well with their audience, they are all
available to integrate and implement in academic teaching and learning environment formally
and informally.
Mobile learning has various definitions based on previous studies. The terms used to define
mobile learning are mobility of the learners, social media and mobile applications, interaction
and collaboration between students and lecturers. Georgieva, Smrikarov and Georgiev (2005)
observed mobile learning as usage of smart devices to enrich and facilitate learning environment
at anytime and anywhere. Keegan (2005) define mobile learning as the provision of any kind of
education or learning using portable smart devices such as smart phones, palmtops, PDAs, and
handhelds.
Another statement of Mobile Learning by Ally (2009) was as the delivery of learning content to
mobile devices. Kukulska-Hulme and Traxler (2005) assert, “Mobile Learning is partly related to
2

learning and partly to the improvement of mobile computing and global marketing of mobile
devices. It is swiftly becoming a plausible and financially feasible component of online and
distance learning and anyone in charge of courses in companies, universities and colleges must
reckon meticulously what it has to offer” (p.2). Wexler et al. (2007) delineates Mobile Learning
briefly

as “Any activity that helps people to be more productive when consuming,

communicating with, or creating information, facilitated through a compact digital portable
device that the person carries routinely, has dependable connectivity, and fits in a pocket or
purse” (p.21).However Liu and Han (2010) asserted that mobile learning would be an innovative
method for educational purposes that helps learners to obtain the knowledge through mobile
wireless technologies and social media applications.
Mobile learning via social media tools provides learners collaborative and flexible learning
environment. Easy and quick recommendation to shared documents is another provision of
mobile learning. Flexible cooperation and interaction between students and lectures are offered
by mobile learning. There is no limitation for time and place to learn with mobile learning.
Mobile learning is available at school, at home, at workplace or in a public place, even while
commuting by anyone and any subject (Holotescu, 2014). On the other hand Laurillard and
Pachler defined mobile learning (2007,) as "Mobile learning, being the digital support of
adaptive, investigative, communicative, collaborative, and productive learning activities in
remote locations, proposes a wide variety of environments in which the teacher can operate"(
p.48)
Mobile learning is affordable and does not need any investments in higher education institutions.
Universities have already had necessary qualifications such as wireless network. Thus, mobile
learning can be easily integrated to educational system (Khaddage et al., 2009).However
according to statistics (Smith, 2010) in many countries mobile learning does not used as a formal
educational method while 94% of the 21st century university students have at least one smart
device. They are very capable at using social media platforms and applications properly for
communication and entertainment. It is high time to embed mobile learning into educational
processes.
The goal of my dissertation is to create learner-centered attitudes and approaches to improve
Ishik University students’ reading comprehension skills through mobile media implemented in
non-native environment. The presented dissertation aims to inquire:
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 The types of social media platforms mostly used by Ishik University Students in Iraq
 The contribution of social media to the students’ academic achievements
 The Attitude of the students towards mobile learning via social media
 The comparison of mobile learning and traditional way of teaching reading lessons
 The application of mobile learning in formal and informal learning
 Theoretical and practical basis of using social media tools in teaching reading
comprehension.
 Advantages and disadvantages of using mobile media in the acquisition of efficient
reading comprehension techniques
The problem questions of my dissertation are:
 What is level of readiness of Iraqi students for mobile learning?
 What are the most applicable social media tools for Iraqi undergraduate students?
 Does mobile learning enhance students’ reading skills more than traditional way?
The hypotheses of my study are framed through the following issues:
 The implementation of mobile learning using social media tools will enhance students
reading comprehension skills.
 Implementing mobile learning will flip the classroom into learner-centered teaching.
 The students will become interactive and collaborative in reading classes
To solve the above-discussed problems I used the following methods of research:
 Questionnaires
 Review and analysis of existing literature on the topic
 Quasi- experiment
 Observation
 Statistical analysis of obtained through experiment data

4

Quantitative paradigm:
 Pre-survey (online survey at the first week of the research)
 Pretest (at the first week of the study)
 While test 1 ( eight weeks later then pretest)
 While test 2 ( eight weeks later then while test 1)
 Posttest (at end of the study)
 Post survey (online survey at the end of the research)
Novelty
In recent years, advances in social networking and rapid developments in wireless internet
technologies stimulated us to research mobile learning and social media. There have been many
studies on e-learning, but mobile learning is a bare area to be investigated. There is a little
systematic research available especially in Far East countries such as Japan, Korea and China.
According to my previous observation and experience in Kurdistan Region there was a great
potential for implementing mobile learning in this country. Because of the climate and customs,
students were reluctant to study for their lessons. This innovative research provided new learning
methods to Iraqi students. Furthermore, this was the first study conducted at Ishik University
where students were reluctant to classes especially during the hot days. Hence, students were
satisfied to use social media tools in their lessons. Not only the Ishik University staff, but also
Fezalar Educational Institutions’ teachers were introduced to mobile learning.
Thoeretical value
The theoretical bases of my research study are:
 Mobile teaching and learning (Kukulska-Hulme, A. 2005).
 Transforming the delivery of education and training (Ally , M. 2009)
 Pedagogical forms of mobile learning (Laurillard, D., & Pachler, N. (2007).
 The design and implementation of a mobile learning resource (Sharples, M.,2002).
 Introduction to reading (Smith, F. 2010).
 Analysis of the nature of reading (Feng, L. 2010).
 Reading as a psycholinguistic guessing game (Goodman, K. S. 1967).
 Collaborative strategies for teaching reading comprehension (Moreillon, J. 2007).

5

 Acquisition of vocabulary and spelling by reading:Additional evidence for the input
hypothesis (Krashen, S. 1989).
 A practical guide to reading comprehension exercises (Grellet, F. 1996).
 Ideas about student-centered learning (Clasen, R. E., & Bowman, W. E. 1974).
 Learner-centered classroom practices and assessments (McCombs, B L; Miller, L. 2006).
 The ideas of supporting instruction and formative assessment (Heritage, M. 2008).
 Explorations in applied linguistics (Widdowson, H. G. 1979).
In this study, we applied mobile learning via social mobile media tools and provided students
mobility for learning occasions. Learners were not restricted to a fixed time or place. They
could easily get reading materials through their smart devices. The students were guided with
the advances of social media platforms such as Facebook and Edmodo. Practically the
studies were student centered because learners used the applications interactively and
collaboratively. The students could reach and recommend on the reading materials anytime
and anywhere by the peculiarities of mobile learning. Additional extensive and intensive
reading materials were delivered through social media tools to students’ mobile devices.
Thus, learners became investigative, communicative, collaborative, and productive in the
learning environment. The majority of the students gained online reading and comprehension
strategies while using social media. Students involved into reading activities formally and
informally in social mobile learning process.

Practical importance of the study
A lot has been researched and published about the role and significance of CALL and social
networks in education, but mobile media as a tool to improve educational purposes can be seen
in this study. The practical usage of new mobile applications will open a wide variety of chances
to make them contributors to language learning and particularly in the environment where the
tools are applicable easily and quickly. It will be clear that there are efficient ways to engage
mobile devices and applications into EFL learning practically. Policy makers and curriculum
developers will realize whether students are motivated enough to convert to learning through as
much casual reading they have to perform daily willingly or unwillingly.
The dissertation will enable other lectures to have alternative aspect for students’ awareness,
engagement, and their readiness, their physiological, psychological and technical input by
6

implementing mobile learning. Particularly, in the environment of Iraq where some peculiarities
like climate, social status and background, etc. matter significantly.
The research will encourage other lecturers to implement some social media tools such as
Edmodo and Facebook in their lessons to enhance students’ reading skills.
Structure of dissertation
The dissertation includes the following parts: Introduction, 3 chapters, conclusion,
recommendations and 11 appendices. It involves 20 tables and 19 figures.
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CHAPTER 1: Theoretical basis of using social mobile media tools in teaching
reading comprehension
1.1 The concept of Social Mobile Media in Education
One of the most rapidly developing trends on the world is mobile technologies. There exist many
offers and opportunities for educational innovation. Software programmers are competing to
produce new platforms beside social media tools such as Facebook, Twitter, YouTube,
MySpace, Bloggers, Instagram, etc. On the other hand, educational software programs such as
Blackboard, Moodle or Edmodo are very popular among the educational institutions, not only in
primary schools and secondary schools but also in higher education institutions. They are
integrated to those online educational platforms to have a common network throughout the
world. These social mobile media tools provide and assist students to learn, access digital
sources, and to download, save and manage their regular studies anytime and anywhere in their
educational environment (Sharples, Corlett, & Westmancott, 2002). The high potential of mobile
media is reflected with e- or m- learning strategies all over the world with the potential of
alternative educational platforms. There is no limitation on time and location about mobile
learning opportunities. Mobile learning offers as much as authentic materials, project based and
student centered learning, interactive methods engaging students etc. It totally breaks down the
walls around the classroom and provides lifelong learning. The pervasive connectivity of mobile
devices offers authentic educational materials, project based and student centered learning.
Social Media is a general term which is used to cover all online platforms and applications not
only for personal computers but also for smart devices. Social media tools are used to
communicate, share data, collaborate, and interact for different purposes while you are online.
Hence, social media provides a wide range of web instruments which are easily-accessible so
that individuals are able to talk about, create and share any kind of documents, recommend and
interpret others’ sharing and have online reactions to anything what happens all around the
world.
Social Media has various definitions evolving in time. According to the statement in Wikipedia
“Social media are computer-mediated tools that allow people to create, share, or exchange
information,

career

interests

ideas,

and

pictures

or

videos

in virtual

communities and networks.” Another definition for social media was made by Kaplan and
Haenlein (2010 pp.59-68) "a group of Internet-based applications that build on the ideological
8

and technological foundations of Web 2.0, and that allow the creation and exchange of usergenerated content.”
Amy Campbell (2010) classified characteristics of social media in three headlines;
 The vast bulk of the content in social media is user generated.
 There is great interaction and collaboration among users.
 There is easy integration and link with other social platforms and web sites.
Social media platforms can be classified in five groups according to their characteristics.
A. Social Networking Platforms: These tools can be defined as the websites and applications
which are used to communicate and collaborate informally with others. General purposes of
these social platforms are to find people or friends, and share similar interests or documents
among them. Facebook, Google+ and LinkedIn are very popular ones. They all provide users to
connect directly with each other and allow creating different types of network groups.
B. Microblogging Platforms: In this kind of tools users can post very short entries or updates on
a specific topic. Users can follow or subscribe other users’ accounts. They can send each other
direct messages or reply and recommend others ideas publicly. Anyone can create and share
hasgtags with any label. They can share a photo, picture, file or a web site link on their pages.
Twitter and Tumblr are the most popular ones.
C. Blogging (Using Publishing Websites): These are the social media web sites which allow
users to record the opinions, life stories, essays etc. Others can follow the weblogs. Wordpress
and Blogger are the common examples.
D. Photo Sharing: Most people like taking photos or taking selfies. They enjoy sharing them
with their friends either publicly or privately, that is why Instagram, Flickr, and Pinterest are
very convenient for those purposes.
E. Video Sharing: YouTube, Vimeo, Vine and Periscope are the most common social media
platforms among video lovers. Generally people prefer to watch or share short videos on
internet. They are embedded to other platforms such as Facebook or Twitter.
Social media platforms are not limited with those tools we mentioned above. If the significance
and peculiarities of social media platforms are known well with their audience, they are all
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available to integrate and implement in academic teaching and learning environment formally
and informally.
1.1.1 The phenomena of Mobile Learning
Due to the swift advancement and prevalence of wireless communication and mobile technology,
mobile learning has become increasingly crucial (Shih, Chuang, & Hwang, 2010). Various
research studies on the usage of wireless and mobile communication technologies in educational
environment have been conducted. Mobile Learning has always been introduced and defined in
various ways by different researchers and institutions. A widely recognized definition of Mobile
Learning is ‘using mobile technologies to ease and bolster learning regardless of place or time.”
(Shih, Chuang, & Hwang, 2010, p. 56)
Another statement of Mobile Learning by Ally (2009) was as the delivery of learning content to
mobile devices. Kukulska-Hulme and Traxler (2005) asserts that “Mobile Learning is partly
related to learning and partly to the improvement of mobile computing and global marketing of
mobile devices. It is swiftly becoming a plausible and financially feasible component of online
and distance learning and anyone in charge of courses in companies, universities and colleges
must reckon meticulously what it has to offer” (p.2). Wexler et al. (2007) delineates Mobile
Learning briefly as “Any activity that helps people to be more productive when consuming,
communicating with, or creating information, facilitated through a compact digital portable
device that the person carries routinely, has dependable connectivity, and fits in a pocket or
purse” (p.21). However different types of definitions have been made for social mobile learning.
Various definitions depend on the aspect that you take into consideration. The common core of
the definition and the description for mobile learning are the same. The smart mobile devices
(such as smart mobile phones, tablets Pcs, netbooks, etc.) have a great influence on
implementing activities in educational environment. It does not matter those activities are
conducted in formal or informal learning process (Vavoula, Sharples , Rudman, Meek, &
Lonsdale, 2009).
Agnes Kukulska-Hulme (2005) defines mobile learning as a new concept and its familiar
connotations which provide learner mobility. Students do not have to stick any location to
accomplish their tasks. Whenever learners have a smart device and internet access, they can get
in touch either their friends or teachers. The breadth connectivity via wireless supplies flexible
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mobility to learner through handheld mobile smart devices. Those ubiquitous tools make
learning process not only portable and spontaneous but also personal and exciting.
Another brief definition made by O’Malley C. et al (2003) has stated that the learner is free and
has flexible schedule while using smart devices, not fixed in a predetermined location or limited
by any other reason. Learner can use all the advantages of mobile learning in anytime, anywhere
about anything
Nowadays almost there is no student who does not have mobile device in his pocket. Actually
the mobile devices are not solely mobile phones, they are mini pocket computers which have lots
of peculiarities such as had photo-camera, sound recording system, wireless internet provider,
web browser, embedded social media tools, text reader and scanner, high resolution wide touchpad screen, etc. The learner may also use his mobile device for telecommunication. They are also
internet providers, thus mobile devices can be defined as ‘All in one.
On the other hand many researchers drive the attention to meaning of `anytime, anywhere’.
Traditionally this term is understood as learning specific content. Actually according the last
developments in social media tools and technological features of new mobile devices; educators
and individual learners should focus on expanding mobile learning toward engagement in the
context with mobile technologies (Pachler, Bachmair, & Cook, 2010). With the provision of new
concept mobile devices the definition of mobile learning can be defined as 3A`s. 3A`s means
anywhere, anytime, anything. This high potential of mobile devices enriches mobile learning
process. Breaking through the barriers M learning becomes 24/7.Consequently learners feel
much more individual and flexible.
Recently Social Mobile Media and its teaching facilities provides beneficial, divergent, flexible,
authoritative and comparable guidance who plans to implement its further advantages in
professional life not only in higher but also in any educational level. Bedside that programmers
in the educational software sector try to identify and offer new opportunities to whom they are
concerned with social mobile learning environments (Kukulska-Hulme A.,2005).
There has been many conferences encouraging and spreading to use of social media technologies
in any part of educational process even in pre-school teaching. Educators can find plenty of
scientific publishing about mobile learning in journals. The world education system is evolving
to a new concept, which is called Social Mobile Learning offered by new smart technologies.
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Some of the peculiarities of the mobile learning are given below;
 Mobile learning provides interaction not only among students and their learning
environment but also facilitates interaction among instructors and lecturers.
 Mobile learning is also collaborative, because via social networking websites students or
learners can communicate, share and collaborate at different locations and at various
times.
 Portability is another significant peculiarity of mobile learning. Portable smart devices
comfort us to carry them because of their lightness and portable dimensions. They are
almost pocket size. Furthermore they have a large capacity of storage. Most of the social
media networks allow you to keep your data and files in your accounts. Some of them
offer one hundred megabyte storage.
 On the other hand m-learning really engages learners’ attention. Whenever they want to
join any facility, it is as easy as moving your fingers on a touch-pad led screen. Another
issue about engagement is alerting students whenever they have a warning message or
alert from the system.
 Regarding to portability of devices and social network’s engagement learning happens
just in time. Without losing time the updated information is in your palm. Learning
performance and learner relevance increase dramatically via mobile learning.
 Mobile devices are accessible to a larger population as they are more affordable. The
ownership of the mobile devices increases commitment to using and learning it. Using
mobile learning and smart devices also may help learners with disabilities with their
special software. (Figure 1.1)
All in all, we can come to a conclusion about the definition of mobile learning; it is clear that no
exact definition or explanation exist for Mobile Learning, because this is a dynamic and
developing process which will make many surprises beyond. The summary of the definition has
been made until now is that mobile learning is a convenient method for digital learners for
motivating and encouraging them to have a comfortable and flexible learning environment
formally and informally. Students are engaged with their social media accounts using their smart
devices, thus they are ready to be involved to mobile learning. Hence, educators should move
one step beyond.
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1.1.2 Evolution of Social Mobile media devices and their features
In last decades educators and scholars are struggling to adopt new technologies and their
unexpected features into teaching and learning process. However it’s not so easy to cover all
changes in Information Computer Technologies (ICT) due to rapidly developments in mobile
devices and social media. Of course, the contribution of increasingly growing use of wireless
technology is undisputed.
Personal mobile devices like mobile phones, (cellphones or cellular phones), palmtops, smart
phones, and manual computers (Personal Digital Assistants or PDAs), Tablet PCs, laptop
computers, netbooks and personal media players can also be classified as such, are used widely
throughout the world. Not only in developed countries but also in developing countries, both in
their rural and urban areas, mobile devices are used with its internet connectivity. Due to those
smart devices our world has become global information home.
The history of ICT goes back to the earlies of 19th century. The first wireless phone patent was
registered in America in 1906. In 1973 the first phone call was placed in New York City with a
mobile phone. People were introduced with the first commercial mobile phones in Tokyo in
1979. In 1982 Nokia introduced its first portable phone (Simyo and Ahead of Time, 2009).
In 1991 first GSM network opened in Finland. In 1998 first ring tone for mobile was sold. In
1999 the Blackberry started emailing via mobile technology. In 2001 third generation of mobile
phone was introduced in Japan. In 2007 mobile phone subscribers reached to 3 billion people.
People met touch pad mobiles with iPhone as the newest device era in 2007. More than one
billion users accessed to the internet in 2008 while 600 million people had web through mobile
handset. The quantity of Facebook users reached 200 million in worldwide in 2009 while twitter
became mass user phenomena by that time the subscribers of mobile phone was 4 billion people.
In 2010 the borders among the offline and online worlds were taken away to become closer.
(Simyo and Ahead of Time, 2009)
Finally, in 2012 the communication and the interaction among the portable devices started, smart
mobile products and ubiquitous android applications fastened the internet of things in social
mobile world. 2013 became the year of mobile smart development. Each mobile device user was
offered 50 Mb network capacities. Thus, people were living in smart clouds. If these smart
mobile devices evolve increasingly, we should be ready for new surprise. Smart technologies
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lead the educators and curriculum designers to new opportunities in any field as well as EFL
teaching and learning. (Yagci,T. 2014)
1.2. The essence of EFL reading comprehension skills
Are the babies born with a clear mind, which has no stored data or learnt knowledge? How do all
human-being start learning and comprehending? What do we have in our memories to interpret
any information? What is the process of perception, comprehension and interpretation of
knowledge? What are the prerequisite essential skills of reading? All these questions should have
conceivable responses. It is not easy to describe and define reading in one word. There have been
many thinkers and theorists who defined and analyzed reading process in different aspect and
various definitions. “The perspective of reading varies from person to person contingent upon
the person’s individual attitude and goals towards printed words, from language to language
reckoning the motive of reading and the content of the passage” (Nuttall, 2005) (p.31). Thus, the
definition of reading depends on several variables. These variables could be purpose of the
reader, content of the text and printed material, attitude of reader to the text, prior knowledge and
schemata of the reader.
The word “reading” is used and understood in different ways. That is why we have so much
confusion in defining reading. We can classify reading in three stages. In first stage decoding,
deciphering and identifying are the main ideas to clarify reading. For the teachers who define the
reading with those words focus on recognizing the letters, giving them a sound and identifying
the words. Of course, for the early stages it is certainly important. Because, good readers
recognize and pronounce the letters rapidly(Nuttall,2005). However, this is not completely the
definition of reading. In the next stage speaking, pronunciation and articulation are focused on
by some educators. In most classes reading is considered to increase speaking skill, how to
pronounce the words, practicing how to speak fluently and so on. Reading aloud is used to
improve student’s recognition of the words. But this stage does not last for a long time. Then the
third stage comes. In this stage understanding the text, comprehension and interpretation of the
words’ meaning is important. Via the written material the writer intends to deliver a message to
his audience. Therefore, reading is a tool to get the ideas of speakers.
Generally it is accepted that in the context of linguistic science reading means “reading and
understanding” (Ur, 2012, p.133). One can read Russian, Arabic or any printed language.
However it never means you may understand the text. Being able to read any alphabet, symbols
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or hieroglyphics is called decoding the script: translating the symbols into their corresponding
sound. To make reading happen we should realize the followings. First of all the written text
should be decoded by sounding it. Letters or symbols must be identified by the reader one by
one. After having some practice it won’t take time to recognize the words totally in visual type.
Secondly the words should be read and understood accurately to understand the text. After that
the majority of the words; approximately 95-98 %, should be understood in order to understand
the text. But still reading is not completed. Because comprehension and interpretation follow it
(Ur, 2012).
On the other hand here are some other arguments that reading is described by some scientist and
researchers. Emarald (1982) explains reading as a conceptual and thinking process via print with
an interpretative process. Ransom (1978) describes reading as an interaction among reader, text
and writer. He thinks that it’s a conversation between the reader and writer through printed
paper. Writer sends some messages with his text to his interlocutor. Shaw (1959) also supports
him by stating reading as a communication and conversation of ideas, thoughts, emotions and
intentions through the written messages between participants. Patricia Carrel et al (1988)
clarifies reading process like an ‘interactive process’ in which students or readers activate their
prior background knowledge and previous experience to have understanding of the passage. On
the other hand, Moynihan (1969) stated that “reading frequently uses chronology, comparecontrast, causality, and analogy.” (p.267). In 1996 Grellet delineated reading as an interactive
skill between reader and the passage. Rauch and Weinstein (1968) explain reading as a dynamic
process, which is very active, and it alerts thinking activity, “where the reader meets the writer
thought for thought.” (p.8). According to Shaw (1959) reading is “thinking with the author,
digesting his ideas.”. Urquhart and Weir tried to give an accurate, alternative and admissible
definition of reading after observing and analyzing the definition of others. According to them,
reading “is the process of obtaining and decoding information encoded in language form via the
form of print.” (1998, p.22).
Although it is usually considered that reading deals with understanding the written form of
languages. Reading occurs in a wide range. Reading a picture, reading a situation, reading an
object, reading facial expression, reading an audio track, etc. That is why reading does not have a
clear definition so far. It’s better to consider reading as a process of obtaining information
and interpreting it with the background of person. Widdowson (1979) defined reading as a
process of having linguistic data via print. On the other hand Widdowson’s definition implies
just getting linguistic data such as morphology, syntax, phonetics, and semantics, however he did
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not mention about the information which are not linguistic. On the other hand, he was a
significant supporter of opinion that the reader receives, decodes, comprehends any information
or situation and infers some new understanding from the date. Print is just codification of ideas
on a paper. Information could be about anything. People not only get information or data via
print, but also with various types of means. For instance audio reading which is done by visually
impaired people. Thus, reading cannot be defined as the process of excerpting some print from
papers. Just it might be accepted one of the stages of whole reading process. Conversely, “the
process of obtaining and decoding information encoded in language form via the form of print”
(Urquhart, A H; Weir, C J, 1998, p.18) is an appropriate statement to define reading. As a
conclusion reading could be understood as an interactive process between the reader and the
passage.
1.2.1 Reading Models
The process of reading has various types and models. Two of them are bottom up and top down
models. Actually they differentiate in various points but, while reading generally both of them
are used. They are used for complementary ways to process reading. In some situation one
dominates the other. Of course both of them are requirements. (Ur, 2012)Whenever reader faces
a tough text, they could be used as a conscious strategy.
1.2.1.1 The Bottom-Up Model
Bottom up model is from part to whole. It starts with recognizing the black print on pages, then
decoding the scripts follows. Readers produce some sounds with phonemic awareness. The
compile of sounds makes words. Identifying the words and emphasizing the meaning contributes
to understand the sentences. Working out the grammatical sentence structure provides us the
comprehension of the text (Feng, 2010). In some situations readers cannot understand what the
author intends. This is because of inadequate background knowledge. Or whenever the writer has
a different point of view from readers own, readers cannot even make prediction about the text.
In this kind of cases readers should scrutinize the words and the syntax to grasp the full
understanding of the text. That is why bottom up model could be used to elaborate on the text in
details. However, full understanding comes after if it is compiled and combined with background
knowledge of adjacent topics (Nuttall, 2005) .
In bottom up approach the process occurs as the followings. First, the symbols are recognized by
the entrance of graphemic information through visual system and it is converted as a letter
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character in our minds. These letters match with a sound. We can call this process ‘print to
sound’, as from a graphemic stage to a phonemic stage. Phonemic sounds are transformed into
words. After that the meanings of the words make a sense in a sentence with a correct grammar
structure. Finally if the reader has some point of view about the intended idea then understanding
and comprehension happens. This process is called data driven system (Nuttall, 2005).
1.2.1.2 The Top-Down Model
The top down model provides us to draw readers own experience and intelligence. This reading
approach stresses on what the reader contributes with his background to text. Top down reading
model contends reading process as determining meaning and proceeds from top to down. It
means from whole to part (Feng, 2010). Readers can use their background knowledge to
understand and comprehend the given text. The prediction could be made by the means of
schemata that we have acquired before. For interpreting assumptions and drawing inferences this
kind of processing is used. This model helps learners to see the overall purpose of the written
text. It leads readers to understand the rough points of the author’s ideas and argument,
furthermore to guess the next stage and its interpretation. To understand better it could be
compared to a bird’s eye view of the landscape. From a very high point the bird can see the
whole countryside or sightseeing with a large aspect. The relationship between the small
patterns, the cohesion in the text could be seen easier than close observation (Nuttall, 2005).
If the reader has some background knowledge about the written topic, then this information
assists him to understand the text easier (Ur, 2012). So this approach is called top down reading
strategy. According to top down approach readers will have a sense of perspective and make
readers to be engaged into the text with their previous familiarity, common sense, etc. that
occasionally omitted in the reading classes (Nuttall, 2005). According to ( Rumelhart, 1981)
Goodman (1967) and Smith (2010) effective reading does not conclude from exact perception
and identification all of the words in the text, but choosing the least productive cues required.
According to the prior language skill and experience readers predict the upcoming ideas and
words. Then if it becomes true, they continue to predict the next step (Goodman, 1967) .They
produce in their minds a new hypothesis then they confirm it with the text. Later readers confirm
word identity. As they guess the following words, reading occurs quicker and reading speed
increases. They are not depended on phonemic awareness. This perspective classifies reading as
a sort of “psycholinguistic guessing game” (Goodman, 1967).
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1.2.1.3 The Interaction between Bottom-Up and Top-Down Models
Since both of the models cannot occur totally during the reading process, there is another
proposal made by Rumelhart (1981) which is called interactive model. He claimed that letter
characteristics or data-driven sensory information and non-sensory information can be used in
one place. He mentioned a message board like a computer analogy is used to combine both
reading models to synthesize the written text and the prior knowledge of the reader about the
source. The understanding is confirmed or disconfirmed via message board. On the message
board data from the text and data from the readers’ background are compared to produce a new
hypothesis.
One might expect that each model should be used in different purposes on the contrary; readers
sometimes confuse unconsciously what model to use. While reading in practice readers
constantly shift from one model to another one. Via top down approach readers can guess a
likely meaning, then shifting to bottom up approach they inspect if it is in fact what the author
tells. This is known as interactive reading and the reader is considered as mobile between both
models.
1.2.2 Types of Reading
There are two types of reading. Extensive and intensive reading provide readers to get maximum
advantageous from their reading. Generally reading does not only improve and develop students’
vocabulary storage, but also it increases critical thinking ability. Though we have a dynamic
schemata or background knowledge; a reader will have a different perspective and understanding
for each time when he reads the same text or book again. Reading a lot facilitates and invigorates
reading and comprehension skills. Readers may obtain the reading and comprehension skill
strategies by intensive reading.
1.2.2.1 Intensive Reading
Intensive is described in Oxford Learners Dictionary (2009) as involving a lot of work in a short
period of time. In Babylon it is defined as tending to make more intense; highly concentrated;
pertaining to an intensive. Richard R. Day (2008) defined intensive reading as paying attention
to building language awareness and comprehending the given text. This type of reading provides
teachers to choose the appropriate text according to students’ level and their language skill which
should be obtained. The reading lesson is designed to enable readers to improve specific
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receptive skills such as reading for detailed comprehension or reading for attitudes and inference
to discover the meaning behind the words. Or, reading for general idea that is called skimming.
The purpose of intensive reading is to increase the learners’ skill of language features and to
enhance their reading comprehension strategy. Focusing on the language learning is significant
in intensive reading. Frequently grammar- translation method is used as a procedure in intensive
reading. Because, this method is usually used in students’ native languages. Grammar rules are
taught deductively; then students practice the grammar rules by translating sentences to target
language. There is not usually any listening or speaking exercises, and very little attention is paid
on pronunciation. With the guidance of teacher the meaning of the target text is explained
sentence by sentence to have a great understanding. Some reading comprehension skill is tried to
gain by intensive reading beside the support of extensive reading. Teachers aim to have their
students earn deep understanding of the text via various comprehension strategies. The main idea
of intensive reading is to understand and comprehend a particular text. Implementing grammar translation approach provides learners to understand and interpret the text for further readings.
Also by this way teachers check the feedback about understanding.(Nation, 2009)
1.2.2.1.1 Illumination by Intensive Reading
There is a number of acquisitions gained by intensive reading. As readers are involved in a deep
understanding, they will have various profits. While reading focusing on the target text provides
reader to skim and scan some important details and specific information to have a full
comprehension (Nation, 2009).
1. Comprehension: During intensive reading it is aimed to understand and comprehend
the text as much as possible.
2. Regular and irregular sound spelling relations: Intensive reading supplies readers
the phonemic awareness. Phonemic awareness does not mean how to pronounce the words
correctly. Most of the foreign learners of English language have to learn and know English
alphabet and writing style. Even if they use and know the Latin alphabet, English language has
some special sounds which should be learnt and taught intensively. Thus, there should be some
preliminary practices on phonemic awareness. Instructors should assure that learners hear and
differentiate among various sounds or phonemes. Spelling the words and word combinations has
significance to match their phonemes. Various kinds of exercises can be done by intensive
reading. Of course, it happens after gaining some skills in reading (Ur, 2012).
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3. New vocabularies: There could be new words in every text. By reading intensively
readers can obtain new words. Thus intensive reading provides a bunch of new words. While
reading in the context learners can guess the meaning of new words without checking them in
the dictionary. Sometimes synonyms are used in the text to guess the meaning. The definition or
a piece of description is given in the text. By this way, new vocabulary is gained in intensive
reading.
4. Grammar: Most of the readers expect to focus on a language course. Focusing on
grammar issues in intensive reading really satisfies this expectancy. It is inevitable to enhance
one’s grammar knowledge while being exposed to intensive reading. According to the level of
the text there are various grammatical structures. Different types of grammar rules and structures
can be explained in the text. Intensive reading supplies this opportunity (Nation, 2009) .The
majority of the exercises in the reading sections deals with the grammatical structures to make
the comprehension and the interpretation clearer. We have to pay more attention and consider the
high frequency grammar issues in intensive reading. The textbook authors should give much
more attention to target grammar topic. Not only readers revise the learnt structures while
reading but also they are exposed to new low frequency grammatical features as well (Biber,
Johanson, Leech, Conrad, & Finegan, 1999)
5. Cohesion: In intensive reading lessons, students realize the relationship between the
nouns and pronouns. They can easily recognize the reference words. The cohesion and the
interpretation can be done while reading among the sentences. Learners identify how different
words refer the similar ideas(Nation, 2009)
6. Genre Features: Intensive reading provides a wide opportunity for readers to see
various types of texts, different vocabulary, grammar structures and cohesive ideas. All these
come together to achieve the communicative purpose of the readings (Ur, 2012)
7. Strategies: There are several strategies to enhance reading skills. Those strategies
provide a range of comprehension skills. Some of them are finding the main idea, skimming and
scanning the text, references and inference. Understanding and guessing the meaning in the
context could be drilled in intensive reading (Nation, 2009)
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1.2.2.2 Extensive Reading
Extensive reading which is sometimes called free reading, book flood, reading for pleasure, is a
kind of reading strategy for language acquisition and learning via large amounts of reading. As
well as extensive reading facilitates and acquires language learning not only vocabulary skills,
but also it is considered that extensive reading improves motivation and enthusiasm through
positive income. Supporters like Krashen (1989) says that reading alone will enlarge encounters
with new words, providing learning occasions by inference. The learner encounters with
unknown words in particular contexts will enable the learner to infer the meaning and understand
those words' definition. While the description is mostly accepted as true, its significance in
language learning is under debate (Cobb, 2007)
Students individually sustain silent reading for a long period time and take pleasure. Readers use
long interesting and attractive stories or books. Generally extensive reading happens after the
classes at home. They need extra time and convenient circumstances like a study room, bedroom
or in the nature like a park. This kind of reading is joyful because it is sustained silent reading
(SSR)(Ur, 2012) Students spend their leisure time by reading in their school library or class
which is equipped with different types of books. As readers are not forced to read, reading
occurs willingly. Extensive reading increases not only reading speed, but also reading fluency
and self-confidence. The content of the text should be easy and some passages which are
challenging can be skipped (Nuttall, 2005).
1.2.2.3 Contrastive Analysis of Intensive and Extensive
While teaching a language, extensive reading is compared with intensive reading, which occurs
slowly, careful reading of a short, challenging text it is when readers pay attention to language
more than the text. These two approaches are concurrently used in language teaching and
instructions. However, intensive reading is much more popular than extensive reading. Extensive
reading has been used to support language learning since the 19th century. This approach
advocated gaining new vocabulary as well as other comprehension skills. Independent voluntary
reading refers to educational extensive reading. Readers can choose any books according to their
own level and pace. Free voluntary reading aims to provide readers to assist a joyful reading.
There is no entirely assessment or it is generally minimized (Feng, 2010). I have summarized the
characteristics of intensive and extensive reading in the table below. (Please see Table 1.1)
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Table 1.1 Comparison of Intensive Reading and Extensive Reading
Intensive Reading

Extensive Reading

Reading Types
Definition

Purposes

Who selects
Amount
Where to read
Comprehension
Check
What to read

Reading in details with specific Rapid reading of large quantities of
learning aims and tasks
material or longer reading for
general understanding
• Detailed meaning developing
• A lifelong reading habit,
reading skills, vocabulary and
enjoyment and general reading
grammar knowledge
skills
• Careful detailed reading of
• Reading in order to gain a
section of a text
general over view of the contents
Teacher
Very Little
In class
With Exercises

Student
Much
In class at first, then home reading.
With or without

Course materials

Materials at
level/authentic

smooth

reading

The opinion covering extensive reading is that a lot of story books of interesting material that is
partly below, or scarcely above will nurture readers’ language skills. Through reading graded
readers’ most readers acquire adequate reading and comprehension skills unconsciously.
However, reading process should be constant. Some scientist claim that the use of glosses for
"challenging" words is beneficial to vocabulary obtaining (Rott, Williams, & Cameron, 2002),
but on the contrary one study finds extensive reading has no benefit (Holley & King, 2008).
Several researches report that considerable amount of incidental vocabulary is grasped in
extensive reading in a foreign language (Huckin & Coady, 1999) . All four language skills
cooperate with each other to enhance acquisition of language learning because of being exposed
to foreign language somehow. In this reading type teachers encourage students to select
appropriate readers for pleasure and to enlarge their general language knowledge.
1.3 Learner-centered approaches in EFL
The developments in both education and technology have made some fundamental changes in
teaching-learning process since 1990. Diversity of learners and learner choice increased the
awareness on learner centered education. This approach was inspired by constructivism theory.
Thus, there has been more and more emphasis placed on the position of learner in the learning
process. As the learners are the main body in the classroom, the traditional teacher centered
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teaching replaced with student centered learning. As a consequence, learner centered took its
place beyond teacher centered education. However the teachers’ role in the classroom cannot be
neglected. Teachers are facilitators and organizers of the learning process. Teachers provide
sufficient opportunities and take the obstacles in front of the learners. Teachers are like
navigators and counselors.

Student-centered learning (SCL) is a wide learning process that

instead of lecturer based teaching learner paced programs with active learning are included. In
this approach learners are responsible for their own advances in education. SCL has broad
advantages regarding to traditional teacher based learning. Students’ satisfactory is the main goal
and primary focus in student-centered learning environment while on the contrary the subjectbased aims conveyance of a total knowledge (Clasen & Bowman, 1974) . The interactivity in
SCL moves students forward to seek for further complex stages of understanding new subjects
with high motivation. When SCL is used properly, the face of education turns into lifelong
learning phase with an increasing enthusiasm. This encourages learners to find out solutions for
their problem with less support of the instructor. Students take a risk in order to achieve their
goals gaining lots of experience from their learning.
The concept of learning environment has been discussed for a long time. Its dates back to "early
apprenticeship, Socratic, and similar movements that have tried to involve individuals in real
learning experiences, where the meaning of knowledge and skills are realistically nested" (Land
& Hannafin, 1996, p. 396.) Because of the immigration flood to the United States educators
searched for different education methods for new comers and tried to create international or
national solutions. The need analysis for seeking new methods related to immigrants revealed
that learners demand changed educational aspect.
The other important viewpoint, comparing the student centered learning to teacher based
learning is that the process of learning in traditional education methodologies, students are not
enough productive because they assume a receptive role in their education period. On the other
hand lecturers are dominant and direct the process. Armstrong (2012) supports this approach by
asserting that teacher based learning or classical methods disregard and decrease students
responsibility.
Developing in educational psychology and with the advent of progressive education in the 19th
century, most of the educators have implemented hands on activities and pair works instead of
classical educational approaches. Therefore, students could determine themselves what they
desired to do in educational environment. Of course the influence of psychologists is
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incontrovertible (Rott et al., 2002) Students voluntarily construct their own learning which the
main idea of SCL is. Actually Lev Vygotsky, John Dewey and Jean Piaget drive the attention to
student-centered learning. All these theorists’ collective work focused on this new approach.
They are followed by Carl Rogers' ideas and he contributed to the formation of individualism.
This common wisdom inverted the traditional teacher-centered learning and established learners
at the midpoint of the learning process. Maria Montessori was also an accelerator in SCL, where
preschool children learn by means of autonomous self-directed interaction whatever they were
taught before(Holley & King, 2008).
In SCL students learn and discover autonomously and participate actively in learning process.
Each student has their own viewpoint to the problems. They produce and construct solutions for
obstacles in class time in a proactive way. Facing with challenges and finding out answers in
hands on activities strengths students perception in order to promote achievable learning. In this
approach various methodologies are generated because of different types of intelligences existing
in the learning environment. Furthermore these valuable learning skills convey learners to
achievable lifelong learning goals which might increase learners’ motivation in the classroom.
Self-determination theory emphasizes on learners’ attitudes. They should be self-motivated and
'self-determined'. Thus, when learners are given the chance to gauge their learning, learning gets
an incentive. Whenever the students are active agents in their learning process, they confirm
Carl Rogers' theory that

"the only learning which significantly influences behavior and

education is self discovered" (Kraft, 1994, p.41) . Because learning can be defined as individual
growth, educators should encourage the students to apply their self-regulation exercises in order
to perform their own work.
Land & Hannafin, (1996) claim that learning environments consist of are five components.
Those are pedagogical, psychological, cultural, technological, and pragmatic foundations. The
pedagogical influences study on activities, structures and methods of the learning environment.
Students’ thinking and learning process are analyzed by the psychological foundations of
learning environments.
The basic strategies and the methods are produced by the assistance of psychological and
pedagogical foundations. After that the content of the learning environments is organized
according to those strategies and the methods. As a learning desired outcome student-centered
learning is optimized by last updated technological improvements. On the other hand cultural
foundations have a significant effect on society because learning systems are designed according
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to culture. We can see the role of technology used in classes such as educational software and
hard ware depending on socio-economic structure of the country. Effective learning system is
designed according to essential integration of all five foundations of learning environments. The
fully integration of these foundations are relevant to perfect student-centered learning
environment.
1.3.1 Why Student Centered Learning Environment
Many changes in all fields of the life have required educators and policy makers to design a new
concept for learning environment since last decades. An augmented complex set of socioeconomic and globalization realities fostered unexpected reforms in curriculum design
(Christensen, 2008) . To satisfy the needs researchers have generated new learning environment.
That environment should provide involving, engaging and interactive experience. In which the
instructors are moderators and facilitators. Student centered approach responses all those
requirements.
Each student's attitudes, learning pace, interests, intelligences and abilities differentiate from the
other learners in the learning environment (Armstrong, 2012). It will not be fair to see all the
students’ learning abilities equal individually. That is why the teacher as a facilitator of learning
should provide convenient circumstances and opportunities in the classroom. This learner
centered based teaching method acknowledges students’ demands as the corpus of teaching
process (Land & Hannafin, 1996). In this approach students decide what to learn, how to learn,
and how to assess their own learning. In teacher-centered learning approach unfortunately
students have a passive and receptive role. On the contrary SCL requires students to have
productive role and their own learning pace. As it was mentioned above theorists and
practitioners such as Piaget, Dewey, and Vygotsky saw it. According to abilities, inclinations and
capacities of individuals a new platform equipped with various skills and methods was
established to new generation (Clasen & Bowman, 1974). Additively to overhauling the core of
information integration, a learner-focused environment realizes that learning is best achieved
when learning is naturally guided. Many researches have done to elicit the attributes of learnerbased environment. Majority of them are designed for observation. According to the National
Research Council synthesis (2000) Froyd and Simpson (2008) summarized learning environment
such as learner, knowledge, assessment and community. The main point of student centered
learning environment is to recognize and know who the learners are separately and as a group.
The next step is designing learning and satisfying all components in the education system. At last
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comes implementing the planned curriculum in practice to the learning levels and skills of
students. Therefore, the learners will be in the core of education system. This process puts the
educational system back in balance with what we have learnt about learners, leading, and living
systems (McCombs & Miller, 2006).
As per the definition, learner focused environment turns itself constantly toward what various
learners require due to their backgrounds and abilities. According to Johnston (2004, p. xxii),
“Learning is not about passivity and order; it is about the confusing process of discovery and
knowledge building. Building knowledge for oneself causes genuine learning and mastery”.
Johnston thinks that learner centered environment begins with this query: What should
individuals learn and manage to do, and how will the learning be assessed? (Christensen, 2008,p.
76)
1.3.2 Characteristics of Student Centered Learning
Most of the psychology and education experts agree on the most significant attributes of
a learner-centered environment. All those attributes rooted from constructivist approach, which
can embrace blended learning and instructional practices. The followings are learning attributes
of students centered approach:


Construction of learning



Collaborative learning



Metacognition



Educator-student partnerships



Authentic assessment

1.3.2.1 Construction of Learning
Constructivism is a kind of philosophy of learning approach, which is established to assume to
reflect our background knowledge and experiences; we build our own comprehension of the
world that we are surrounded by. The outcome should be a deep comprehension and
interpretation of the issues according to Brooks and Brooks (1993). Problems are formed around
important ideas to provide a scheme with which to collect information and build knowledge.
Teachers develop a student-focused scheme around relevant ideas to provide necessary
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information and knowledge. All the activities and studies are organized to demands of the
students as individuals. Instructors are the guides of learners to accomplish the aims whatever in
their minds.
Concept Oriented Reading Instruction (CORI) is a sample of such scheme offered by Guthrie,
Wigfield, & Perencevich (2004). In this framework instructors identify conceptual target within
a topic and assign students to generate questions about them. The aim of these questions are to
reveal the background information of the learners to the related topic, this provides students
respond to the questions in their minds by engaging activities (Guthrie, 2004).
Additionally Rallis (1995) claimed that there is no incapable student in student-centered
environment who is unreachable (p. 226). If the learners are well analyzed, educators will find
out some method to touch their students’ minds. Therefor CORI teachers scaffold learners at any
level such as specific group instructions, simple strategy instruction to foster enable struggling
readers to teach (Guthrie, 2004). According to Marlowe and Page’s (2005) research on
constructivism it is both extensive and constantly supportive. Most psychologists believe that
brain constructs knowledge in an active way, but educational community’s acceptance is on the
contrary. Constructivism does not always depend on students’ interest. Bransford et al. (2000)
discussed that constructivist theory does not infer that learning is completely discovered by
direct instruction.

In fact, theorists agree that all knowledge is constructed from prior

knowledge. Eliciting previous knowledge through warming up activities or with questions
provide teachers to develop necessary content and comprehension strategies (Guthrie, 2004).
1.3.2.2 Collaborative Learning
Panitz, (1999) defines collaboration as a philosophy of interaction and cooperation which in
learners are accountable for their actions and decisions involving learning, and they regard the
attitudes, skills and contributions of their peers. Collaborative learning is formed by teachers in
order to sustain highly motivated cooperation among groups and collaborative learning provides
students to achieve predetermined goal. Neuroscientists confirmed the information about brain’s
role as Vygotsky (1978) stated that collaborative learning is very social and therefore effects
mental improvement of brain. “What children can do with the help of others is even a better
indicative of their mental improvement than what they can do on their own” (p. 85).
Collaborative learning method support learners to share their knowledge and experience and they
gain how to respect to each other. Students accumulate intrinsically motivation to collaborate
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with their peers by the support of teachers (Guthrie, 2004). According to the brief research
summary of Marzano, Gaddy, and Dean (2000), organizing students into collaborative learning
teams affects learning process a great deal. Thus it has an incredible effect on students’
engagement, knowledge sharing and achievement.
1.3.2.3 Metacognition
Control or self-regulation, awareness of one's own cognition, beliefs and intuitions are three
aspects of metacognition which is the basis to talent of individuals to learn at any stages.
National Research Council (2000) defined metacognition as one’s self awareness and auto
control of independent learning process. Learner diagnoses whether his level of understanding,
comprehension and feedback are appropriate. For instance if a student is able to realize his
failure and seeks out the mistakes and tries to find alternative solutions to the problems, he may
successfully utilize metacognitive thinking. In contrast instructors should assist those who cannot
utilize metacognitive thinking to accomplish any problem in learning process. Otherwise student
might become hopeless and failure. Teachers should be facilitators in order to encourage
students to achieve their goals breaking the problems into components. By giving hints and
showing them alternative perspectives, teachers can scaffold the students to overcome their
struggles (Holton & Clarke, 2006).
The main requirement for advancement of metacognition is combining the teacher training and
implementation in classroom. National Research Council (2000) asserted “integration of
metacognitive instruction with discipline-based learning can improve student success and
improve in students the ability to learn individually… and should be consciously integrated into
curricula across the disciplines and age levels” (p. 21)
1.3.2.4 Educator-Student Partnerships and Authentic Assessment
The constructive relationship among teachers and students accelerates the learning process
positively. Teachers can recognize students’ attitudes and demands easily. As individuals have
different characters, teachers develop various methods for each student. Students centered
learning environment accumulates and generates different types of approaches to learning
process. Jones (2007) described students centered classroom as a learning environment where the
learners’ needs are taken into consideration and they are encouraged to join to the lesson. In this
partnership teachers become a member of team who leads and facilitates learning process
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according to students’ demands. They set up together, learning communities where the students
feel confident and volunteer to the collaboration with others (Jones, 2007).
To differentiate the learners’ progress during the education should be done as formative
assessment. Teacher-student partnership and collaboration among them reveal the success of
learning progress and identify the outcomes. The data provides us to utilize different
individualized assessment methods (Heritage, 2008).
With a different statement, learners’ feedback taken regularly enables educator to redesign the
instruction according to individuals’ needs. When teachers are involved in the process, a
successful progress can be made in student learning assessment. Newmann’s Authentic
Achievement (1996) supplies a model of how to manage meaningful gauges in real-world
contexts. Teachers struggle with building real-world assessments.
1.4 Psycho-linguistic and technical difficulties of using mobile media to improve reading
comprehension skills and the ways to overcome those.
The pervasive internet connectivity and mobile devices promoted students’ abilities to reach,
read and comprehend any text in digital environment. The RAND Reading Study Group (RRSG,
2002) asserted, “Electronic texts that include hyperlinks and hypermedia, require skills and
abilities more than those required for the understanding of usual, linear print” (p. 14). It is not
easy to read the text on a screen and readers are not able to cover all the text in front of their eye
sight. However as Prensky named them digital natives who are accustomed to carry at least one
mobile device in their pockets; they have no challenges about reading and following the text on
touch screen. Those digital citizens are able to understand and comprehend the texts on their
devices. According to the National Center for Education Statistics, (2010) K–12 classrooms in
the United States currently have at least one computer with Internet connection. Furthermore
94% of internet-using teenagers benefit from it for school related researches. Latest qualitative
studies refer that the skills and strategies to comprehend printed text are interlaced with new and
more complicated skills and strategies to read online text. Traditional reading comprehension
strategies may not adequate to understand a successful reading process. Most of the adolescents
who are adapted to read printed text, they will suffer to gain online reading strategies (Henry,
2006). But, I believe that after having some reading practices on mobile devices, they will deal
with the new concept.
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1.4.1 Psycho-Linguistic and Technical Difficulties of Using Mobile Media
It is often believed that reading is processed by initially interpreting words, then merging the
meanings to form phrases, then sentences, and finally constructing the meaning of the whole
text. Given that reading is a linear process, lower-level textual components play a big role in the
reading process, and higher-level contextual knowledge is of little importance. Goodman,
however, defines reading as a “psycholinguistic predicting game”, and strongly emphasizes the
decisive function of higher-order processing. His psycholinguistic model has highly influenced
L2 reading research (Goodman, 1967, 1973). In his opinion, reading consists of lower-level
processing (graphic and word level) and higher-level processing (clause level), and it is a
movement form inside to outside, from prediction to comprehension, from what the reader has in
his head to what is printed in the text. The flow of outside-inside information is only to process
the graphic array of printed items, which invokes the inside-outside flow of what has been
learned and stored in the head. Prediction is the core element here, and it is based on prior
knowledge (previously learned and stored information) with the printed graphemes. The reading
process proves and confirms the predictions. Foreign language reading is possible due to the
skills that the readers learned in their L1 reading and is guided by their native language. He also
strongly emphasized the higher-level knowledge, such as syntactic and semantic in-formation,
contextual and background knowledge sources, and downplays the contribution of basic lowerlevel knowledge, such as visual word recognition. The better the reader’s capability of prediction
is the less necessary dependence on words via text is.
Goodman’s model is supported by the miscue analysis of numerous L1 reading researches.
“Miscue analysis is a procedure that compares the reader’s observed answers to expected
researches as the person reads a passage aloud, and then observes if there are any analogies or
discrepancies between the mistakes made by the reader and what is actually in the passage”
(Nassaji, 2003, p.262). Using miscue analysis, considerable similarities were found in the
reading of EFL learners from a variety of different language backgrounds (Rigg, 1977). Then, it
would be expected that reading ability would transfer across the languages, as Clarke said “If
reading process is fundamentally the same in all languages we would logically suppose that good
native language readers are good second language readers. Moreover, good readers would be
expected to keep their advantage over poor readers in the second language” (1979, p.89).
Unfortunately, these research assumptions were not supported by experiments.
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On the basis of Goodman’s psycholinguistic model, Coady (1979) further developed it into a
model which consists of the reader’s background knowledge interacting with conceptual abilities
and process strategies. In his opinion, reading is an interactive process between the background
knowledge of the readers and the passage. The ability to relate information in a passage to one’s
own previously obtained knowledge is required in efficient reading processing. At the same time,
he asserts that reading in a foreign language is a reading problem but not a language problem,
and it requires the transference of ability or skills in L1 reading, not the learning of new ones.
“We have only recently started to notice that many students have very poor reading habits to
transfer from their native language, and thus, in many occasions, we must teach reading skills
which should have been learned in native language education” (Goodman, 1967, p.12). Directly
and indirectly, their viewpoints are influenced by Goodman’s view that the reading process is
almost the same across languages; reading is universal.
Smith (2010) adopts visual and non-visual information to distinguish what the readers see and
what the readers have behind “seeing”, the prior knowledge/background knowledge, which are,
in his opinion, two sources of information available while reading. The visual information is
necessary but not sufficient to read, so it must be supported by non-visual information that is
stored in long-term memory to distinguish the information taken in visually. The relation-ship is
reciprocal between them. “Within certain limits, one can be a tradeoff for the other. The more
non-visual information a reader has the less visual information the reader needs. The less nonvisual information exists behind the eyes, the more visual information is needed” (Smith, 2010,
p.74). The curved line between visual and non-visual information represents this reciprocal
characteristic.
The trade-off between two sources depends on an individual’s behavior and the differences lie in
the non-visual information that a reader can bring to bear. Thus, the fact that it is harder for
children to read has less to do with what they are actually reading, but results from their little
relevant non-visual information. At the same time, insufficient visual information, poor
perception of the print, makes it even harder to read, especially for children, and even makes
reading impossible. Readers are more dependent on what they see, the visual information, which
the brain can handle at any time. If there is a bottleneck (shown in figure 9) between visual
information and reading, it makes reading become difficult (Smith, 2010, p.75)
Pearson made the statement: “The influence of psycholinguistics on reading is nowhere better
demonstrated than in the work of Kenneth Goodman (1965) and Frank Smith (2010). For both
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Goodman and Smith, looking at reading from a psycholinguistic perspective meant looking at
reading in its natural state, as an application of a person’s general cognitive and linguistic
competence” (Pearson, 2009, p.37).
If the educational policy makers and lecturers keep ignoring the up raising proof that new
methods and strategies might be demanded to read, study, and solution of the issues with the
social mobile media, young learners might not be put into the proper condition for the future.
“Moreover, the lack of measures to gauge online reading comprehension leaves the reading
community with no way to evaluate improvement or help diagnose the complications some
students face when reading on the Internet. The speed with which the Internet has emerged has
forced us to face the issue of how, why, and to what extent reading might be different as the
Internet continues to change and determine literacy in the 21st century” (Hartman et al., 2010,
p36).
The origin of using social mobile media in teaching comes from the pervasive usage of mobile
devices in educational environments. There is no sense to ban mobile devices in classrooms,
especially in private institutions. According the countries’ demography and social culture, it is
inevitable not to have any portable devices in someone’s pocket. In some Middle East countries
there is no extra tax on electronic products, so those devices are cheaper than in some other
countries.
1.5 Advantages and disadvantages of using mobile media tools in the acquisition of efficient
reading comprehension strategies
Mobile media tools such as Facebook, twitter, bloggers and the educational social platforms like
Edmodo and Moodle offered teachers and students a wide range of opportunities to utilize them
in educational environment. However, like other tools mobile media has also some pros and
cons. There have been ongoing discussions about the effects of social mobile media on
education. Supporters point out the advantages of mobile learning that it provides new methods
for digital learners; on the other hand, critics claim that regulation and banning the devices in the
classrooms (Watters, 2012).
However, it is nearly impossible to strictly banning them in classes because mobile devices and
mobile social media are the fact of real life. Anyone can claim that nowadays for teenagers it is
an addiction carrying and using mobile devices wherever they go. Students may forget to bring
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their lesson materials but not their mobiles. Because they consider that the devices are some
parts of them. Unfortunately, this is a fact that educators should somehow integrate these tools
into their lesson. Teachers can send messages or some text to read to their students. If they set up
a common Facebook group, they will collaborate and communicate with each other about their
readings. For example, teachers and the students may use YouTube to find and share related
videos to warm up for the next reading topic.
With the introduction of technology, the learning environment became even more influential.
The purpose of an open-ended learning environment is "to involve learners in enriching
experiences, using different tools, resources, and activities with which to stimulate or extend
thinking" (Hannafin, Hill, & Land, 1997, p. 97). Student-focused learning and education
technology seem to complete each other well as one approach to enhanced learning. The
computer-enhanced environment supports the learning of self-regulation skills, active learning,
and individual construction of knowledge so that individuals take on a greater responsibility for
their own learning. The World Wide Web provides a quick access to information, but learning is
self-directed. Computer-based micro worlds give the learner a connection between abstract
concepts and understanding based on experience, providing artificial environments for
discovery. The computer-enhanced environment also fights rote memory and fading of
knowledge. Instead, the learner understands through the refinement of experience and discovery.
As in any learning environment, the student needs a facilitator who finds out and provides access
to resources, creates problem contexts, refines and extends those contexts, and provides a human
resource. The learners choose, or are guided to choose, effectively through student-focused
learning. Over time, technology leads the learner to comprehend and beat the benchmarks
previously achieved. The learner can "make sense" out of what they know, develop insight into
the "why" behind experiences, create a deeper comprehension of painstaking exploration, and
establish an anchor on which further information can be added. Approaching the learning
process as a developer of critical thinking and problem solving skills through the idea of studentfocused learning would enable the student to experience success as a self-directed, life-long
learner the sort of employee that today’s job market requires.
1.6 Specificities and Peculiarities of Private Higher Education Institutions in Iraq
Higher education in Iraq began in the 1950's. The education system in Iraq is mandatory, and
particularly for the primary level. The Iraq’s education system used to be one of the best in the
area during the period 1970s, and highly recommended, in which used to be called the ‘Golden
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Years’. The government had used to raise the education system to the upper level and by any
chance to have no one uneducated in the whole country.
Unfortunately, the era of 1980s, when the war between Iraq and Iraq kicked off, the education
system went way down and a new dark era seemed to be started. All Private Institutions are
evaluated through Ministry of Higher Education and Scientific Research prior to awarding
graduation certificate. Bachelor Science degree is awarded four years of education. The students
are accepted to the Private Colleges directly through the form designed for this purpose and as
per the rules and conditions of these colleges. The period of study in a Private college is the same
with the period of study in any public university, in which means no less than four academic
years. They need to follow up with all the Ministry of Higher Education rules, and there is no
space to act differently that the public universities.
Since Kurdistan Regional Government (KRG) has emphasized to found regional government as
a semi-autonomy region has achieved many goals, but still try to evolve in many tasks such as
science, education, construction and source of production or many other areas. It’s necessary to
focus on human’s capacity more and more as one of the main important issues in (KRG’s) future
educational plan. However we know that educational system is playing a major role in this
process; especially universities are one of the most important parts to improve humans’ ability.
They are also responsible to many other tasks such as encouraging and implementing new
methods of teaching such as mobile learning (MHESR, 2009).
A new road map was established in 2009 by the ministry of higher education and scientific
research (MHESR) this was to change to high education system in which its goal to gain quality
in(MHESR) but this did not work, because they were not able to adapt with the improvement
made new ways from the reformation packages . MHESR were announced, these ways were
total quality assurance, students feedback forms for academic instructor, continuing academic
developments and adjustment of university structure. The goal of presenting methods like total
quality assurance means to provide a system for evaluating performance (Khailany & Linzey,
2011).Accountability in universities was caused off a result of introduction of such methods and
persuaded the behavior of the lectures to show their best skills to improve their performances.
Multi-product organizations like higher education institution make two outputs. Research
teaching which are very far from each other by using multiple inputs and coordinating and
collaborating with higher education institutions in Iraq. MHESR was founded to follow the
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system in controlling Higher educational institutions in federal government of Iraq in 2006
(Khailany & Linzey, 2011).When it was established in Erbil past experiences have shown that
model was out of order . Therefore, in 2009 the ministry realized about that and modified the
structure of the system. So far, several universities both in public and private in Erbil have been
founded. The reformation program signed off by MHESR in 2009 talked about developments in
performance to develop something different among the universities. The universities of Erbil city
are not well known for in other countries but because of high-pressure competition among the
universities of Kurdish region. They are developing which had made the students of the
university aim high individually and in a group one of the most vital methods that motivate the
university administration to start reporting and encouraging lectures was in the reformation
package total academic development. MHESR recommended the staff of universities to judge
their performance of achievement with the key performance indicators to cause attraction
(MHESR, 2009).
To sum up the sources which organized in Erbil universities are different and can be two kinds
(external and internal). There should be demand from HEIs in order to encourage and develop
universities improvement (Sherwani, 2014).
1.7 Elaboration of Reading Strategies and the Role of Mobile Media
There has been ongoing discussion among educators how to implement reading instructions.
Common wisdom among them is arming readers with the ability to become lifelong
readers(Moreillon, 2007). Not only teachers at any grade level but also the parents should be
responsible to encourage the new generation to become a member of reading club (Smith, 1998).
In all circumstances limitless opportunities must be provided for students to become effective
readers and to stimulate readers’ curiosity. After becoming strategic readers they will read for
information and for pleasure.
Then what is reading? Simply it is making meaning via print through visual information.
However, reading is a dynamic process which requires background information and some skills.
Good readers use their abilities to decode the words and pronounce them; they read the pictures
and words to give them meaning. That is why reading comprehension tactics are crucial for
proficiency readers to deal with the comprehension issues in the text(Moreillon, 2007).
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Zimmermann, Hutchins (2003) and Nuttall (2005) offer seven reading comprehension strategies.
As digital natives are involved reading through social mobile media, the following reading
comprehension strategies can be obtained by online tools.
1. Activating or building background knowledge
2. Using sensory images
3. Questioning
4. Making predictions and inferences
5. Determining main ideas
6. Using fix-up options
7. Synthesizing
1.7.1 Activating or building background knowledge
In our daily activities such as watching a TV, surfing on the net, listening to music or
looking at a picture; before starting the activity our minds search for what we have in our prior
knowledge. The background knowledge is significant, because we compare and connect new
information with our prior knowledge before integrating and organizing them in our schemata.
Rosenblatt (1978) established a theory of reading as an interaction among the reader, the text,
and the purpose of the writer. She claimed that reader recall his own emotions, attitudes and
experience while reading. Different comprehension occurs whenever the reader reads the same
particular text. Thus, reader will have various schemas at each reading time. Prior knowledge is
what the reader brings to the reading process. Each reader’s interpretation and comprehension of
the text are possibly unique.
1.7.2 Using sensory images
Whatever we learn first about anything happens via our senses. Over time human beings
gradually improves the abilities of their senses to discover and make sense of surroundings.
Background knowledge in our schemas was built with the images which were created by our
sensory experiences. When we read a text, we prepare a presentation according to the images
simultaneously in our minds (Marzano R. J., 2004). The most unforgettable memories are
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attached to sensory images. Whenever we read a text, we create a movie inside our minds as a
film director depends on the sensory prior knowledge. We will create a rich movie if we a
various images in our minds.
In addition, we use senses while reading on mobile media. First, most of the materials developed
in social mobile media are audio visual. Through some interactive reading programs, we utilize
other senses. On the other hand, Sousa (2005) claims that modern technology demonstrates
ready-made images for learners, which restrict to produce own imaginary. Especially for the
adult learners it is better to use social media platforms with less illustration to give them the
chance to visualize their own images. Using effectively sensory images and senses enhances
readers’ ability to identify and comprehend the text (Goodman, 1967). According to the
Gardner’s (2006) theory of multiple intelligences individuals learn best in various methods.
Learners have diversity and well developed proficiency in some of their senses. While using
social mobile media, instructors should take this approach into consideration.
1.7.3. Questioning
After learning our world through our senses nonlinguistically at the first stage, we go on
constructing our knowledge by questioning and responding some questions. Young learners have
always question marks in their minds to explore and understand the curious things. Students
continue asking questions in schooling. However, most students are expected to think of the
answers of questions asked by teacher (Whitebread, 2000). Therefore, it is the same in mobile
media applications. While the student studying on the text, some relevant questions pop up on
the screen and it leads student to find out other information. Of course, these questions should
come after being exposed to new information. The questions according to the level of the
learners recall the prior knowledge to provide deep understanding. The questions could be asked
before, during, and after reading to increase curiosity and stimulate the students to ask their own
questions. By this way the readers can read between lines (Moreillon, 2007).
1.7.4. Making predictions and inferences
While students read the text, also they pose their own questions and then seek out for answers.
This process provides them to predict and imagine what will happen next according to the author
or illustrator’s creations. Readers confirm their hypotheses by predicting on the line and inferring
between the lines. Curiosity fosters them to turn the pages and prediction may also involve
background experience of readers. In some mobile media applications such as interactive fiction
37

programs encourages readers to continue their reading (Armstrong, 2012). The reader goes
beyond literal meaning by inference. The combination of print, illustration and prior knowledge
with the experience of reader provides a good interpretation of the text. Readers find hints
through these processes, which make predictions or inferences, and conclusions. Conclusions or
interpretations have a great role on reading comprehension (Feng, 2010). Every reader has a
unique interpretation which is fundamental complement of comprehension. Meek suggests
(1988) “What is happening to the reader is as important as the text itself” (p.37).As readers find
themselves in the deeper “between the lines” meanings of texts, reading becomes as a “livedthrough” experience (Rosenblatt 1995). Reading is just like an excursion to the nature or to a
seaside, reading a book is an event to be lived and experienced, an occasion on which readers
reflect and from which one may learn.
1.7.5. Determining Main Ideas
Every written paragraph or text has an aim to focus on or demonstrate an idea. The details and
the samples describe the main idea and emphasize it. Supporting sentences and ideas covers and
scaffolds one idea. Thus, main ideas are always in the center of the purpose of a reading.
Whenever reader squeezes the text, he or she will obtain the main idea. Different themes could
be interpreted and determined when it is reviewed by different readers. Generally on
standardized text readers will find only one main idea because they are supposed to be taught
how to discover it (Moreillon, 2007). Extensive reading through mobile media enlarges learners’
prior knowledge and experience. Distinguishing what is more important or less important in the
text depend on readers’ comprehension skill and reading competence. Reading through mobile
media has a great role on determining main idea in a text. As millennial are involved with social
mobile media, those digital natives will be exposed to many genres through it. Readers
determine the main ideas perhaps in the whole text, paragraph, and page or sentence level
(Nuttall, 2005).
1.7.6. Using Fix-up Options
In some occasions reader loose comprehension of the text unconsciously. Monitoring himself
while meaning making after losing the connection is a very hard job. Readers generally use fix
up strategy to resume the reading by rereading or figuring out the new vocabulary (Guthrie,
Wigfield, & Perencevich, 2004). However, the question here is when to use this strategy. All five
strategies mentioned before can be used to continue reading or to focus on the text. Whenever
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reader cannot comprehend the text, he will suspect that the text is not interesting. If the reader
cannot use his background knowledge while reading, there will be a great gap between the reader
and the text. He tries to hear his mind’s voice but, if there is no communication with the text, it is
useless. Moreillon (2007) emphasizes this situation as “When the reader is not questioning the
author or the text, when she is not seeking to ask and answer her own questions, she most
certainly has lost interest and may have lost comprehension as well.” (p.115) Educators have to
teach students to identify the symptoms of lost comprehension and then supply them with
devices for fixing up their meaning-making.
1.7.7. Synthesizing
Synthesizing is gathering and putting all components together to make something whole such as
a jigsaw picture. Synthesis is not a kind of summary, it goes as step further from the facts that the
readers compiles from a text. The reader picks up the main ideas and composes a new synthesis
whatever he reads. For the selection process reader analyzes the knowledge and information he
collected and purifies it through his own understanding (Moreillon, 2007). Actually, synthesis
focuses on the importance of reader’s viewpoint to the text. Although synthesis is not completely
made of the information compiled from one text. After reading from several sources, readers will
understand under the light of their life experience and prior knowledge. They will have their own
perspective to the issues. Comparing the authors, ideas with his background knowledge reader
synthesize a new point of view (Nation, 2009). Sometimes they classify and evaluate information
to have conclusion. On some texts they find some agreements, or some conflicts for further
synthesis.
1.8 Typology of mobile-media based tasks contributing to the development of reading
comprehension skills
Before starting to use mobile media and its devices in reading comprehension lessons, teachers
should have a plan how to implement different media platforms in their lessons. However, the
diversity usages of social media tools differ from country to another country. While twitter is
popular in Turkey however Facebook is a trend media in Iraq. So it leads us to conduct a survey
in schools. It will be a good idea to consult with other experienced instructors. The attitudes of
students play great role in integrating social media tools in reading lessons. It is inevitable to
make a research or interview among the students about their approach to mobile devices. It will
be beneficial to share the plans and the hypothesis how to integrate mobile social media to
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English learning & teaching (Mikulecky & Jeffries, 2007). Lecturers may get quite enough
positive feedback which encourages them to develop their study. But the dilemma is on one hand
the lectures banning the usage of mobile devices in the classroom (No way it does not work); on
the other hand it is a risk using them in lessons. It looks like a conflict or paradox.
Most of the students have several mobile devices and internet accessibility. They have accounts
on some social media platforms. Teachers can set up a “social media team” who has sufficient
experience consisted of several students. Their duty is to guide their friends during the process.
A Facebook group can be established for the reading class managed by the lecturer and one
admin from the class. Twitter hash tags could be registered. Edmodo account is set up and most
of the students join into it. Teachers can assign reading quizzes. Finally YouTube will be audio
visual source provider. During the period if necessary other social media platforms can be used.
Facebook is the most popular social media platform with a 1.44 billion monthly active users in
the world. It represents a great potential platform in educational area. However, it becomes
frustrating to stand out in this increasing crowded platform. Here are some updated relevant
undeniable Facebook facts that can help us to navigate better. Facebook can be beneficial in
education not only in small groups designed for classes or faculties, but also in worldwide
learning groups. Facebook is extremely big to ignore it in learning environment. There is a
promising audience in Facebook, which is increasing 17% every year. The number of users who
log onto Facebook is 936 million which a great potential is for educational purposes. The most
common age demography is between 25 and 34 with a 29.7 percentage. The general users consist
of 47% male and 53% female. Average usage of Facebook is 20 minutes per day, which gives
you to keep in touch with your students informally. You can post or share any computer
document related to your course materials and simultaneously with all your participants. It can
be an interactive educational platform for your goals.
Facebook is a social media web application used by millions every day. Students use it
comfortably and frequently, as a means of genuine communication, mainly for keeping in touch
with friends. Actually, we, as young adults, use Facebook as well, some of us extensively, as we
acknowledge its excellent role in conveying verbal written messages and visuals. If Facebook is
so good in promoting daily communication, it should be also profitable in the school
environment.
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Facebook group for assignments and announcements: Facebook group is used for introduction,
assignments, announcements and guiding the participants about the process. Facebook is also
used to share for short brief tips and information of reading comprehension skills. Related links
like YouTube files about the unit topic are shared on Facebook. Some interesting photos or
quotes can be shared on Facebook. All the links and addresses can be shared and announced
through Facebook. All the instructions about social media assignment will be announced on it.
Facebook will be interface among the group. Facebook will be the moderator.
YouTube is used for audio visual material source. They will be downloaded or uploaded through
YouTube. Generally it will be used and shared the video links to warm up textbook topics. It can
be asked to students to watch and comment about the videos beforehand starting the lesson.
During the lesson students may watch them again to warm up the learners. I may assign my
students to prepare a video homework and upload on YouTube according to the topic. Students
can share their ideas on Facebook about the videos.
On twitter short assignments and comments could be shared. On the text books we have “discuss
the questions, before reading, thinking about the story” sections (Serravallo, 2010). Students will
share their ideas on twitter hash tags. Seldom will we review them online in the classroom on
twitter. Participation marks will be evaluated not only in the classroom, but also according to
students’ contributions on social media. Frequently learners will have online tweets in the
classroom. Lecturers may use computer laboratory to have an online lesson.
Blogs are convenient platforms to share large amount of text. Reading texts will be delivered on
teachers’ own blog sites. Students will read and share their ideas on blog page. Teacher may
publish different readings and ask students’ comments on it. I will assess them with a quiz on
Edmodo. Some important reading comprehension skills and strategies will be shared on teachers’
blog page. If necessary, students will revise them online in the classroom.
Edmodo is very convenient to assign, evaluate and conduct survey, Edmodo a special social
educational platform provides us to assign and evaluate students. In the textbook there are some
reading comprehension exercises, vocabulary drilling exercises, etc. Therefore, learners can do
most of the tasks on Edmodo. As you know, it evaluates itself automatically and keeps the
records. You can also make short surveys on it. It allows you to design your own quiz.
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1.9 Practical Methods which can be used in Further Studies
At the earliest of 2010s, social media websites and their application on smart devices became
very popular all around the world. They had been used in many fields including education.
Educational institutions started to use social media platforms intensively not only in the territory
of campus, but also they encouraged their students to use them in their social life. Administration
boards of universities and schools started to seek new methods to spread social media among
both academic staff and students. Hence it was a dynamic, facilitating and new trend in learning
environment.
There are many studies and practices using various types of mobile devices and its applications.
Replying or sending SMS messages to the teacher (i.e., the researcher) is not an obligation for
the participants but they can do so if they want to. The SMSs played only a role of a mental note
for them in order to have a visit to the website after the school hours and to alarm them to the
unexampled activity on the web-enabled debate forum. The poems and the novellas, which are
taught to students at school, are the main focus point of the debate. The SMSs are posted after
the initial and the fourth sessions. The first figure shows the general design concept of launching
the Mobile Learning atmosphere in this investigation.
The interview facts displayed important results. The SMS messages had an optimistic effect on
the stimulation and attraction of the students relating to the participation in the investigation. The
findings are presented relied on questions positioned before, as well as on themes which are
derived from the interviews. (Embi & Nordin, 2013)
According to the study conducted by Markett (2006), it can be mentioned that “SMS is a killer
application”. Owing its potential to raise student stimulation and attraction in learning, SMS
technology needs to be used by teachers at all degrees of education. Investigations on how to
make learning both attractive and significant by merging technology into teaching exercises
demands attentive planning. Educators must adjust learning materials to make appropriate to
their students’ needs as well as encourage making an atmosphere, which contributes learning.
That is why it is useful to take into consideration that learning, new inventions in technologies is
just a toll, the most significant is how we manage to use them (Holotescu, 2014).
The main objective of this investigation is to define if texting reading understanding exercises to
learners can enhance to improve their reading performance. It is also expected to decide which
level of competence class would benefit from such an exercise.
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This study subjects contains students who have a mobile device. Purposeful sampling was
employed where at least two or more groups from each level of English competency classes were
chosen for this study. Since the learners were already in complete groups, the study did not
accept unsystematic subject assignments. Hence the quasi-research design was adopted. The use
of comparative data specific in an experimental design encourages to grow an explorer’s selfassurance “that supervised results are the outcome of a given program or novelty instead of a
function of extraneous variables or events” (Gribbons & Hermans, 1997, p.2). In this
exploration, information gathered from experimental and control groups were differentiated to
observe if the definite way of learning encourages importantly to the learners’ performance of
language. Students sat for the English Placement Test at the starting and the final part of the
study. Reading is one of the elements tested in this test. The outcomes of the pre- and post-tests
were differentiated to see if there was any development in the learners’ reading comprehension
performance.
During almost 3 months the reading materials were texted every day to the learners in the
experimental group. To make sure the appropriateness of the materials, an online Readability test
was implemented. The Readability test is to evaluate how easy it is to read and understand a
document and to remark if a text is appropriate for students at a certain age or grade level.
In another research they created a Facebook group the share and submit home assignments. The
participants were French and English students. It was a foreign language class where home tasks
were displayed. Researcher aimed to stimulate students’ attentions to the learning activities
especially reading and writing assignments. The study which started in fall of 2012 revealed a
great potential to engage students through social media. They had the experience to read and
write on social media platforms as free as possible during their day without any limitation of
time and space. Teachers discovered new methods to implement in teaching process.
Researchers found out that the students stated doing their homework who had never submitted
any before. They responded various communicative assignments. As a consequence, studies
showed that using Facebook in teaching foreign languages really made positive progress as
communicative approach.
In early studies researchers had to use old type mobile devices. Some of them were cellular
phones (old type mobile phones), iPods and etc. There were many diversity of usage in many
scientific journals. Language Learning & Technology is one of them (Chun & Heift, 2015). It is
a refereed scientific journal for educators, especially for language educators.
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Sending SMS is one of the simplest ways in mobile learning strategy. During the studies and
researches, searchers could send or receive SMS to inform to the receivers or to remind them
what they are supposed to do. In one sample which was conducted at Center for Foreign
Language Education, Shimane University in Japan (Wang & Smith, 2013) SMS messages were
sent to participants to remind them to access a specific website after school hours. When there is
a new task, notification or alert on the target website or application SMS messages were sent to
students to be informed. The SMS were sent twice during the day. However, participants did not
have to reply to the message to the sender (for example teacher or researcher). It was not a
requirement but if they want, they can. Generally, SMSs are used as reminders. As a
consequence, after the evaluation of using SMS, the data revealed very significant results. There
has been positive impact on learner motivation and they were interested in this application.
Being warned twice or three times in a day about their responsibilities increased their appetite
and enthusiasm to the study. There are some special websites and software programs which send
SMS to selected phone numbers such as www.smscountry.com. You can schedule and send SMS
messages to your participants or students to inform or warn about any task they are supposed to
do. Teachers or researchers can really drive them into the action. These are good tool if the
educators know how to use them well planned and actively.
In the other sample (Leu & Cacopardo, 2007) the researchers aimed to determine if texting
enhances students’ reading comprehension skills and their reading performance. In addition, he
aimed to reveal to realize for which level of classes can benefit much more from this kind texting
in reading exercises.
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Conclusion to Chapter One
In this chapter we reviewed theoretical basis of using social mobile media tools in teaching
reading comprehension. First of all the significance of social mobile media concept in education
was briefly explained. Wireless internet access and mobile learning has become increasingly
crucial in learning environment. All innovative portable technology-supported learning
approaches are called Mobile Learning. Mobile learning in literature is defined ‘using mobile
technologies to ease and bolster learning regardless of place or time’. According to literature
review mobile learning is becoming financially feasible for universities and colleges. It is
believed that the smart mobile devices have a great influence on implementing activities in
educational environment. Activities are conducted in formal or informal learning process. The
common sense in the literature is breadth connectivity via wireless supplies flexible mobility to
learner through handheld mobile smart devices. While using smart devices learners are free and
has flexible schedule, not fixed in a predetermined location or restricted by any other reason. The
advantages of mobile learning are in anytime, anywhere about anything. This high potential of
mobile devices enriches mobile learning process. M learning provides 24/7 access to knowledge.
Consequently learners feel much more individual and flexible. From the literature review it can
be concluded that the world education system is evolving to a new concept, which is called
Social Mobile Learning offered by new smart technologies. In addition, mobile learning provides
interaction among students and facilitates learning process. Mobile learning is collaborative,
because learners can communicate, share and collaborate at different locations and at various
times. Learning performance and learner relevance increase dramatically via mobile learning.
Mobile devices are accessible to a larger population as they are more affordable. Mobile learning
is a dynamic and has a developing progress.
Process of reading varied from person to person contingent upon the person’s individual attitude
and goals towards printed words. Reading depends on purpose of the reader, content of the text
and printed material, attitude of reader to the text, prior knowledge and schemata of the reader.
Reading can be classified in three stages. In first stage decoding, deciphering and identifying are
the main ideas to clarify reading. In the next stage speaking, pronunciation and articulation are
focused on by some educators. Then the third is stage understanding the text, comprehension and
interpretation of the words’ meaning is important. Therefore, reading is a tool to get the ideas of
speakers. Reading is accepted as an ‘interactive process’ in which students or readers activate
their prior background knowledge and previous experience to understand the passage.
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The process of reading has various types and models. Two of them are bottom up and top down
models. Bottom up model is from part to whole. The top down model provides us to draw
readers own experience and intelligence. In the literature review we concluded that the purpose
of intensive reading was to increase the learners’ skill of language features and to enhance their
reading comprehension strategy. Extensive reading which was sometimes called free
reading, book flood, reading for pleasure, was a kind of reading strategy for language acquisition
and learning via large amounts of reading.
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CHAPTER 2- Practical Basis of Using Social Mobile Media Tools While
Teaching EFL Reading Comprehension Skills.
2.1. Analysis of the approaches towards the development of reading skills in current course
books, websites and mobile media applications.
One of the main skills in English Language Teaching is reading skill. Reading skill includes as
well as the other skills, listening, speaking and writing. When a student reads a text in a silent
way, he also listens himself. If the reading is aloud, then the others make listening. Reading is a
kind of speaking, because when one reads aloud, he also speaks to someone. In blended learning
we use traditional methods as well as modern ones. Education cannot be considered without
course materials. Among the course materials reading text books are significant. The content,
design, objectives of the book, texts which are used in the text book are some of the criteria of a
reading course book.
This chapter presents an analysis of the reading course books and their features which are used in
reading classes at Ishik University. The sample course books are intermediate and above levels.
During my study, I used Cover to Cover Reading Comprehension and Fluency textbook which
were written by Richard R. Day, Leslie Ono and Geneviene Kocienda, published by Oxford
university press. I used these books for sophomore ELT students in reading classes. This book
has three level series. The first one is used for freshmen students. The second and the third ones
are used for sophomore students in both semesters.
The book tends to cover all productive and receptive skills. Even after the first level, it is
possible for the students of the fresh year to be able to express themselves orally in most of the
cases, but it is probable only if teachers apply all the skills. The book makes use of the different
techniques. Communicative approach is one of them for example. Students find the opportunity
to see examples from the real life both by the visual materials and audial elements. The book
does not only focus on the explanation part or, in other words, deductive side but it also deals
with the practice and productivity. A constructive method is followed in the book. Another point
of view related with the course book is that the reason for choice. The aim of the department in
choosing the current books as the textbook source is to prepare a base or ground for teaching
courses; somehow these books function both as a tool to improve students’ lingual abilities and
try to give them enough information for the teaching courses.

47

Each level of the textbook provides readers to become skilled not only in reading comprehension
skill, but also in others skills in English language learning. Through the constructive approach,
the current textbook evolves the learners to strategic readers who are delightful to read for
pleasure. Using interactive model Cover to Cover combines intensive reading and extensive
reading to sharpen learners’ reading strategies for their further academic studies. Following the
given structures and tasks in current textbooks, they become fluent and confidents learners.
Each Cover to Cover textbook has 12 units consist of three main parts in it. Readers can focus on
mainly comprehension strategies that they use to understand and interpret the text, and their
implementations on the context. In the second part, students face a related topic, which facilitates
their reading fluency and comprehension skill. Many different types of activities and exercises
accompany them to drill target skills. Students enjoy their leisure time with reading extensive
reading parts, which are some excerpts from Oxford Bookworms library. The topics in each unit
are according to the level of students. Their age and interests are taken into consideration. All the
themes are up to date and touch to learners common tastes. Each part in every unit is supported
by audio track of the texts, which accelerates students’ listening and pronunciation skills. Even if
they do not have a native speaker teacher, they listen and hear the written text from original
English record (authentic materials). Teachers do not have to follow up the units according to the
content. They can start teaching from any unit or topic, because reading skills and
comprehension strategies delivered randomly to whole book. The same strategies and skills are
recycled throughout the book for several times, that is why the textbooks are flexible for usage.
The unit themes and vocabulary skills are indexed in the content part. Teachers can easily choose
what they want to deliver. As we mentioned above the text book has two main parts which
contain intensive reading strategies. In the very first part, learners can focus on teaching and
practicing comprehension strategies as well as structuring vocabulary knowledge. However,
students come across with extensive reading part where they learn in deep and practice reading
fluency in details and they expand their word power. Recycling the both fluency reading and
comprehension strategies throughout the book ensures the readers to understand and practice the
target reading skills. The book also facilitates readers to read in a fluent way. After having
fluency in reading students enjoy their comprehension and understanding, which encourages
them to read more and more.
It is notable that the course books have unit opener pages with illustrations the unit theme and
appear to be quite motivating for lead-ins of the lesson. For example in Cover to Cover 3 in unit
three on the opening page you can see Pinocchio’s photo whose nose gets longer as he lies
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because the topic title for unit three is lying. Most of the students read or watched this famous
folktale character’s cartoon in their childhood. These relevant illustrations of the topic make the
textbooks original. Several questions are asked to the learners about the topic to reveal their
background knowledge of the topic under study. For instance, in unit three readers are asked if
they recognize easily whenever somebody lies. On the first page of each unit, the reading
textbooks clarify and give some road map or information about the topic. Students are informed
beforehand what they are going to read, learn and discuss in the current unit. While teaching this
part of the unit, teachers ask their students to focus on the photo and think for a while on it. After
giving them several minutes, it will be beneficial to discuss the relation between the photos and
the topic in the classroom. The aim of this activity is calling the prior knowledge of the students
on current topic. This activity also facilitates to drive their attention on the topic. Whenever we
come across with a new issue or topic, our minds begin to accumulate and activate the
information or perceptions in out memory, or it calls the ideas or beliefs and literacy we are
about to encounter. Moreillon (2007) emphasizes the significance of calling background
knowledge with these words: “Understanding the importance of background knowledge to
comprehension is critical because we connect new information with prior knowledge before we
integrate and organize the new information. It is the sum of the prior experiences that we bring to
each new encounter with the text” (p.19).
The reading textbook we used at ELT department Cover to Cover Reading Comprehension and
Fluency textbook was updated due to the demands of reading strategies and students’ needs. The
topics in the units were chosen according to learners’ interests and age. While having the reading
classes at the faculty students were interactive and involved to the pre-reading part. The activities
and the questions in the ‘before reading’ part facilitate to call readers prior knowledge about the
passage. The language of the text was adjusted to readers’ level. Students enjoyed while reading
the text because of its clarity for comprehension. There were several embedded target words in
the text which readers should gain during their study. In the text book comprehension skills and
reading strategies were defined briefly. It was easy to find and recognize the reading skills
throughout the text. The reading passages were nourished with sufficient ‘comprehension
questions’ and vocabulary drills. After two intensive reading passages reader was supported with
an extensive reading for home reading. According to my observation students were satisfied with
the current textbook. The text book could be accepted fluent for reading lessons.
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2.1.1. Reading Skills in Course books
In all the reading course books we analyzed, a special attention was given for reading skills. In
Cover to Cover it was given under the title of “Comprehension strategy”. On the other hand, in
Select Readings textbook it is under the title of “Reading Skill”. While the students read the text,
they need these skills to understand the text better. Before reading the text in Cover to Cover the
skill is explained in details. Later the book offers the students to apply the skill in the text. In this
book, the same skill is recycled throughout the book. In addition, students use the same skill that
they obtained in the book during the lesson while answering the questions in the unit.
In Select Readings, textbook reading skill is given at the second part of the unit. While teaching
this section in the classroom, students are allowed to read the comprehension strategy. After
giving them, enough time to read; one or two students are asked to summarize how what they
understand from the strategy or skill. Lectures may add their opinion if it is not clear enough. On
the next step the text in the book is read to apply the given reading skill or strategy.
After examining the two reading text books the researcher designed Table 2.1 to
demonstrate the similarities and differences in the books. The reading skills mentioned in the
Table 2.1 below were described and taught in Cover to Cover text books and in Select Reading
text books in different ways. Both of the text books include almost the same reading
comprehension skill in their content. The order of the skills is sometimes changed. In both
textbooks the same reading skills are repeated because their significance. After each
comprehension skill or strategy an exercise is followed to implement them in the reading text in
both text books.
Table 2.1 Reading Skills in Reading Text books.
Reading Skills

Cover to
Cover 2

Cover to
Cover3

Intermediate

UpperIntermediate

Select Readings

Select Readings

Intermediate

UpperIntermediate

Identifying
Main
Ideas and details









Previewing
Predicting











o



o

Recognizing
Reference Words

and
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Skimming









Meaning from the
context









Scanning









Recognizing
the
Authors Purpose





o



Making Inference









Summarizing









Recognizing Signal
Words





o



Ignoring
Words

Unknown





o

o

Distinguishing Fact
From Opinion

o







Recognizing
Paragraph
Transitions

o

o



o

Paraphrasing

o

o





Identifying Main Ideas and details is one of the most important tasks in reading textbooks. It is
referred to Cover to Cover in the very first unit. The book describes main idea as general idea,
which all paragraphs have in it. Main ideas are supported by supporting details and examples,
which proves writers idea. Generally, main idea is the first sentence of the paragraph. Supporting
details can be verifiable facts, numbers, statistics, people’s opinions or some examples related to
the main idea. Readers are asked to read each paragraph to determine the main ideas or there
could be matching type questions to find main ideas in paragraphs. For supporting details
students are often asked to scan the text for the specific information which supports main ideas.
Previewing and Predicting is another important skill in reading comprehension strategy. To
preview a text, readers should look at the title and subtitles of the text. Later they should check if
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there are any figures, graphs or photos about the text before they start reading. By doing this,
they will have a general knowledge about the text. Previewing helps reader to predict what will
happen for the next step. Previewing and predicting really provides to understand the text in an
easier way. Readers are asked to check the text for titles, figures, photos for previewing and
predicting. After this task readers will have an idea about the text.
Recognizing Reference Words is a kind of reading skill to seek for pronounces which refers to
nouns. In many texts authors cannot avoid repeating some nouns phrases or names. To avoid
repetition they use reference words. When students are reading the text they should recognize
and know who or what every pronoun refers to. The common reference words are it, them, this,
that, these, ones etc. To seek for the referred words we should look back into the sentences
nearby the reference words. In the text books or websites readers are asked to find the referred
word for the given reference word. The paragraph number or the location is given to reader to
find the word that they refer to.
Skimming is taking a quick picture of the text. For skimming, readers look through the title,
subtitles and the first sentences of each paragraph to understand and find the main idea. If they
do not understand, they may read the first and the last paragraph. Students will have general
information about the text. They will start to recall their prior knowledge while they are
skimming. Readers should ignore the unknown vocabulary.
Meaning from the context is another reading strategy in reading comprehension skill.
Sometimes readers face unknown words in the text. However, they do not have to look up
dictionary for each word. While reading they can guess the meaning from the context. The words
are generally about the topic. If the reader looks at the sentences nearby the unknown word he
can estimate the meaning. Because surrounding words or sentences give clues such as synonyms
antonyms or part of speech etc.
Scanning is a significant skill in reading, because by scanning readers can find specific
information that they need. In some tasks, readers are asked to find some proper names, dates, or
information. To find those information just readers should move their eyes across the text until
they reach it rather than reading the whole paragraphs. Scanning provides us extra time to read
for more details.
Recognizing the Authors Purpose: Every author has a purpose to write any text. Their purpose
could be to inform the reader, to persuade them for something, to entertain, to instruct the
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readers, to advise or to argue with the readers about any topic. While reading the text it will be
better to recognize the authors purpose to have a better comprehension on the text. To
understand the authors purpose readers should ask why the author wrote this text. In the
following figure there is a sample task to find author’s purpose.
Making Inference: In a text sometimes authors do not express certain information. In this case
readers should make inference which is a good guess based on the info in the article. In this view
of point readers background and their comprehension skills plays a great role. The readers should
have the ability to read between the lines. In the next figure there is a sample task in Cover to
Cover 2 on page 58 for making inference.
Summarizing is explained in the text books as finding the main ideas of the paragraphs and
putting them together by paraphrasing them with readers own words. Readers take notes or
underline the main parts of the texts while reading and then expresses the most essential parts of
the text. In summarizing readers should avoid not including specific details or information. In the
text books I analyzed, students are requested to read the article and then find the best summary
which was given in the task.
Recognizing Signal Words is another skill to be obtained in reading. In text books it is defined
as the words which show us the road map of the text. Recognizing the signal words we realize
where the speech is leading to. For instance whereas, while may introduce conditions and
exceptions, because of, due to, thanks to states causes etc.
In textbooks, skills are given and recycled at least twice to remind them repeatedly. After being
explained there are plenty of tasks and exercises in textbooks. Readers who get enough reading
skills develop their comprehension skill not only in other readings but also in their reading based
exams.
2.1.2. Reading Skills on Websites and Mobile Media Applications
The presence of the virtual world has started to appear much more visibly as parallel to the
developments in the technology. Websites and mobile media applications are some of those
reflecting themselves in the educational fields.
As for websites, it is possible to make a classification as follows: some websites directly
contribute to the education and teaching. Such websites have been built and even designed for
the educational aims, i.e. Oxford’s website. On the other hand, other websites also give
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contributions to intellectual development of the students. This addition sometimes is even much
more influential comparing to the ones that are prepared with educational focuses. Facebook, for
instance, is a social medium for learning or teaching, but here the focal point is that most of the
acquisition on such websites is formed unconsciously and/or socially.
Analyzing the mobile media applications, as discussed above, some applications directly serve
and some other indirectly to the educational developments of the students as well as the learners.
For example, a student who wants to learn English language, by means of the developments in
the mobile technologies, can find a lot of useful sources in the Google Play Store or Apple Store
or Microsoft Stores as well as in others.
As it happens with the websites, conscious and unconscious learning is provided by these
applications. The striking point is that parallel to the velocity of technology and changes in the
time, students get chance to reach at a lot of sources. They can move from one place to another
very fast; they can ignore irrelevant parts but on the other hand, these shifts occur very fast that
before they digest the present, new information, they move to another data, etc.
2.2. Mobile media based tasks developing lexical component of reading skills.
The subchapter covers three important parts. The first one is, as mentioned in the title, mobile
media-based tasks. These tasks show that the teaching or learning will be conscious and the
content will be direct rather than implied sources. The second part is about lexicological
components of reading skills. Lexicology deals with the study of the vocabularies. The last part
is concerned with reading skills that will concentrate on the development of the reading and by
doing so it will contribute to the lingual skill of any learner.
Totally thinking, the applications contribute to the reading skills directly or indirectly. As the
title posits, the applications to be discussed are related with direct contribution to the relevant
skills. For example, Word Map applications in which each chosen topic is discussed and treated
independently or Word Memory applications that can be random or subject-based will be quite
useful.
Thinking that teenagers as well as adults like using the mobile devices, if the students are given
task to complete on their mobile devices, then the participation of them will be higher and their
visual memory will be ignited and possibly the commemoration will be much quicker, especially
if the age level is not very high. Our society has reached to a point when life without mobile
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devices is unimaginable and does not make sense. Most of our time nowadays is spent on mobile
devices especially young students. Teachers are struggling with student to take their attention
away from these devices however if teachers spend that energy in making their students involved
in tasks through mobile devices the result will be astonishing.
The world now is changing fast as well as education and learning so we need to cope with this
change by the best methods that we created our own self. We have created those devices and we
definitely can make them the most magnificent method to have more sufficient learning. Media
universe is tremendously varied as a result it can be used to form resourceful activities and tasks
to cultivate lexical component of reading skills. Vocabulary learning is an imperative part of
each language. In fact it is what languages based on; vocabulary and lexical skill should be
obtained in order to acquire a language.
We all recognize that mobile media world is various and wide so the chances of creating tasks
are several such as posting long texts and from questions about them. Students most of times will
be active on social media and they will be motivated by the marks they will gain from
participating in such tasks. They are sure that no need for papers or pens all what they have to do
is typing because young generations get uninterested effortlessly when their tasks are oldfashioned which is the estimation of most of students specially high school and university. The
key influence to keep them engaged in learning and develop their reading skills is being
imaginative. For instance, students are exceptionally interested in songs and music and most of
them strongly believe that they have learned 85% of their vocabulary knowledge by listening to
songs. Such related tasks on mobile media can be sharing a song by the teacher and inquire them
to identify the new words they have faced or fill the gabs of the missing words or finding
synonyms and so on. They will look forward to listening the new song of their coming task.
There are other tasks such as in the book Cover to Cover which are about lexical skills. for
example recognizing specific words in the text and find synonyms or antonyms its traditional
task but if it’s done on media it will be more fascinating and specially if the teacher sets time for
the task and gives students the opportunity to compete with each other. Expressing their outlook
is a key factor of students’ success. By posting or sharing some short stories ,texts, songs and ask
them to write their view about it then they will multiply the knowledge and material. As well as
paraphrasing, it is considered as one of the most efficient ways to improve lexical skills. They
will contribute to these tasks as group or individuals both ways when friends are close to each
other when using mobile media it will be more fun and amusing to take part in it rather than
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being disjointed. In addition, this will afford each student to check others answers and compare
the difference.
Through mobile media reading competitions can be systematized online and it will be more
attention-grabbing. Participation will be guaranteed as a result of spending too much time using
mobile media by students.
For improving students’ lexical skills, digital games could be a key alternative application.
When the teachers let students to access games on mobile device in the class, this would deliver
a great opportunity to construct a dynamic learning atmosphere. For example, giving specific
number of vocabulary on that digital game during the lessons, those vocabularies would facilitate
a better comprehension on related passages. Those games provide entertainments which would
lead an elated learning environment in class.
Sharing some individual letters and ask students to form as much words as possible by restricted
period is one of the most operative ways to persuade brain to search for expressions. Gradually,
their linguistic knowledge will be richer. It is thought provoking that the outcome is guaranteed
and fascinating.
All of the activities mentioned above could be applied properly in a shorter time using social
mobile media. Developing lexical component of reading skills has been a challenging task for
teachers and students as well. Teachers have always concerned about this for long time, however
now this can be done more professionally with mobile media. Another task that can be
completed through mobile media is adding suffix or prefix to the word and students will
recognize how the vocabulary can change. Long transcripts are also used to procedure queries
about it by students while using the words in text and paraphrase them as a whole, new world of
knowledge will be opened to students when they experience such splendid accomplishments.
Before the new lesson or topic is delivered, students should be familiar with the words they are
supposed to learn so they can construct solid remembrance and knowledge. There are several
methods to apply this. One of them is posting a story which consists of the new vocabulary that
will be learned. When students scan the story they will be interested to know the meaning and as
a result all materials will be accustomed before the lesson. Reading posts on mobile media will
improve speediness of reading as well as contention and when they read through their mobile
devices it will be more inspiring and electrifying.
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As we all know, young scholars are more attracted to colorful and entertaining deeds and they
ignore books and old traditional methods of learning. Mobile media can reach the objective that
many educators have been demanding to accomplish. We have created this enchanted world
instead of allowing it to overtake our generation by deleterious influence we can transfer all of
this in to optimistic and efficacious environment for them to learn.
2.3. Mobile media based tasks developing grammar component of reading skills.
The definition of grammar according to David Nunan (2003) is “Grammar is commonly
considered to be a set of rules defining the right ordering of words at the sentences level.”
(p.154). On the other hand the Longman Dictionary of Applied Linguistics has a different
definition for grammar is “a definition of structure of a language and the method in which units
such as words and phrases are merged to make sentences in the language” (Richards, Platt, &
Weber, 1985). Sentences can mean something if they follow set of grammatical rules of a spoken
language. Grammar instructors distinguish in two approaches, prescriptive grammar or
descriptive grammar. According to the prescriptive grammar, we check and say what is right or
wrong about sentence according to written grammatical laws. On the other hand, descriptive
grammar sets out to describe sentence according to actual language usage in common. Recently
we have seen that people are close to use descriptive grammar rather than prescriptive grammar.
Therefore, the readers either on reading books or mobile media they will encounter very different
grammatical structural sentences which are produced by native speakers or advanced non-native
speakers. When mobile media based readers are exposed to these structures, they learn
unconsciously by descriptive grammar approach.
The significance of grammar has had a quite checkered background in the classroom. Many
years ago in the majority of the classrooms teaching language and teaching grammar were
synonymously. The main goal of language teaching was to ensure that the students drilled the
vocabulary, pronunciation and grammar. However, in our mobile media based tasks, through
reading instructions students face grammatical structures embedded throughout the text.
There has been a controversy in teaching grammar according to its methodological procedures
and approaches. In the 1990s, some of the experts (Brooks & Brooks, 1993) encouraged and
supported the view that the most significant effect form of grammar was no overt approach.
Students could acquire the grammar structure of the target language implicitly by being exposed
to understandable leverage of reading texts. This approach can be seen not only reading text
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books but also in web-sites or mobile applications on smart devices. In other words this strategy
can be named zero option in grammar teaching. Like as in infant learning method, students learn
grammar structures unconsciously while they are exposure to target language in any skill.
The perception of grammar instruction varies to different teachers because of their view of point.
Some says that grammar instruction is a group of rules that speakers apply while they speak or
write. The others idea about grammar instruction is more than a skill which should be taught as a
subject in the classroom. As grammar is used in sentences, students who use mobile media will
face it while surfing throughout the English texts. Grammar rules are reflected in course books,
storybooks as well as mobile media based materials. Digital natives who never drop their internet
connected smart devices are always exposed to reading texts or at least sentences during their
expedition throughout the web sites. This unconscious learning provides a very high skill in
grammar knowledge. Learners are inevitably taught grammar and some of its rules while they
are online. On the other hand, online grammar learners need to be able to notice features of
grammar rules and their applications not only in textbooks but also on mobile media contexts.
No matter, what you read an excerpt of a text either from a hard copy book or from soft copy.
Soft copy it means here that in digital environment. In all cases, we use letters to generate
meaningful words. Bringing the words side by side gives us sentences. However, words in
sequence do not make meaningful sentences unless you follow the grammatical rules. That is
why grammar deals with the formation of the language. Wandering on reading web sites or
android applications, readers involve making connection among grammatical rules and features
with their collaborated meaning and usage. While scanning the text readers should notice and
realize the grammatical features and they recognize the distinctive usage of grammar rules. By
this noticing process grammatical input is converted into intake. While reading the text it is a
natural process of language acquisition that happens when reader has a sufficient language
exposure. One of the main aims of using social media or mobile media based text reading is to
accelerate noticing process. According to the survey that we conducted in our study most of the
students log into social media or other web sites not less than three or four hours in a day. This
can be done by various means in mobile media based tasks. For instance, the students read texts
online they make a connection between the text and their grammatical features, functions and
contextual usage. On reading based web sites there is input enhancement techniques to make the
grammatical item much more salient. For example; using bold fonts for grammatical forms
makes it more recognizable in the text. Or in other task samples we can see that there could be
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some gabs either in the text or after the reading the text. In this way readers make necessary
connection between the grammatical issues and the reading texts in language.
In some cases, learners notice the gap between their existing grammar knowledge and aimed
language level. The process of interaction with the reading web sites really helps to fill and
accumulate the necessary knowledge. This process really pushes students’ grammar knowledge
level forward and it is very effective in task based methods for grammar teaching. In this way,
learners construct and reconstruct the forms of grammar during the consciousness raising tasks
on web sites or text books. Learners find very different types of questions ranging from some
metalinguistic tasks related to target grammatical rules to drill exercises which in students use
their understanding by selecting proper answer according to correct grammatical solutions to
complete the given blanks in the text. These tasks are either inductive or deductive. In inductive
task, learners tend to understand the underlying grammatical rules themselves with the help of
language examples and the instructors’ contextual types of questions. On the other hand, in
deductive tasks on web sites learners meet with explicit examples and explanations of grammar
forms. However in some cases a combination of inductive and deductive tasks are provided in
reading based web sites.
2.4. Reading Instructions Oriented on the Understanding of The Content.
Two issues that language course planners or material designers face at the outset of the planning
phase are selection of the items to include and sequence of these items. In the days of grammar
translation method it was thought that certain language items such as simple present tense were
more easily acquired than others. For this reason, it was decided to include grammatical issues in
to the content for beginner levels. On the other hand, content based tasks and instructions have
rather radical decisions comparing to other approaches. Because content based instruction, (CBI)
enables the preference of the content to determine or affect the selection and sequencing of
language items.
CBI never isolates any of specific language skill such as English grammar or writing, listening
and speaking, on the contrast it integrates and involves covering all language skills including
grammar and vocabulary. Actually CBI is natural approach to language learning as it happens in
real world in which interactions occurs among all linguistic skills simultaneously.
In reading tasks oriented to the understanding of the content matches with the communicative
language teaching. That is why it is accepted as learner centered teaching rather than teacher
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centered. In reading classrooms, we teachers can easily lead learners to become more active in
learning process. Teachers are not the only the source of information so learners can be exposed
to peer input and interactions among students. The tasks and the instructions in content based
learning are very similar to communicative language teaching. These techniques and tasks
demand learners’ active participation in sharing the content and topic related information. Here
are some common used tasks to have a better understanding of the content.
In order to read and figure out the content in reading comprehension classes, teachers can
implement many different tasks and activities. One of them is pair and group work activities.
Students may discuss or exchange their background information or they share their
understandings from the related topic in pairs or groups. The parts or the paragraphs of the text
are delivered among the students in the classroom by the teacher. Teacher as the facilitator of the
classroom explains the task and follows the completion of the task in the classroom. Teacher
goes round the classroom to answer any questions during the limited time given to students. He
encourages them where they stuck to any point about the text. The instructor also makes sure that
all the students are involved in the task. After accomplishing the task individually all groups or
pairs present their findings to the whole class. During the reporting any questions by other
students are welcomed. This provides extra motivation and excitement on students.
Not only in mobile media based tasks, but also in textbooks we can see another content oriented
task, which is called information gap activity. In this task, pairs are given a piece of information
from content; the other component has the missing part of the information. Just using target
language without looking to the partner’s information, they try to complete their gaps. Pairs
should communicate to fulfill the task. Another type of information gap is jigsaw task. First,
students are separated into expert groups. They are given different pieces of information from the
content or text. Participants familiarize to each other with their information to sequence the
whole part of missing information. Later they share their findings in the classroom.
Graphic organizers contributes reading environment to visualize the reading materials. As each
learner has different type of intelligence according to Gardner it will make diversity in drilling
exercises (Gardner, 2006). Graphic organizers can be tables, graphics, illustration or diagrams.
To have fruitful brainstorming or introducing something about any content, teachers use graphic
organizers to deliver much more information on the text. After reading or listening to the text,
the learners can be requested to fill in the gaps in those graphic organizers. Other activity which
can be done in reading classes is discussing and debating on the text.
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2.5. Introducing Ishik University
Ishik university is one of the private universities that owned by fazalar education. Fazalar was
established in 1994 in Erbil. The aim of opening educational institution is that to establish a
schools and universities with high standard and they aimed to lead everybody to high
professional standard of schooling the institution showed the idea and the effects of privet
universities and also developed with supporting the students and the families. In 2008 with the
permission of ministry of education and scientific research it was established. There are many
aims of Ishik university as one of institution in the world it gives people a good educational
system at international standard level and also support the values (local and universal).raising
and leading of a good statue of schooling is one of the major aim of Ishik university its known
that Ishik university has an effective role of being an educational bridge between the students
and the world. Another aim is to set higher quality of educational system to the new generation
specially the generation that come next how is the hope to country. Ishik University provides
quality of education in English language in all the departments. There are 15 departments in 6
faculties that are all popular and useful all over the world in today’s society by the ministry of
higher education in Kurdistan it’s allowed to open another branch of Ishik University such as in
Sulaimania in many popular departments such as banking, business, and finance.
The majority of the academic faculties of Ishik University are international lecturers the
academics recruited in many countries such as Canada, America, England, India, and Turkey.
The students who are exposed to a multidisciplinary and multicultural academic atmosphere
have a broader international way of thinking.
Since the establishing this university it became one of the most effective way to lead and support
many successful students in all the department and it has been proved that all departments
affected many students in a good and successful way after graduation and finishing studying
there for example; every year there are many successful students that ready to work as a doctor,
engineer, teacher after graduating in Ishik university.
There are many good reasons why people should chose Ishik university because it is not
established for academic purposes it also care of social and the way of thinking of it like
relationship between students themselves and with the teachers also and to show the most
suitable way of behavior or attitude. Also to open students eye and mind about all processes in
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our environment for example there are many clubs for those reasons such as music club, charity
club, sport club etc.
Ishik University is a kind of university that believes the cooperation with other universities is
beneficial it prepares the students to real world itself. Ishik University has a good dependable
contact with many popular universities around the world such as USA, Bosnia, Turkey etc. that
the students can move and continue their study there we know that this is not possible for all
other universities.
Ishik University has two main reasons first to give students the benefits of it and to study English
for their lecturers and second is to learn this international language as a useful language all over
the word.
2.6. Reading lessons in ELT Department at Ishik University
The aim of this section is to introduce and examine the traditional method of teaching reading
and the method of using blended learning via social media. Different lecturers use different
methods and approaches in teaching reading. Some of them prefer to use communicative
approach, some of them are really good at learner centered approach, less of them apply
grammar translation method etc.
2.6.1 Traditional Reading Lessons
Reading lessons can be taught in various methods. Each instructor has his own way of teaching
reading. However, some methods have stronger impact on our students. Nowadays there are
some distractions that perform a wall between students and learning. So, the instructors should
seek a way to catch their interest during the class. The traditional ways of teaching reading
distinguish from each student’s level so as teachers. Some of them give homework intensively
that learners should handle huge part of the responsibility. Of course, this has positive impact as
well as negative. The positive side includes practicing extensively so homework will be habit for
each day and students will be able to drill most of skills. On the other hand, the negative side is
that students will not be interested in doing all assignments regularly. As a result, after some
time home assignments will be boring and then later students will ignore them.
Some lectures prefer to do all assignments and tasks during the class time. They do not give any
homework. They stimulate their students in the lesson, because they think most of the learners
will be reluctant to study at home because of some distracters such as friends, charming city
62

center, television at home, etc. During the lesson lecturers become moderators of a critical
thinking debate. They discuss all tasks and issues in the class interactively. The lecturers push
each student to be involved the lesson. They read the text and interpret with each other. They
share their extensive ideas about the content. The words are learnt and written on the board.
There could be time limitation because of doing each activity in the classroom during 45 or 50
minutes. Students may be more active in the class; however shy students or non-talkative ones
may not take part in discussions. By this method, some individuals are assured to participate in
lesson. The other students who are not interested in the topic of the lesson will be reluctant and
they will try to find some distractions to avoid responding the tasks.
It will be a better approach to assign the students beforehand to study at home and to meet the
context earlier. Students will spend enough time to read and comprehend the text and also to find
out and learn the vocabulary by them. In reading skill, every individual has its own background
information to interpret the text. When the units in the textbook are given partially as homework,
learners will find efficient time to digest the new information in their schema. During the lesson
in the classroom they do not waste time to understand the reading parts and the tasks on text.
They can easily respond to the ‘before reading’ or ‘pre-reading’ tasks since they have prior
knowledge about the topic. After this process learners’ readiness for the lesson will be increased.
Most of the students in different learning levels will have the equal conditions before starting to
the lesson. They will gain time to reread the text and task at home to understand deeply. There
will be enough time to discuss and expand the topic in the class. Extensive reading parts could be
done at home.
As a conclusion, reading lessons should be taught and delivered via flexible methods. However,
the methods mentioned above are not fully flexible. These methods are not responding to the
students in present-day. The needs of digital generation are completely different. They are
mostly engaged in using electronic devices, especially smart devices. Majority of them have
internet access and social media accounts. There is a great potential for implementing mobile
learning in education. Many educational applications have been waiting for their volunteer users.
Not only students but also teachers should take integration of mobile learning into consideration.
2.6.2 Social Media Integrated Reading Lessons
The four-year experience of teaching English language and observing the students attitudes at
Ishik University really encouraged me to embed mobile learning into learning process. The
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reasons why we decided to conduct a research and experiment in Kurdistan region are; first the
demography and the culture of the Iraqi people are really important to take into consideration.
On the other hand, the characteristics and studying attitudes of students in Erbil drove me to
study in this field. Third, the great potential of usage smart devices and internet access really
pushed me to investigate the topic in Kurdistan region.
Throughout the history Middle East has been the territory of wars because of its ethnical and
religious diversities. The majority part of oil of the world underlies the earth of this region. That
is why the arguments and fights are unavoidable. People who live here really miss freedom.
After Gulf war, Iraqi people have found occasion to breathe the peace and freedom, however
nowadays they have another disaster like ISIL (Islamic State of Iraq and the Levant) in Iraq.
Parents who suffered a lot from anti-democratic regimes always aimed to provide a wide range
of freedom for their children. For these reasons many children were spoilt a lot by their parents.
The students were supplied by many opportunities such as cars, money and any cutting edge
electronic smart devices which had been launched recently. For mentioned reasons many
students are reluctant for studying. Because they consider that it is no matter to study.
Another negative effect on students is weather conditions in Iraq. Starting from March till
November the weather is very hot in Erbil. In fall season the average is 30 degrees °C, however
after March it increases up to 35-40 °C degrees. Unfortunately, the temperature is between 45-50
degrees °C during spring and summer months. This hot weather really affects the attitudes of
students in a negative way. They do not want to read or study because of the weather. The
weather conditions really demotivate students. However, they make busy themselves by logging
into internet and social media like Facebook. The general character of people here is easygoing.
That is why students are not very interested in traditional way of education.
As Iraq is a new developing country the laws let people to get cheaper electronic devices because
the taxes are very low. To import and sell smart mobiles are very common here. People in
Kurdistan have a normal average yearly income, Kurdish government support their citizens by
employing them and providing them with some financial issues. Students frequently renew their
smart devices such as mobile phones, lap-tops and tablet pcs. Most students have internet access
at their home and they have access in their mobile phones. The general smart devices are smart
mobile phones, Tablet Pcs, Netbooks, laptops etc. The portable internet providers are Reber,
Fastlink and Hi-max etc.
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Lessons at universities could be fruitful and more interactive if social mobile tools are used.
However, students and lecturers should be introduced with the peculiarities of mobile learning.
They all should be briefly informed how to embed social media platforms in their course (Embi
& Nordin, 2013). Most of the students have several mobile devices and internet accessibility as
well as lecturers. They have accounts on some social media platforms.
The major social media platforms that could be used for educational purposes are Facebook,
YouTube, Twitter, Edmodo and Bloggers. Facebook as a top trend social networking platform
is the interface media among students and lecturers in terms of educational purposes. Facebook
is one of the best moderators to lead the group members. Facebook provides a media for
communication and collaboration for learning environment.
YouTube platform is a great source for educators. Audio visual materials are downloaded or
uploaded through YouTube. It is generally used and shared for the video links to warm up
textbook topics. They could be generally about 3-4 minutes long. Lecturers ask students to watch
and comment about the videos beforehand starting to the lectures. Also during the lessons
students may watch related videos to warm up for the subject. Lecturer can assign students to
prepare a video homework and upload on YouTube according to the topic. Students can share
their ideas on Facebook about the videos.
Twitter is one of the most popular micro blogging social media platforms which were launched
in July 2006. There over 270 million active twitter users around the world. Just last year 50
million people joined to that number. 20.5 % of American internet users have Twitter profile.
Smart mobile users are more active than desktop users on this social platform. In different
subjects Twitter could provide a quick tools for sharing ideas especially for hasgtags labels.
However in Iraq twitter is not so common used social platform.
Edmodo launched in September 2008 is a free accessible Microblogging educational platform. It
is a private online media for educators and students where they can share their ideas, assignment
and comments about the subject. Edmodo is a convenient media to publish, receive and assess
the assignments by teachers. It is available for conducting quizzes and poles, sending SMS alerts
to members (Nevas, 2010).
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2.7. Conclusion to Chapter Two
Reading skill plays a great role in English Language Teaching is. Reading skill facilitates
learning listening, speaking and writing skills. When a student reads a text in a silent way, he
also listens himself. Reading is a kind of speaking, because when one reads aloud, he also speaks
to someone. Course materials are significant in Education system. The content, design,
objectives of the book, texts which are used in the text book are some of the criteria of a reading
course books.
The reading textbook we used at ELT department Cover to Cover Reading Comprehension and
Fluency textbook was updated due to the demands of reading strategies and students’ needs. The
topics in the units were chosen according to learners’ interests and age. The activities and the
questions in the ‘before reading’ part facilitate to call readers prior knowledge about the passage.
In the text book comprehension skills and reading strategies were defined briefly. It was easy to
find and recognize the reading skills throughout the text. The reading passages were nourished
with sufficient ‘comprehension questions’ and vocabulary drills.
The presence of the virtual world has started to appear much more visibly as parallel to the
developments in the technology. Websites and mobile media applications are some of those
reflecting themselves in the educational fields. As for websites, it is possible to make a
classification as follows: some websites directly contribute to the education and teaching. On the
other hand, other websites also give contributions to intellectual development of the students.
This addition sometimes is even much more influential comparing to the ones that are prepared
with educational focuses. Facebook, for instance, is a social medium for learning or teaching, but
here the focal point is that most of the acquisition on such websites is formed unconsciously
and/or socially.
The world is now changing fast as well as education and learning so we need to cope with this
change by the best methods that we created our own self. We have created those devices and we
definitely can make them the most magnificent method to have more sufficient learning. Media
universe is tremendously varied as a result it can be used to form resourceful activities and tasks
to cultivate lexical component of reading skills. Vocabulary learning is an imperative part of
each language. In fact it is what languages based on; vocabulary and lexical skill should be
obtained in order to acquire a language.
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Recently descriptive grammar is used more frequently than prescriptive grammar. Therefore, the
readers either on reading books or mobile media they will encounter very different grammatical
structural sentences which are produced by native speakers or advanced non-native speakers.
When mobile media based readers are exposed to these structures, they learn unconsciously by
descriptive grammar approach. In mobile media based tasks, through reading instructions
students face grammatical structures embedded throughout the text.
Lessons at universities could be fruitful and more interactive if social mobile tools are used.
However students and lecturers should be introduced with the peculiarities of mobile learning.
They all should be briefly informed how to embed social media platforms in their course. The
major social media platforms that could be used for educational purposes are Facebook,
YouTube, Twitter, Edmodo and Bloggers. Facebook as a top trend social networking platform
is the interface media among students and lecturers in terms of educational purposes
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CHAPTER 3: Methodology and Procedures
3.1 Research Design and Strategy
3.1.1 Research Design
The purpose of this sub chapter is to explicit the design and strategy of the research. The
methodology will be described briefly in this section. Nowadays there is no student, who does
not have one of those smart devices such as smart phone or tablet pc. Actually, those ubiquitous
smart things are the best friends of teenagers’, young adults’ and even middle-aged adults. Since
2004 when Facebook was launched everybody has at least one or two social media accounts.
Young generation is good at using touch screen devices and social platforms. There is no class
which has not got a special Facebook group or Viber group. That is why they were called
“Digital Natives” by Prensky (2001). The combination of smart devices, social media tools and
easy and cheaper internet access forced us to take them into consideration. This combination
created a great potential opportunity in teaching and learning process. So, we decided to research
on social media at Ishik University in Kurdistan Region Iraq.
The aim of the research in this thesis is to identify how social media enhances students’
reading skills. Various research tools were utilized in different stages of the study. Integrating
social mobile media into reading lessons was a significant research that is why researcher
utilized a mixed method approach. On the grounds of research purposes to probe the process
how mobile learning can improve Iraqi undergraduate students’ reading comprehension skills
quantitative and qualitative instruments were used.
A mixed method research is an approach in which quantitative and qualitative data are combined
in a single study. The collected data obtained from various types of tools allows researcher to
have more comprehensive and in depth understanding of the study questions (Creswell, 2014). In
pre-survey and post survey studies survey method was followed in order to obtain students
attitudes, thoughts and their perceptions. Both quantitative and qualitative research methods were
used to measure students’ readiness, development and their attitudes.
Therefore, this research consists of four different studies for different research objectives as
illustrated in Table 3.1.
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Table 3.1 Research Design

Study

Objective Of the Study

Data Collection Tool

Study1: Undergraduate
Students’ readiness For
Mobile Learning

To determine Iraqi students’
readiness and potential for
implementing social media in
education

Questionnaire on Google
Form using Facebook groups

Study 2: Experimental StudyMeasuring and Testing
Students’ development in
reading skills

To determine students’
progress during the
implementation of social
mobile learning

Standardized diagnostic
reading comprehension tests
were conducted as
1.Pre-test
2.While test 1
3. While test 2
4. Posttest

Study 3: Measuring and
understanding students’
satisfaction and acceptance of
social mobile learning

To determine the students’
satisfaction and acceptance of
social mobile learning

Questionnaire on Google
Form using Facebook groups

Study 4: Reflection of the
students.

To get feedback from students
in experimental group

Interview questions

According to ethical issues a request letter was sent to Academic affairs committee to get the
Ethical Approval for all studies. In the letter the research plan with the description of the
research was attached. All the estimated dates of pre and post surveys’ were written. After
having the approval for the studies the researcher started his research. It started 12th of October
2014 and ended 30th May 2015. The research totally lasted one academic year; one fall semester
and one spring semester. It was quite enough to get necessary data and observation about the
study. One of the most important advantages of this research was that researcher was able to
utilize all social media tools not only during school days but also during the holidays. That was
important because in Kurdistan Region in Iraq there are different ethnical and religious
diversities such as Kurdish, Arab, Turkmen or Muslims, Christians and others. Therefore, there
are many holidays and breaks in academic calendar. For instance, Newroz Holiday is one of
them which take at least three weeks. During these long holidays students really forget whatever
they learnt during the school days. Hence, implementing and integrating social media and mobile
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learning is vital. The researcher was able to get in touch with the students all the time 7/24.There
had been contact among the students and the lecturers via Facebook and Edmodo. Not only
lesson time but also on holidays students were sent reading materials and necessary documents
to have an interaction and collaboration among participants.
3.1.2 Setting of the Research
The setting of the research was Kurdistan Regional Government of Iraq. This part of country is
known as Northern Iraq. The Kurdistan Region has a population of 5.2 million people and it is
increasing rapidly. There are three major governorates of Erbil, Slemani, and Duhok which cover
approximately 40,000 square kilometers. It has a diversity of geographical landscape from hot
lowland to cooler mountainous areas, which really affects students learning behaviors (MHESR,
2009). Until 2014 many foreign visitors were welcomed which, enrich university students’
harmony. There are many students from out of Kurdistan region in Iraq. There are many students
from neighboring countries such as Turkey, Iran and Syria. It is notable that Kurdistan region is
the safest place in Iraq, especially the capital city Erbil. Therefore, there are many international
trade companies, which invest in this country. Kurdistan is a cosmopolitan country which has
different ethnical elements such as Chaldeans, Assyrians, Syriacs, Turkmen, Yazidis, Arabs and
Kurds living together in harmony. Generally, Kurdish language is spoken in Kurdistan, which
belongs to Indo-European language family. It is among the family of Iranian languages, such as
Persian and Pashto, and it is absolutely different from Arabic language. Sorani and Kurmanji are
the two major dialects. The diversity of languages here provides students to speak at least two or
three languages. Students in this region have a special ability of language acquisition.
The Kurdistan Region has 13 public universities and 11 licensed private universities under the
control of Higher Education Ministry of Kurdistan Regional Government. Some of them use
English as the education language of teaching and examination. There are three public
universities in Erbil city. Most popular ones are Salahaddin University and the University of
Kurdistan Hawler (UKH).On the other side the number of licensed private universities is four in
Erbil. Among them Ishik University and Cihan Universities are the demanded ones. Therefore
the first study which was about readiness for mobile learning was conducted among those
universities.
The other studies related to research were conducted at Ishik University which was founded in
2008 by Fezalar Educational Institutions. Fezalar has been servicing educational contribution to
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Iraqi people since 1994. It consists of more than 25 schools including nursery schools,
kindergartens, primary schools, secondary and high schools. Those schools are not only in
Kurdistan region but also in different cities in Iraq.
At the beginning of the 2014 and 2015 academic year a research plan was organized and
followed by the researcher. According to the plan a general survey which was prepared and
developed by the researcher regarding the need analysis of mobile learning and social media.
The questionnaire was prepared using Google forms and was delivered via Facebook, which is
the most popular social media platform among the students. The participants were from various
institutions. Then during the academic year four standardized tests were utilized both in control
group and experimental group. At the end of the research a post survey was conducted to
determine the acceptance and satisfaction of the study.
The participants in the study were chosen in ELT department at Educational Faculty. There were
three classes in sophomores. Those three classes had been formed by the administration of the
ELT department. The classes that the researcher delivered the ELT Reading III and ELT Reading
IV courses were chosen as experimental and control groups randomly. All students in both
groups had an intensive English language course when they were freshman. In control group
there were 25 students and in experimental group there were 16 female and 10 male students.
The groups formed randomly by the head of ELT department.
In both groups, the textbooks were “Cover to Cover Reading Comprehension and Fluency” 2 and
3 written by Richard R. Day and Leslie Ono. As each step of study books selection also tried to
be done meticulously. Books were picked and chosen selectively with the participation of
almost all ELT Department’s lecturers at the faculty of Education before the academic year
started. Several types of Oxford and Cambridge books set as a reading text book was offered,
after different branches lecturers’ discussion Cover to Cover was selected.
3.2 Study1 (Pre-Survey): Undergraduate Students’ readiness For Mobile Learning
3.2.1 Overview
This section presents the detailed information and procedures such as survey method,
participants, used instruments and results. The aim of this survey was to determine the general
potential and readiness of undergraduate students for implementing mobile learning utilizing
social media platforms in the universities in Erbil-Kurdistan Region.
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3.2.2 Pilot Study Finding
This section presents the detailed information and procedures such as survey method,
participants, used instruments and results. The aim of this survey was to determine the general
potential and readiness of undergraduate students for implementing mobile learning utilizing
social media platforms in the universities in Erbil-Kurdistan Region.
A pilot study was established in ELT department for second grade students to test reliability and
validity of the pre-survey questionnaire. There were 26 students in the pilot study. Reliability
degree aims to have the same results after implementing the questionnaire to different
participants and reliability degree must be free from the errors (Ismail et al., 2010).
Table 3.2 Cronbach’s alpha assessment table
less than 0.60

poor or unacceptable

between 0.60 and 0.65

undesirable

between 0.65 and 0.70

minimally acceptable

between 0.70 and 0.80

respectable

between 0.80 and 0.90

very good

Initial data was assessed in SPSS Version 22.0 and the reliability of the pilot study was 0.757
which was significant. (Please see table 3.4.) . And the following Table 3.3 shows the item-total
statistics.
Table 3.3 Item total Statistics
Item-Total Statistics
Items
How many hours in a
day do you use your
electronic device(s)?
I generally use my
electronic device
intensively....
What is your general
purpose to use

Scale
Mean if
Item
Deleted

Scale
Variance
if Item
Deleted

Corrected
Item-Total
Correlatio
n

Cronbach'
s Alpha if
Item
Deleted

19.032

17.869

.620

.699

18.742

20.690

.485

.727

20.323

23.885

.219

.760
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electronic devices?
How much time do
you spend on your
social media
account?
What is your general
purpose to use your
social media
account?
I generally use my
social media account
intensively....
Do you have your
own internet access?
How many hours in a
day do you login
your internet?
I generally log into
internet access
intensively....

19.667

19.834

.485

.726

19.618

23.026

.193

.769

18.871

19.972

.566

.714

20.720

25.575

-.067

.776

19.059

16.661

.592

.708

18.849

19.047

.642

.700

After testing the reliability of the questions, it was discovered that some of the items in the
questionnaire needed to be revised and coded. After several corrections the Cronbach's Alpha
value increased to 0.757. According to Table 3.2 it was respectable. On the other hand, one of
the questions about smart mobile usage was excluded from the test. It was “How long have you
been using your electronic device?”
Table 3.4 Reliability of the Pre-Survey Questionnaire
Reliability Statistics
Cronbach's Alpha
Cronbach's
Based on Standardized
Alpha
Items
0.757
0.713

N of Items
9

3.2.3 Participants
The pre survey study was open to any undergraduate student in Kurdistan Region. The survey
was conducted online through Students’ Facebook groups. Hence different university students
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participated in this study. The survey was conducted in October 2014. According to the collected
data from the survey, 186 students participated in the study.
Table 3.5 Demographic Structure of the Participants
Item
1.Gender
Male
Female
2.Educational Institution
Ishik University
Salahaddin University
Cihan University
Kurdistan University
Other
3. Grades
1. Freshman
2. Sophomore
3. Junior
4. Senior
other
4. Faculties
Education Faculty
Business and
Management
Faculty of Law
Dentistry
Faculty of Engineering
Faculty of Science
Other

Total Participants =186 students
Frequency

Percent (%)

88
98

52.7
47.3

89
21
51
1
23

48.1
11.4
27.6
0.5
12.4

58
44
16
20
48

31.2
23.7
8.6
10.8
25.8

56
19

30.1
10.2

3
7
46
24
31

1.6
3.8
24.7
12.9
16.7

Approximately the genders had equal participation. In the data we collected there were students
from two public universities (Salahaddin and Kurdistan Universities). The private universities
are Ishik and Cihan Universities which make totally 75.2% of the participants. 12.4% of the
students answered the survey from other institutions which were not mentioned in the list. Also
the diversity of faculties and grades of the students were significant because they were from
different sections. The demographic information of students shows us the how widely the survey
was done.
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3.2.4 Research Instrument and Procedure
An online questionnaire was designed at the beginning of research in 2014 and 2015 academic
year. In this pre-survey questionnaire the aim was to investigate the general overview of
undergraduate university students’ general profile of mobile device usage and their attitudes to
social networks. This online survey was designed to evaluate the students’ readiness towards
implementing social mobile learning in higher education institutions. This survey was conducted
in Erbil city, capital of Kurdistan Region of Iraq. 186 undergraduate students responded from
different universities. Those were Ishik University, Salahaddin University, Cihan University and
some other universities which were not named by the respondents in the survey. The questions
were selected and adopted from a similar study which was conducted in U.S.A (Gikas & Grant,
2013).
After selecting the proper questions according to the needs of readiness for mobile learning, they
were prepared in Google forms which provided a web-site link to share in different internet
platforms
(https://docs.google.com/forms/d/1X9KF7aH8TIDtiuiNqN15h4ggPtwQzwusWJFarpLLs18/vie
wform). The survey was applied after a piloting test. Using Google forms were the safest,
cheapest and quickest way to collect necessary data for our study. Just in two-week time 186
students responded to this questionnaire. As the students had their class or faculty Facebook
groups, they were requested to share the survey link in their groups. The link sometimes was sent
to students’ e-mails. Also many lecturers were asked to share the link in their social media
groups not only on Facebook, but also on “Viber”, “What’s up” or other tools. As the Ishik
University students shared the same accommodations with different university students, it was
easy and fast to share and spread the link among other university students. The survey was open
and online for nearly two weeks. The data were collected by means of Google form which gave
you summaries and charts of the collected data. It allowed you to follow the process.
The survey questions consisted of four parts including 15 questions. The first part was about
personal information, for example gender, some major university names, most popular faculty
names and their grades. There were four multiple choice questions in this part. The second part
of the survey was about the Internet accessibility. There were three multiple type questions here.
The first question was to determine the percentage of internet ownership of students. The
following question was asked to understand the time that students’ login to internet. Also the part
of the day was asked in the next question.
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The third part sought for information about respondents’ mobile and electronic devices. In this
section there were five questions about electronic device usage. In the first question a list of
electronic devices were given to respondents to choose if they owned. Others were multiplechoice questions. We aimed to find out what electronic devices or mobile devices they preferred
to use. This data was important to understand if the students use proper devices for implementing
mobile learning. The devices should be portable for M-learning. Another question in this section
was about the duration of device usage. The result would show us if they were ready to involve
in m-learning process. Another question was about device usage time during a day. This question
was asked to find out if the students had efficient time to involve during the day.
The last part was about social media tools and platforms. One listing and three multiple choice
questions were asked here to find out what social media platform they had already had. In
different countries people sign up for different platforms. We should have understood which
social media tool was popular and best for implementing and integrating mobile learning. Most
of the students use internet and they use smart devices. But by asking about their engagement
time logged in social media account was important to determine students’ readiness for Mlearning process. Also we asked about their purpose of usage and part of day.
To wrap up, the questions were prepared and asked to determine mobile learning readiness and
experience of participants. Students’ awareness of the mobile devices, the frequency of logging
into internet and social network sites and the demography of the students were sought. The
questionnaire was prepared and delivered through Google drive forms. Some of the charts and
tables were used from Google Drive. The survey questions are in the Appendix B.
3.2.5 Results of Pre-Survey
The data collected from the online questionnaire were coded and analyzed via SPSS 22.0
version. However, most of the charts and figures were taken from Google Form results.186
students participated in this questionnaire. 52.7% of them were male and 47.3% was female.
Distribution to the universities was: 89 respondents (48.1%) Ishik University; 21 respondents
(11.4%) Salahaddin University; 51 respondents (27.6%) Cihan University; 23 respondents
(12.4%). Respondents regarding to grades: 1. Freshmen 58 (31.2%); 2.Sophomores 44 (23.7%);
3.Juniors 16(8.6%); 4.Senior 20 (10.8%); Others 48 (25.8%). Those students were from different
faculties.
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The basement of internet delivery system has not developed well enough yet. Though, students
in Erbil are keen on logging to internet. Minority of people have ADSL system at their houses.
The majority uses some portable internet providers called “Reber” or “Fastlink”. Students
generally carry them next to their smart devices such as mobile phones or tablet pcs. Some
modern buildings such as shopping malls, cafeterias, hair dressers, private universities provide
internet access for free. However students prefer to have their internet providers with them.
Some GSM operators have just started to serve internet data packets. According to readiness for
mobile learning questionnaire 86.6% respondents had their own internet access. The rest 13.4%
claimed that they did not have their own access as it was shown in Figure 3.1. However a part of
this small portion somehow logs into internet borrowing from or sharing with others. If there is
no internet access, there will not be any mobile learning. Also internet providers should be
portable to be ubiquitous.
Figure 3.1 Internet Access

Another question on internet access was about the time logged to internet. 24.2% of the students
were connected to internet for 1-2 hours during the day.22% of them were connected 2-3
hours.19.4% were connected 4-6 hours.18.3% were connected 7-12 hours. 16.1% of them
responded that they were connected more than 12 hours (Figure 3.2).
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Figure 3.2 Hours Spent on Internet

40.9% of the respondents logged in to internet in the evenings. 36% of the respondents claimed
that they use internet any time during the day. Students mostly could not have the opportunity to
access to internet because they were busy with their lessons. It is clear that 77% of the students
are available to login to internet in the evenings and all day.
The results from the third part represents in Figure 3.3 that 75.3% of the students had smart
mobile phones.64.5% of then had Laptop or Notebook computers. 38.7% of them had cellular
phones. Students generally had smart devices which were convenient to apply mobile learning. It
is also worth mentioning that the percentage of desktop computer owners was 19.9 %.
Figure 3.3 Diversity of Electronic Devices

The collected data from the second question of the third part also indicates 72.6% of the
respondents use their electronic devices as well as smart devices more than three years (Figure
3.4). The nearest percentage (14.5%) belongs to 1-3 years choice which means the undergraduate
students are accustomed to use smart devices.
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Figure 3.4 Duration of electronic device usage

In terms of using mobile devices during day students utilize their devices (38.2%) between 4-6
hours. The other options are nearly have the same percentage around 17.5%.Details are shown in
Figure 3.5.
Figure 3.5 Hours of Electronic Device Usage in a Day

In addition the conducted survey found that students used their electronic devices intensively
38.7% of them in the evenings. 39.8% responded that they used them all day.14.5% used in the
afternoons and 7% of them used in the mornings (Figure 3.6).
Figure 3.6 Intensive Usages of Electronic Devices in a Day
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The final part of the survey was about social media platforms. There were four questions here
related with social media tools. In the first question the researcher aimed to determine the most
popular social media tools which were preferred mostly by the undergraduate students in Erbil
city of Kurdistan Region. The most popular social media was Facebook with a percentage of
88.2% among participants. Then Instagram followed Facebook with 58.1% rating. The third
most popular instrument here was You Tube. Its percentage was 51.6%. Also the results showed
that Twitter had 38.7% users among the responders. The other details are shown in Figure 3.7.
Figure 3.7 Popularity of the Social Media Tools

The study also investigated that 42.5% of the students spend 2-3 hours using their social media
account. 27.4% of the responders use only one hour in a day. 17.7% of them are busy in social
media for 4-6 hours during the day. Other details are shown in Figure 3.8.
Figure 3.8 Hours Spend on Social Media
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Next question in the survey examined what was students’ general purpose for using their social
media account. The results indicate that 37.6% utilizes for chatting and communicating with
friends. 31.2% uses for fun and entertainment and 24.2% uses for educational purposes.7% of
them claims that they use it for other purposes in Figure 3.9.
Figure 3.9 General Purpose for Social media Account

The last indicator in the survey was about intensive usage day times of social media accounts.
Among the responders 46.2% of them intensively use in the evenings.31.2% of them uses all
they.12.4% use in the afternoons. Please see Figure 3.10.
Figure 3.10 Intensive Usages of Social Media Accounts in a Day

3.2.6 Discussion
The results obtained from this pre-survey test represent the general readiness and attitudes to
mobile learning using social mobile media. Although the duration of the questionnaire was only
two weeks, 186 undergraduate students from different universities responded to this survey
online. The researcher intentionally prepared and delivered the questionnaire online to find out
the advantages and disadvantages of using social media for conducting an online survey. It was
considered that online surveys were easier, cheaper, time saving and more ubiquitous.
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Researcher may easily get in touch with their opponents in a short and convenient way. Using
Google forms or other online survey tools such as Survey Monkey provide a wide perspective to
prepare different types of questions and allows researchers to collect their data in a safe and
quick way. Online survey platforms assist you to analyze and generate different types of charts,
graphics and tables. Furthermore researchers are able to transform the collected data into various
types of documents such as Excel files. Beside this, those files or the data can be easily exported
to statistic software programs like SPSS.
The results also show that the majority of the students in Erbil have internet access. They have
the opportunity to be involved in mobile learning. According to researcher’s observation on the
field some students have ADSL internet at their houses. However the majority of them access to
internet via portable small internet providers. Lately the GSM operators also started to deliver
data packets through mobile phones. On the other side in university campuses the Wi-Fi internet
system is not common yet. Generally students do not struggle for internet sources.
In addition, the survey displays that one fourth of the students’ login to internet at least one or
two hours in a day which is not quite enough to be engaged with mobile learning. There are three
groups whose ratio is approximately 20%.They have sufficient time to use internet. On the other
hand another important issue is that what part of the day students are logging to internet. Most of
the students login to internet in the evenings and partially during the day. Also some of them
uses internet in the afternoon.
The results revealed that all students have at least one smart device such as smart phone or tablet
PC. More than half of the students have laptop computers. Smart portable device is a prerequisite
for mobile learning. The tax fees and the prices of electronic devices are very low in Kurdistan
Region. People generally import and purchase those devices from Dubai. They regularly update
their devices with the newest ones. They like following technology. Most of the times during the
day students are busy with their smart phones even during the lesson. They use their smart
mobiles at least 3-6 hours in a day. Especially they are busy with their devices in the evenings.
Another important result from the survey was Social Media accounts. Almost all students have
Facebook account. Students are affected by each other and they register on Facebook when they
meet their peers at university campuses. Each class has a Facebook group and they share their
photos, selfie and sometimes their course notes. Like in everywhere people in Kurdistan like
taking selfie and share via Facebook or Instagram which is the second most popular social media
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platform. Students like watching short and funny videos on YouTube and they also share the
videos that they recorded themselves. They are not very keen on twitter. Just in a classroom few
students have no social media account. The conservative families could be the reason. Those
students are generally females. The majority of the students spend two or three hours on their
accounts. A quarter of the respondents spend time between four and six hours. Most of the
students sign in to their social media accounts for chatting and communicating with their friends.
They like having fun and entertainment while their accounts are on. According to results one
fourth of them use social media for education. In the evenings they prefer to use them.
3.2.7 Conclusion of Pre-Survey
Despite the undergraduate students are ready for implementing mobile learning in their
educational studies, Mobile learning is a new concept not only for students, but also for lecturers.
Much more studies should be done in this field in Kurdistan Region even though statistics have
shown that most Iraqi students possess sufficient smarts devices and internet access. People are
in here quite open for innovations especially in educational technologies. The educational policy
makers also try to integrate and adopt European educational system. Many delegates have been
sent to European countries to investigate and get to know about new developments by Kurdistan
Government (MHESR, 2009). Students are keen on using their smart phones for
communicational and entertainment purposes rather than educational purposes.
This study consists of four parts. In the first part students from different types of universities
responded this survey in a short time. The respondents were homogeneous because of their
faculties and grades. This online survey also proved that students were ready for mobile learning.
Just they needed to be led. Most of the students had been surrounded with internet access.
Majority of them have the opportunity to access internet anytime and anywhere. They got
enough involved in internet during the day.
The results on the third part of the questionnaire indicated that students had various types of
mobile learning devices such as smart phones and tablet PCs beside laptop computers. They
always carry at least one portable smart device with them which provides access to internet. Few
students did not have any social media account, however when they meet the university
atmosphere, they do not hesitate to sign up some of those social media platforms.
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As a consequence undergraduate students in Kurdistan Region have a great potential for
implementing mobile learning in their learning environment. It is now their turns who are
responsible for establishing Mobile Learning process utilizing social media tools.
3.3 Study 2: Experimental Study: Measuring and Testing Students’ Development in
Reading Skills
3.3.1 Overview
This section displays the detailed information and procedures such as teaching reading lessons
using social mobile media, testing method, participants, used instruments and results. This study
is the experimental study in the research. The aim of this study was to determine the students’
progress in their reading and comprehension skills. It was a long term study which lasted two
academic semesters. Standardized diagnostic reading comprehension tests were conducted in this
study.
3.3.2 Participants
The progress tests studies were the main part of the research. The participants were from Ishik
University. The participants were sophomore students in ELT department at Educational Faculty
of Ishik University in Erbil, Kurdistan Region of Iraq. The English language level of the
participants was sufficient because they had an intensive English Language course when they
were freshman. There were three sophomore grade classes in ELT department. The classes were
homogeneous consisting of around 25 students. One of the classes was chosen as an
experimental group and the other class was chosen as control group randomly. In control group
there were 25 students and in experimental group there were 26 students consisting of 16 female
and 10 male students. Their average age was approximately 20. All students had an intensive
English course in the first grade.
3.3.3 Research Instrument and Procedure
The purpose of this study was to examine the effect of social mobile media on EFL
undergraduate students’ reading and comprehension skills. During two academic semesters,
students were exposed to mobile learning utilizing social media tools and special educational
software application called Edmodo. The textbook was Cover to Cover Reading Comprehension
and Fluency in both control and experimental groups. During the formal education time,
conventional methods were applied in both groups. Experimental group students were supported
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with extra reading materials related to the topics in students’ textbooks via social media. The
research process started with a pre-test exam. Then two while tests and one posttest were applied
to both groups to follow and asses the progress of students’ reading skills. The assessment tests
were generated from the test bank manufactured by Oxfords Publishing. All the tests were
standardized. The quantitative collected data were analyzed using Statistical Package for the
Social Sciences (SPSS v.22). Paired-Sample T-tests were run to analyze the collected data.
Before starting the research, a plan was generated in details as a road map. All necessary
information and dates for sub-studies such as pre-survey, progress tests (pre-test, while test 1,
while test 2, posttest), post survey were indicated in the research plan (Please see Appendix A).
Experimental and control groups were defined briefly. Concrete information was given about the
setting. The research materials, necessary mobile devices, social media tools and their web-site
links were mentioned in the plan. After having the ethical approval letter from the Ishik
University Research Ethics Committee the research process started (Appendix B). Four different
standardized progress tests were generated from the test bank of the textbook Cover to Cover
manufactured by Oxford University Press (For progress tests please see Appendices, E, F, G and
H). Each progress test included 42 reading and comprehension questions. There were three
different reading passages followed by 10 questions after each text. 6 vocabulary questions
followed the first and the second reading parts related to them. Reading comprehension
questions were multiple choice and vocabulary questions were fill in the blanks type. All the
students in both groups underwent the pre-test to establish a data reference line for comparing
and assessing with other progress tests. The tests were spread to whole academic year equally.
Participants in the research took all tests in a special large exam hall where students sat
individually. The data collected from the tests were analyzed in SPSS v.22 using descriptive
analysis and paired samples T-test to prove and certify students’ initial English Reading and
comprehension proficiency level statistically. Beside that, some initial reading skills were
analyzed in this study.
In the experimental study, the following procedures and methods were used. After having the
ethical approval from Ishik University Faculty of Educational English Language Teaching
department I formed the experimental and control groups with the assistance of ELT department
administration. There were three sophomore groups in ELT department at Ishik University. Two
of the sophomore groups were selected as experimental and control group. As all the three
groups were formed homogeneously by the head of ELT department there was no significant
difference among them. Thus experimental group and control group were selected randomly. For
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the experimental group a reading syllabus was developed to implement social mobile learning
(For the syllabus please look at Appendix L).
In the first introductory lectures with my new students, I introduced the reading course and its
materials. I informed them how to study the course. During the formal learning time, we had
almost the same methods and approaches for both experimental and control groups. Generally,
we used social media tools for informal learning (outside of the classroom) in experimental
group.
A conventional method was used in control group. We had four hours reading lessons in a week.
In each week we covered one unit consisting of two reading parts and one extensive reading part
at the end of each unit. That meant two hours for per reading part. In control group one reading
part was assigned to be prepared for the following lessons. Students got prepared for the
assigned reading part and prepared the answers for the exercises in the textbook. In the textbook
each unit starts with a cover page which has a photo and warming up questions related to unit
topic. The book gives brief introductory information about the entire unit. In the lecture students
discuss and answer the questions to reveal their background knowledge regarding the topic. Each
part gives a comprehension strategy or skill and is discussed in the classroom. The exercises
about the strategy are done by students and are checked during the lesson. The book has also
listening track of the reading text. It depends on the lecturer to listen to the track before or after
reading the text. Students were asked to check their pronunciation mistakes during the listening.
Later the reading passage was read by the students. While reading extra questions were asked to
students to deepen their comprehension. After reading and discussing the reading passage,
‘checking comprehension’ questions were answered by the students. New vocabulary and their
meanings were revised in the class. Other exercises were done during the lesson. After studying
the second part in the following two hours, extensive reading part in the text book was assigned
to read at home. Then the other week we start to next unit studying with similar methods in
control group class. We generally followed traditional methods in control group.
However it was a little bit complicated in experimental group. While having the typical reading
lessons in experimental group the researcher prepared the students for mobile learning during the
first two weeks. It was a kind of orientation period for integrating social media devices into
reading lessons. I gave them brief information how to embed social media platforms in reading
courses. Most of the students had several mobile devices and internet accessibility. They had
accounts on some social media platforms. I set up a “social media team” who had sufficient
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experience on some social media platforms consisted of five students. Their duty was to guide
their friends during the process such as signing up to Facebook, Edmodo or Twitter. At the end
of the two weeks I assured all the research participants had required social media platforms’
accounts and students learned how to use them. During the time students asked some question
how to use mobile learning beneficially. Some students hesitated to sign up social media
accounts, especially female students. Because of their cultural issues they were confused to
subscribe new accounts. After being told that they could sign up with fake names, they agreed to
use social media platforms. In Appendix C please see a sample student agreement letter.
According to the pre-survey results the most common social networking site was Facebook. That
was why we used Facebook in our experiment. As Edmodo was a free accessible and user
friendly educational platform we decided to use them in our studies beside Twitter.
At first a special Facebook group was created for the class labeled “IUELT2 READING”. The
Facebook group was managed by the lecturer and one admin students from the class. Twitter
hash tags like “#IUELT20101” were registered. EDMODO account was set up and most of the
students joined into it. Finally YouTube was our source provider. During the research period
other social media platforms were used. Also the research supervisor joined and followed our
studies anytime during the research.
The Facebook group for the experimental study was established on October 18th 2014 by the
researcher Tahsin Yagci. https://www.facebook.com/groups/IUELT2READING/ was the web
address of Facebook group. Please see Screen Capture 1 in Appendix J. It was a closed group
that strangers could not participate unless the admin accept them. In a short time, followers of
the group became more than twenty-five students. There was another admin of the group who
was a student from the experimental group. She was assisting about troubleshoots about
Facebook. Also she was a member of social media team who was assisting other inexperienced
students.
This Facebook group was special for the purpose of sharing reading documents with
experimental group. Assignments and announcements were shared in this Facebook group. It
was used for introduction, assignments, announcements and guiding the participants about the
process. Facebook was also used to share for short brief tips and information of reading
comprehension skills (Please see Appendix J, Screen Capture 2).The reading course book Cover
to cover had short definition for ‘comprehension and fluency strategies’ in each unit. Those brief
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information notes were shared in Facebook group to remind students in digital way. Therefore
students were able to reach and revise the important knowledge anytime and anywhere.
We aimed to enlighten and activate students’ prior knowledge about the topic in the current unit
by sharing a short related video link from YouTube. Related video links were shared on
Facebook and Edmodo (Please see Appendix J, Screen Capture 3). In some occasions the
students were asked to send a comment after watching the video. When it was necessary during
the formal class time the YouTube videos were played in the class to have a discussion on the
topic.
As Facebook was our announcement table some interesting photos or quotes were shared on
Facebook. Students commented on them. All the links and addresses were shared and announced
through Facebook. All the instructions about other social media assignment were announced on
it such as Twitter hasgtags etc. In the text book we had expanding vocabulary section. In that
section we share a picture or a table about the target vocabulary on Facebook (Please see
Appendix J, Screen Capture 4).
Another function of Facebook was to share the ideas of students on a specific topic. The topics
were often related to unit that we had been studying. Or Text was shared on that site to have the
student’s ideas. As the students have lack of time or limitation in the campus, they easily and
comfortably express their ideas and comments when they were away from their class (Please see
Appendix J, Screen Capture 5). It really made them convenient to share their ideas. Especially
for those who were very shy or non-talkative.
Cover to Cover Reading comprehension and fluency textbooks were also supported with a test
generator with customizable tests. There were extra reading passages on that CD. On Facebook
group we shared those reading materials with students to increase their reading and
comprehension skills (Please see Appendix J, Screen Capture 6). After reading the text students
sent their comments on the reading passage. Also Facebook was the interface among the group
and it was our moderator.
Edmodo is a special social educational platform which provides teachers to assign, to evaluate
and to conduct polls. In the Cover to Cover Reading comprehension and fluency textbooks there
are some reading comprehension exercises, vocabulary drilling exercises, etc. Edmodo was a
convenient platform to prepare multiple choices, matching type, true false or open ended type
question as quizzes. The questions and the exercises in the text book were prepared as online
88

quizzes on Edmodo. Experimental group students took those online quizzes at home or at any
place during the day. Students drilled their reading and vocabulary skills through those quizzes.
Furthermore students got their quiz results immediately after submitting the quiz. This provided
students to check themselves simultaneously and encouraged them to take other quizzes.
Edmodo keeps the quiz results and gives lecturer to assess and evaluate students’ progress
automatically. It depends on the teacher to use those results in formal assessment. After having
enough experience and quizzes, the researcher honored the most successful and involved
participants with an Edmodo certificate (Please see Appendix K) to encourage and motivate
them to have more involvement to mobile learning. The researcher shared reading materials and
videos related to textbook topics on Edmodo. The experimental group students exposed to much
more reading materials compared to control group students via social mobile platforms.
The other social media platform we applied in our experimental study was YouTube. YouTube is
a great source for audio- visual authentic materials for educators and students. Audio-visual
materials were downloaded or uploaded through YouTube. It was generally used and shared for
the video links to warm up textbook topics. Beforehand I had found a related short video about
the topic that we would study. They were generally about 3-4 minutes long. I asked my students
to watch and comment about the videos beforehand starting the lesson. In some occasions in the
lesson we watched them again to warm up the learners or discuss about the video .Students were
able to share their ideas on Facebook about the videos.
Twitter was one of the most popular micro blogging social media platforms which were
launched in July 2006. There over 270 million active twitter users around the world. Just last
year 50million people joined to that number. 20.5 % of American internet users have Twitter
profile. Smart mobile users are more active than desktop users on this social platformInvalid
source specified..In our reading lesson we used Twitter quite enough. However some
participants in our experimental group did not have account on this platform. As a consequence
we were not able to use effectively in our lesson. Nevertheless we had some applications. In our
course book ‘Cover to Cover’ we had ‘discuss the questions’ part. We have shared and discussed
these questions on twitter hash tag. I have typed and shared the questions on twitter and then I
made an announcement on our Facebook group. Students replied or recommended the questions
or ideas, then they twitted on social media. They saw their friend’s comments and cooperate with
the ideas (Please see Appendix J, Screen Capture 7).
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3.3.4 Results
During the research the research plan was followed. According to the plan a pre-test was
conducted to both experimental and control groups. All four tests were generated using Oxford
press test bank for Cover to Cover reading and comprehension text book. The tests were
standardized reading comprehension tests including vocabulary skills manufactured by Oxford
Publishing. Pre-test was conducted on 15th of October in 2014.The aim of the pretest was to
establish a reference line for further tests to compare students’ progress in their reading skills.
The first While Test was carried out on 30th of December in 2014 and the second was on 06th of
April in 2015. Post test was conducted at the end of the research study on 2nd of June in 2015.
The period between pre-test and while test1 was six weeks. The period was eight weeks between
while test 1 and while test 2 excluding one week holiday for charismas and three weeks for
Newroz holiday. Post test was conducted after seven weeks from while test 2. The collected data
from progress tests were shown in Table 3.6 and 3.7 for experimental and control groups.
Table 3.6 Experimental Group Progress Tests Results
Experimental Group Progress Tests Results
Experimental Group
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10
Student 11
Student 12
Student 13
Student 14
Student 15
Student 16
Student 17
Student 18
Student 19
Student 20
Student 21

Pre-Test
43
52
58
72
41
51
58
70
36
49
59
65
37
47
56
66
70
35
46
54
63

While Test 1
45
55
63
76
43
54
65
75
38
53
63
69
43
57
58
67
79
38
50
60
67
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While Test 2
48
57
70
79
49
61
69
77
47
60
67
72
44
65
63
73
84
41
52
69
74

Post Test
57
63
65
83
57
65
69
83
51
64
72
74
48
67
67
75
91
46
63
73
76

73
29
45
55
60

Student 22
Student 23
Student 24
Student 25
Student 26

81
36
47
59
69

87
40
53
61
71

90
45
61
68
74

Table 3.7 Control Group Progress Tests Results
Control Group Progress Tests Results
Control Group
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10
Student 11
Student 12
Student 13
Student 14
Student 15
Student 16
Student 17
Student 18
Student 19
Student 20
Student 21
Student 22
Student 23
Student 24
Student 25

Pre-Test
42
52
58
72
40
50
58
68
35
48
57
67
39
47
55
64
36
46
54
63
33
45
53
63
73

While Test 1
43
54
59
74
42
53
62
74
37
51
60
73
42
55
56
63
37
49
57
68
35
48
58
67
77

While Test 2
48
54
62
84
47
58
65
81
42
56
64
79
43
53
60
66
37
55
63
71
36
53
61
65
89

Post Test
54
59
65
88
55
61
69
85
48
57
71
83
46
60
64
69
42
58
61
73
44
57
66
73
91

Table 3.8 indicates the averages of progress tests .All testes were evaluated over 100 points. The
averages are increasing gradually in both groups. In control group the average for pre-test is
52.72, while test 1 is 55.76, while test 2 is 59.68 and for posttest it is 63.96. Also experimental
group made a good progress. Their averages are: pre-test is 53.46, while test 1 is 58.08, while
test 2 is 62.81 and posttest is 67.19.
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Table 3.8 Averages of Progress Tests

Averages of Progress Tests
70
60
50
40
30
20
10
0
Control Group
Experimental Group

Pre-Test
52.72
53.46

While Test 1
55.76
58.08

While Test 2
59.68
62.81

Post Test
63.96
67.19

Table 3.9 displays the descriptive analyses of experimental group students’ tests results. There
were 26 students participated in the study. The minimum mark was 29 and maximum was 73 in
pre-test which had 53.46 mean. In while test 1minimum mark was 36 and maximum mark was
81 with 58.08 mean. The table shows that minimum mark was 40 and maximum was 87 for
while test 2 with 62.81 mean. In posttest minimum mark was 45 and maximum was 91.
Table 3.9 Descriptive Statistics for Experimental Group
Descriptive Statistics

Pre-Test Ex. Gr.
While Test 1 Ex. Gr.
While Test 2 Ex. Gr.
Post Test Ex. Gr.
Valid N (list wise)

N

Minimum

Maximum

Mean

26
26
26
26
26

29
36
40
45

73
81
87
91

53.46
58.08
62.81
67.19

Std.
Deviation
12.255
13.007
13.115
12.251

Table 3.10 displays the descriptive analyses of control group students’ tests results. There were
25 students control group. The minimum mark was 33 and maximum was 73 in pre-test which
had 52.72 mean. In while test1minimum mark was 35 and maximum mark was 77 with 55.76
mean. Also the table shows that minimum mark was 36 and maximum was 89 for while test 2
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with 59.68 mean. In posttest minimum mark was 42 and maximum was 91.All the descriptive
analysis were done in SPSS v.22.
Table 3.10 Descriptive Statistics for Control Group
Descriptive Statistics

Pre-Test Control Gr.
While Test 1 Control Gr.
While Test 2 Control Gr.
Post Test Control Gr.
Valid N (list wise)

N

Minimum

Maximum

Mean

25
25
25
25
25

33
35
36
42

73
77
89
91

52.72
55.76
59.68
63.96

Std.
Deviation
11.646
12.303
13.940
13.246

In the following tables paired sample tests were statistically analyzed in SPSS v.22. In these
tables the most important value is Sig. (2-tailed) value which is also called p value. In paired
sample tests we compare the means of tests between each other. If the p value is greater than
0.05 it means there is no statistically significant difference between variables. If the p value is
less than 0.05 we can conclude that between the variables there is a statistically significant
difference.
In table 3.11 paired samples tests was analyzed for experimental group. First pair was while test
1 experimental group and pre-test experimental group. Second pair was while test 2 experimental
group and while test 1 experimental group. Third pair was posttest experimental group and while
test 2 experimental group. In this table p values for all paired tests were 0.000 which were less
than 0.05. Because of this, we can conclude that there is a statistically significant difference
between the mean points of tests mentioned above.
Table 3.11 Paired Sample Test Values for Experimental Group
Paired Samples Test
Paired Differences

Pair 1

While Test 1 Ex.
Gr. - Pre-Test
Ex .Gr.

Std.
Mean
Deviation

Std.
Error
Mean

95%
Confidence
Interval of the
Difference
Lower Upper

4.615

.484

3.619

2.467

93

5.612

t

df

Sig.
(2tailed)

9.539

25

.000

Pair 2
Pair 3

While Test 2 Ex.
Gr. - While Test
1 Ex. Gr.
Post Test Ex.
Gr. - While Test
2 Ex. Gr.

4.731

2.359

.463

3.778

5.684

10.226 25

.000

4.385

3.138

.615

3.117

5.652

7.125

.000

25

In table 3.12 paired samples tests was analyzed for control group. First pair was while test 1
control group and pre-test control group. Second pair was while test 2 control group and while
test 1 control group. Third pair was posttest control group and while test 2 control group. In this
table p values for all paired tests were 0.000 which were less than 0.05. Because of this, we can
conclude that there is a statistically significant difference between the mean points of tests
mentioned above.
Table 3.12 Paired Sample Test Values for Control Group
Paired Samples Test
Paired Differences

Pair 1

Pair 2

Pair 3

While Test 1
Control Gr. - PreTest Control Gr.
While Test 2
Control Gr. While Test 1
Control Gr.
Post Test Control
Gr. - While Test 2
Control Gr.

Std.
Mean
Deviation

Std.
Error
Mean

95%
Confidence
Interval of the
Difference
Lower Upper

3.040

1.947

.389

2.236

3.844

7.808 24

.000

3.920

3.252

.650

2.578

5.262

6.027 24

.000

4.280

2.354

.471

3.308

5.252

9.089 24

.000

t

df

Sig.
(2tailed)

In table 3.13 paired samples tests was analyzed for experimental group and control group. First
pair was pre-test experimental group and pre-test control group. Second pair was while test 1
experimental group and while test 1 control group. Third pair was while test 2 experimental
group and while test 2 control group. Fourth pair was posttest experimental group and posttest
control group. According to the statistics shown in the table p value for the first pair was 0.890
which was greater than 0.05. In this case we conclude that there is no statistically significant
difference between the mean points of pre-test of experimental group and pre-test of control
group. However in the second pair p value 0,006 was less than 0.05 which means there is
statistically significant difference between the mean points of while test1 of experimental group
and while test1 of control group. The table also indicates that p value as 0.045 for while test2 of
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experimental group and while test 2 of control group. We can easily conclude that there is a
statistically significant difference in this pair. The Sig. (2-tailed) value for the last pair was 0.016
which means there is a statistically significant difference in this pair too.
Table 3.13 Paired Sample Test Values for Experimental and Control Groups
Paired Samples Test
Paired Differences

Pair 1

Pair 2

Pair 3

Pair 4

Pre-Test Ex. Gr.
Pre-Test Control
Gr.
While Test 1 Ex.
Gr.
While Test 1
Control Gr.
While Test 2 Ex.
Gr.
While Test 2
Control Gr.
Post Test Ex. Gr.
Post Test Control
Gr.

95%
Confidence
Interval of the
Difference
Lower Upper

t

df

Sig.
(2tailed)

Mean

Std.
Deviation

Std.
Error
Mean

-.040

1.428

.286

-.630

.550

-.140

24

.890

1.400

2.327

.465

.439

2.361

3.008 24

.006

2.160

5.113

1.023

.050

4.270

2.112 24

.045

2.320

4.488

.898

.467

4.173

2.585 24

.016

In this study we also searched about some major reading skills. Table 3.14 displays the averages
of reading skills in experimental and control groups. Table shows total average of all tests in the
research.

95

Table 3.14 Total Average of Major Reading Skills in Experimental and Control Groups
53.6
56.8

1. Identifying meaning from context
43.2
46.1

2. Making prediction

55.6
59.3

3. Skimming
43.9
46.5

4. Making Inferences

69.0

5.Distinguishing Facts From Opinions
58.9

6.Identifying pronoun references

75.7

67.0

48.2
51.8

7.Identifying supporting ideas

72.3
77.3

8.Finding the topic and main idea
64.4

9.Scanning for details

71.4

50.7
54.0

10.Understanding the authors purpose
0.0

10.0

Control Group

20.0

30.0

40.0

50.0

60.0

70.0

80.0

Experimental Group

During the study researcher paid attention to reading skills. Among many different reading and
comprehension skills the most important ones were selected to be analyzed later. The questions
in the tests were classified according to reading skills. Then the accumulative results were
analyzed in SPSS to see the statistical significant difference among their means. According to the
statistics shown in the Table 3.15 p value for the first pair was 0.64 which was greater than 0.05.
In this case we conclude that there is no statistically significant difference between the mean
points for pre-test of experimental group and pre-test of control group. However in the second
pair p value 0,006 was less than 0.05 which means there is statistically significant difference
between the mean points of while test1 of experimental group and while test1 of control group.
The table also indicates that p value as 0.003 for while test2 of experimental group and while test
2 of control group. We can easily conclude that there is a statistically significant difference in
this pair. The Sig. (2-tailed) value for the last pair was 0.000 which means there is a statistically
significant difference in this pair too.
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Table 3.15 Paired Sample Test Values of Major Reading Skills in Experimental and
Control Groups

Mean

Pair 1

Pair 2

Pair 3

Pair 4

Pre-Test Ex. Gr.
Pre-Test Control
Gr.
While Test 1
Ex. Gr.
While Test 1
Control Gr.
While Test 2
Ex. Gr.
While Test 2
Control Gr.
Post Test Ex.
Gr.
Post Test
Control Gr.

Paired Samples Test
Paired Differences
95% Confidence
Std.
Interval of the
Std.
Error
Difference
Deviation
Mean
Lower
Upper

t

df

Sig.
(2tailed)

2.88300

4.32796

1.36862

-.21304

5.97904

2.106

9

.064

5.55900

4.94764

1.56458

2.01967

9.09833

3.553

9

.006

6.00500

4.71347

1.49053

2.63318

9.37682

4.029

9

.003

7.87400

4.61416

1.45912

4.57323 11.17477 5.396

9

.000

3.3.5 Discussion
In this study, we tried to investigate how to enhance undergraduate students’ reading and
comprehension skills through implementing social media tools in learning process. Beside that
the research also showed students attitudes towards mobile learning in informal and formal
learning. They were very capable in using smart devices not only in their studies but also in daily
life.
In this study the findings show that the majority of the students were ready to utilize mobile
learning in their learning process. They really had the prerequisite potential such as internet
connectivity, smart devices and social media accounts. However it was clear that providing
students with the mobile devices or asking them to use their social media accounts for language
learning did not result fruitful language learning. Not only learners but also educators need to be
guided properly how to integrate social media and mobile learning into learning environment.
They have to be supported and trained about social media literacy and developing technology.
The methodology of mobile learning or social media usage should be discussed by curriculum
developers or educators. While using social media and smart devices in reading lessons, some
students could have difficulties to adopt them in the process. That is why social media teams
should be established who cares for the sufficient skill and knowledge of other students to
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elucidate the problems in the process of implementations of mobile learning. In the adopting
process peer advice and support is vital for mobile learning.
Another finding in this study is that learners should be supported with many different tasks to let
them have much more responsibility in their informal learning process. Smart devices really
prolong students’ extra activities outside the classroom. Using social mobile learning provides
students to take the control of their own learning methods and strategies (Başoğlu & Akdemir,
2010).They develop their learning skills and the learning becomes student centered. The
informal learning reading activities involve students for communicative and collaborative
learning.
3.3.6 Conclusion to Study 2
Although participants in this research were generally reluctant for extra assignments, using
smart devices and integrating their social media accounts into reading lessons highly motivated
them. Out of the classroom, students created a collaborative learning environment for
themselves. We can conclude that smart phones and other mobile technologies beside social
media tools foster learners’ autonomy in ubiquitous mobile learning in non-formal settings.
Students were exposed to extra reading and vocabulary materials via social media. They also
saved their time while commuting because they always had learning environment with them.
Students were supported not only with extra reading materials, but also with audio visual
linguistic materials. They were able to take online quizzes and followed their own progress in
foreign language. They were not only interactive and collaborative with their lecturer but also
with their peers in their class. The students were confident because Facebook group was close to
strangers and Edmodo was a safe learning environment for them.
As a conclusion we can claim that ubiquitous and pervasive mobile learning via social media
platforms should be taken into consideration not only by lecturers and students, but also policy
makers and educators. More investment and investigation should be done in schools. All people
concerned with education should be informed about mobile learning which is safe, fast and
encouraging.
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3.4 Study 3: Post Survey “Measuring and understanding Students’ satisfaction and
acceptance of social mobile learning”.
3.4.1 Overview
This section presents the detailed information and procedures such as survey method,
participants, instruments and results. The aim of this post survey was to measure and understand
experimental group students’ satisfaction and acceptance of social mobile learning after
implementing it in reading lessons.
3.4.2 Participants
The participants were the same experimental group students in the research study. There were 16
female and 10 male sophomore students in ELT department at Ishik University. They accepted
this post survey voluntarily at the end of mobile learning process.
3.4.3 Research Instrument and Procedure
The first part of the post survey questions were developed and modified from pre-survey
questions. The questions were multiple choice, listing and Likert scale type. The participants
responded the questionnaire online through Google form. The link of the questionnaire was
shared on the Facebook page of experimental group.
(https://docs.google.com/forms/d/1HuH5RY4XjXySJw2kK4KJGTuRJ36ZxPBUwaux8M0uM5
U/viewform). The collected data were analyzed in SPSS v.22. Some of the charts and tables
were downloaded from Google forms. The reliability of the questionnaire was 0.756 which was
significant (Table 3.16).
Table 3.16 Reliability of Post Survey Questionnaire
Reliability Statistics
Cronbach's Alpha

Cronbach's Alpha Based
on Standardized Items

Number of
Items

0.756

0.752

37
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3.4.4 Results
26 students responded this post survey. According to the post survey questionnaire 84.6% of
participants in experimental group had their own internet access (22 students). The rest 4
students claimed that they did not have their own internet access (Figure 3.11). 69.2% of the
students claimed that if they did not have their own internet source, they would try to connect to
internet through other sources.
Figure 3.11 Internet Access Ownership

In the survey we tried to investigate how often participants used internet for three different
purposes; for educational purposes, for chatting and communication, and for entertainment and
fun. The results revealed that 46.2% of the participants usually used internet for educational
purposes. Half of them (50.0%) stated that they sometimes used, 3.8% of them used internet
seldom for educational purposes. Interestingly, never and always did not get any answers at all.
As for chatting and communication, the results showed that respondents declared that 38.5% of
the participants usually used internet for chatting and communication purposes.34.36% of them
stated that they sometimes used, 15.4% of them used internet seldom for chatting and
communication purposes. 11.5% of them used internet always for the same purposes.
Surprisingly, “never” did not get any answers at all. The last section in this part was purposes for
entertainment and fun. According to the results students stated that 42.3% of them sometimes
used internet for entertainment and fun purposes. 38.5% of them declared that they usually used,
19.2% of them used internet seldom for entertainment and fun purposes. Interestingly, never and
always did not get any answers at all. (Please see Figure 3.12)
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Figure 3.12 Purposes of Internet Usage
50.0%
45.0%
40.0%

How Often
Do You Use
Internet?

35.0%
30.0%
25.0%
20.0%
15.0%
10.0%
5.0%
0.0%

1. For Educational Purposes
2. For Chatting and Communication
3. For Entertainment and Fun

Never
0.0%
0.0%
0.0%

Seldom
3.8%
15.4%
19.2%

Sometimes
50.0%
34.6%
42.3%

Usually
46.2%
38.5%
38.5%

Always
0.0%
11.5%
0.0%

In the post survey we wanted to reveal how many hours in a day, students were actively
connected to internet, how often they used their mobile devices during the day and how many
hours in a day they were engaged with their social media accounts. The result in the post survey
indicated that 38.5% of the students connected to internet 3-4 hours in a day, interestingly, we
had two same ratios for 5-7 and 8-10 hours which was 19.2%. The percentage of students was
15.4% who connected for 2 hours in a day. 7.7% of the students connected to internet only for
one hour in a day.
The survey result revealed that 42.3% of the respondents used their mobile devices for 3-4 hours
in a day. The percentage for 5-7 hours was 26.9% as well as for 8-10 hours. 15.4% of the
students used mobile devices just for two hours in a day. However, there was no response for one
hour. The ratios for social media usage were little bit different from the others.26.9% was the
same ratio for 3-4 and 5-9 hours in a day.23.1% of the students declared that they logged into
social media platforms for 8-10 ours in a day. On the other hand the ratio for one hour and two
hours was the same (11.5%) for social media usage during the day (Figure 3.13).
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Figure 3.13 How many hours do you actively use internet?
45.0%
40.0%
35.0%
30.0%
How Many
25.0%
Hours in a Day 20.0%
Do You Actively...15.0%
10.0%
5.0%
0.0%
1. Connect to Internet
2. Use Your Mobile
Device(s)
3. Use Your Social Media
Account(s)

1 Hour

2 Hours
15.4%

3-4
Hours
38.5%

5-7
Hours
19.2%

8-10
Hours
19.2%

7.7%
0.0%

3.8%

42.3%

26.9%

26.9%

11.5%

11.5%

26.9%

26.9%

23.1%

The following questions were asked separately in the survey but we compiled them in one figure
to comprehend better. 71.9% of the participants used internet in the evenings. The percentage of
the students was 17.0% who used internet in the afternoons. 11.1% of the respondents used
internet in the mornings. The next item was mobile device usage. 57.8% of the students used
mobile devices in the evenings.26.9% of the students used mobile devices in the afternoons.
15.3% used their devices in the mornings. The last part in this chart is social media usage in a
day.69.2% of the students used social media in the evenings, 24.3% of them used in the
afternoons and 6.5% of them used social media in the mornings. (Figure 3.14)
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Figure 3.14 Internet, Mobile Device and Social media Usage Distribution to the parts of the
day
80.0%
70.0%
60.0%
50.0%

Which Part of
the Day Do You
Generally...

40.0%
30.0%
20.0%
10.0%
0.0%

1. Use Internet
2. Use Your Mobile Device(s)
3. Use Your Social Media
Account(s)

Mornings
11.1%
15.3%

Afternoons
17.0%
26.9%

Evenings
71.9%
57.8%

6.5%

24.3%

69.2%

The results of the survey also presented that all students used their smart phones to connect to
internet. Beside that 10 students (38.5%) declared that they used their laptops to connect to
internet. None of them used desktop computer to connect to internet (Figure 3.15).
Figure 3.15 Devices for Internet Connectivity

In Figure 3.16 we can see that 88.5% of the students enjoyed using their mobile devices.7.7% of
them declared that they were not sure. Only one student responded “No”.
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Figure 3.16 Mobile Device Enjoyments

As it is shown in Figure 3.17, the majority of the students (76.9%) wanted to use smart device(s)
for learning purpose in their classes. Three of the students (11.5%) said that they were not sure
about using smart devices in the class. Also three of them refused to use smarts devices in
classes.
Figure 3.17 Mobile Device Enjoyments

According to the students responds we conclude that all students (100%) had Facebook accounts.
84.6% of them (22 students) signed up to Instagram .Also Edmodo was very popular with a ratio
of 92.3% (24 students). Most students (88.5%, 24 students) had e-mail addresses. 42.3% of the
participants had Twitter account. Just seven students (26.9%) had You Tube account (Figure
3.18).
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Figure 3.18 The Diversity of Social Media Platforms

Students declared that 88.5% of them mostly used Facebook. Instagram had the second highest
ratio (50%) and the others are displayed in Figure 3.19.
Figure 3.19 Most Popular Social Media Tools

The last 37 questions in the survey were Likert scale type. The questions were classified
according to their concerning topics. However the questions were very similar to each other
hence a concrete line could not be drawn between the groups. The frequency and descriptive
statistics were merged into one table to read and interpret the collected data together. The
collected data were analyzed in SPSS and using the statistical results the tables were created in
Microsoft Excel program. In each table ‘N’ meant the number of students. To shorten the
percentage of the respondents we used ‘%’ in the tables. 26 students in experimental group
responded post survey questions.
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Frequency and descriptive analysis of the questions related to social media and its usage were
shown in Table 3.17. The results of the survey revealed that in the first question, half of the
students (n: 13) agreed and 10 of them (38.5%) strongly agreed that social media was a
convenient way to learn foreign language. 3 students declared that they had no idea about this
question. However there were no responds for ‘disagree and strongly disagree’. The mean of this
question was 4.27.
For the second question in survey 13 students declared that they could understand the
instructions in using social media. 4 students stated that they were unable to understand the
instructions in social media. 18 students (69.3%) thought that social media offered plenty of
opportunities for learning and interactivity. No respond for disagreement.
The third question was ‘Do you think that social media offers plenty of opportunities for learning
and interactivity? The responds for agree and strongly agree were totally 69.3%. 8 students
declared that they had no idea about this question. However there was no response for
disagreement. In question four 22 students stated that social media networks were designed for
the purpose of communal connections.3 students claimed that they had no idea. There was no
response for disagreement. The mean for this item was 4.00.
Table 3.17 Frequency and Descriptive Analysis of Social Media Tools
Frequency

Frequency and
Descriptive Tables

Descriptive

Strongly
Disagree

Disagree

No Idea

N

%

N

%

N

%

N

%

N

%

0

0

0

0

3

11.5

13

50

10

2. Do you agree that you can
understand the instructions
while using social media?

2

7.69

2

7.7

6

23.1

13

50.0

3. Do you think that social
media offers plenty of
opportunities for learning and
interactivity?

0

0

0

0.0

8

30.8

10

4. Do you think that social
media networks are designed
for the purpose of communal
connections?

1

3.85

0

0.0

3

11.5

5. Is it a good idea for the
students use social media day
in and day out to interact with
their peers and even teachers
about class-related subjects?

0

0

2

7.7

5

19.2

Questions
1. Do you agree that social
media is a convenient way to
learn a foreign language?
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Agree

Strongly
Agree

Mean

Std.
Deviation

38.5

4.27

.667

3

11.5

3.50

1.068

38.5

8

30.8

4.00

.800

15

57.7

7

26.9

4.04

.871

14

53.8

5

19.2

3.85

.834

6. Do you think social media is
an ideal place to share views
and opinions?
7. Do you think sharing
information in social media
about the lesson before
entering the class allows
students to be ready for the
lesson?
8. Should schools’
administration allow social
media in schools?

0

0

3

11.5

4

15.4

14

53.8

5

19.2

3.81

.895

2

7.69

0

0.0

4

15.4

11

42.3

9

34.6

3.96

1.113

0

0

5

19.2

4

15.4

7

26.9

10

38.5

3.85

1.156

In the fifth question in Table 3.17, we tried to reveal whether it was a good idea for the students
to use social media to interact with their peers and even teachers about class-related subjects.
The mean of the question was 3.85 and 19 students agreed with this statement. 5 of the students
declared that they had no idea. However 2 students disagreed and there was no response for
‘strongly disagree’. To the sixth item in the survey, “Do you think sharing information in social
media about the lesson before entering the class allows students ready for the lesson?” 5 students
(19.2%) rated as ‘strongly agree’ and 14 students rated ‘agree’ whereas 4 students had no idea
and 3 students disagreed with this question.
The following question was seeking for if students thought sharing information in social media
about the lesson before entering the class, allowed students to be ready for the lesson? Totally
20 students (76.9%) declared that they agreed with this item while 4 students claimed that they
had no idea and 2 students strongly disagreed. To the last question in this part, “Should schools’
administration allow social media in schools?” 10 students (38.5%) asserted that they strongly
agreed positively and 7 out of 26 students rated ‘agree’. 4 students declared that they had no idea
whereas 5 students disagreed with the item. The mean of the question was 3.85.All frequency
and descriptive details are shown in Table 3.17.
In Table 3.18 we gathered the questions related to educational purposes of social media and
mobile learning. In this table frequency and descriptive statistics were displayed. According to
the survey results 9 students (34.6%) declared that they strongly agreed and 8 students (30.8%)
agreed that learning just with the books was sometimes boring. On the other hand 4 students
claimed that they had no idea to this item whereas 3 students disagreed and 2 students strongly
disagreed. In the second question the results revealed that 5 participants responded to ‘strongly
agree’ and 6 participants to ‘agree’ to this item. 3 students declared that they had no idea
whereas 7 students disagreed and 5 students strongly disagreed with this item.
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To the third question the responses were; 3 ‘strongly agree’, 15 ‘agree’; 6 ‘no idea’; 1 ‘disagree’.
In the fourth question, 5 students (19.2%) strongly agreed and 16 students (61.5%) agreed with
the statement that when social media used carefully during the classes, it could be a useful tool
rather than a distraction. However 5 students had no idea for this item. On the other hand there
was no response to other options. In the fifth question 12 students (46.2%) strongly agreed that
creating a Facebook group for each class, on which they could post assignments, make
announcements, and remind students course notes was a good idea. Also 10 students agreed to
this item whereas 4 students had no idea about this item. However no students responded to
disagreement. The mean of the question five was 4.31.
Table 3.18 Frequency and Descriptive Analysis of Educational Usage of Social Media
Frequency

Frequency and
Descriptive Tables

Descriptive

Strongly
Disagree

Disagree

N

%

N

%

N

%

N

%

N

%

2

7.69

3

11.5

4

15.4

8

30.8

9

5

19.2

7

26.9

3

11.5

6

23.1

3. I think that social media
should be integrated in
learning process.

0

0

1

3.8

7

26.9

15

4. When social media used
carefully during the classes, it
could be a useful tool rather
than a distraction.

0

0

0

0.0

5

19.2

5. Do you think that creating a
Facebook group for each class,
on which you can post
assignments, make
announcements, and remind
students course notes is a good
idea?

0

0

0

0.0

4

6. A Facebook group also
creates a space for students to
ask and answer questions.

0

0

1

3.8

7. Do you agree that Facebook,
Twitter and Edmodo are an
excellent option for flipped
classrooms where students can
watch or read the lectures and
resources before entering the
classroom?

1

3.85

3

11.5

Questions
1. I think learning just with the
books is sometimes boring.
2. Using social media is not a
good idea for educational
purpose.

No Idea

Agree

Strongly
Agree

Mean

Std.
Deviation

34.6

3.73

1.282

5

19.2

2.96

1.455

8.0

3

11.5

3.77

.710

16

61.5

5

19.2

4.00

.632

15.4

10

38.5

12

46.2

4.31

.736

3

11.5

11

42.3

11

42.3

4.23

.815

5

19.2

13

50.0

4

15.4

3.62

1.023
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8. Do you think that integrating
social media into the classroom
helps students learn best
practices and offers an
interesting new twist on
lessons?

0

0

5

19.2

5

19.2

12

46.2

4

15.4

3.58

.987

9. I can learn anytime,
anywhere by social media and
mobile learning.

0

0

1

3.8

3

11.5

16

61.5

6

23.1

4.04

.720

10. I enjoy using social media
for my education.

1

3.85

1

3.8

6

23.1

13

50.0

5

19.2

3.77

.951

In sixth question we asked if a Facebook group created a space for students to ask and answer
questions.11 students (42.3%) strongly agreed and 11 students agreed with this statement.3
student had no idea and 1 student stated his disagreement. There was no response for strongly
disagreement. The following question was ‘Do you agree that Facebook, Twitter and Edmodo is
an excellent option for flipped classrooms where students can watch or read the lectures and
resources before entering the classroom?’ Totally 17 students declared that they agreed with this
idea. 5 students responded ‘no idea’. On the other hand totally 4 students disagreed. To the
eighth item totally 16 students (61.6%) expressed their agreement. There were 5 students who
had no idea for the question and 5 students for disagreement. In question nine totally 22 students
declared their agreement to the statement.5 students had no idea about the item whereas 5
students stated their disagreement.18 students (69.2%) declared that they enjoyed using social
media for education in question ten. 6 students did not reflected their ideas. Just two students
stated their disagreement in Table 3.18.
In Table 3.19 we asked questions related to people’s attitudes to mobile learning and its tools.
There were nine different questions in this part. To the first question totally 15 students (57.7%)
expressed their agreement. 6 students out of 26 had no idea. However 5 of them disagreed with
the statement in the question. The survey result indicated that 16 students declared that they
knew and used social media better than their teachers. 6 students had no idea while 4 students
disagreed with the item. The third question was about making connection easily with their
friends and teachers on social media.12 respondents strongly agreed with the item and 9 students
agreed. On the other hand 4 students stated their disagreement to this item whereas only one
student had no idea. 7 students (26.9%) strongly agreed and 14 students (53.8%) agreed with the
fourth item which they enjoyed meeting people and staying connected with classmates and
friends through social networking sites. While 2 students did not have idea about the statement, 3
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students declared their disagreement. The fifth item in the survey was similar to item three and
four. Please see details in Table 3.19.
Table 3.19 Frequency and Descriptive Analysis of People’s Attitudes toward Social Media
and Learning
Frequency

Frequency and
Descriptive Tables

Descriptive

Strongly
Disagree

Disagree

No Idea

N

%

N

%

N

%

N

%

N

%

3

11.5

2

7.7

6

23.1

11

42.3

4

2

7.69

2

7.7

6

23.1

10

38.5

3

11.5

1

3.8

1

3.8

9

4. I enjoy meeting people and
staying connected with
classmates and friends for
through social networking
sites?

1

3.85

2

7.7

2

7.7

5. I can easily contact with my
classmates and teachers in
anytime and anywhere using
social media.

1

3.85

1

3.8

3

6. My parents encourage me to
use social media tools for
educational purposes.

2

7.69

5

19.2

7. Teachers try their best to
stay current with technology
best practice. Do you think that
Edmodo, Facebook or Twitter
can keep them to stay current?

2

7.69

1

1

3.85

1

3.85

Questions
1. Teachers sometimes can
give homework on social
media.
2. We know and use social
media better than our teachers.
3. I can easily make connection
with my friends and my
teachers on social media.

8. All teachers should use
mobile learning in their
lessons.
9. It is very easy to use social
media applications with my
smart device.

Agree

Strongly
Agree

Mean

Std.
Deviation

15.4

3.42

1.206

6

23.1

3.62

1.169

8.0

12

46.2

4.00

1.327

14

53.8

7

26.9

3.92

1.017

11.5

13

50.0

8

30.8

4.00

.980

8

30.8

7

26.9

4

15.4

3.23

1.177

3.8

8

30.8

11

42.3

4

15.4

3.54

1.067

4

15.4

12

46.2

4

15.4

5

19.2

3.31

1.087

0

0.0

3

11.5

11

42.3

11

42.3

4.19

.939

Also in Table 3.19 we can see that totally 11 students (42.3%) agreed with that their parents
encouraged them to use social media tools for educational purposes.8 students responded that
they had no idea. 7 students disagreed with this item. To item eight students responses were; 5
responses to ‘strongly agree’, 4 responses to ‘agree’, 12 responses to ‘no idea’, 4responses to
‘disagree’ and 1 response to ‘strongly disagree’. Totally 22 students (84.6%) agreed with that It
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was very easy to use social media applications with my smart devices. 3 students had no idea
whereas only 1student who strongly agreed with this item.
In Table 3.20 there were 10 questions related to language learning through social media. In total
half of the students agreed with that they wanted their teachers to use mobile learning in their
lessons. Only 6 students declared that they had no idea whereas 7 students stated their
disagreement. In the second item 6 students strongly agreed and 12 students agreed with that
social media and mobile learning could make their learning easier. 5 students rated ‘no idea’. 1
student declared his disagreement and 2 students strongly disagreed. The third item result
indicated that 6 respondents strongly agreed and 12 of the respondents agreed with the item. On
the other hand 6 of them had no idea while there were 1 disagreement and 1 strongly
disagreement.
The result of the survey also presented that in total 15 students (57.7%) declared their agreement
to ‘I am more satisfied with mobile learning than other English-learning methods’. There were 7
neutral respondents whereas in total 2 students stated their disagreement to the item. Majority of
the students (65.4%) replied to item 5 positively. 6 students were unsure whereas 3 of the
students stated their disagreement. 5 students (19.2%) strongly agreed and 14 students (53.8%)
agreed with that mobile learning helped to improve their reading skills whereas 4 students were
unsure. However 3 of the students disagreed with the item.
Table 3.20: Descriptive statistics of Post Survey
Frequency

Frequency and
Descriptive Tables

Descriptive

Strongly
Disagree

Disagree

No Idea

Questions

N

%

N

%

N

%

N

%

N

%

1. I want my teachers to use
mobile learning in our lessons.

3

11.5

4

15.4

6

23.1

10

38.5

3

2. Social media and mobile
learning can make my learning
easier.

2

7.69

1

3.8

5

19.2

12

46.2

3. I can improve my English
knowledge to expected levels
through mobile learning.

1

3.85

1

3.8

6

23.1

12

4. I am more satisfied with
mobile learning than other
English-learning methods.

0

0

4

15.4

7

26.9

0

0

3

11.5

6

0

0

3

11.5

4

5. I can reach reading course
materials easier with mobile
learning.
6. Mobile learning helps to
improve my reading skills
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Agree

Strongly
Agree

Mean

Std.
Deviation

11.5

3.23

1.210

6

23.1

3.73

1.116

8.0

6

23.1

3.81

.981

7

26.9

8

30.8

3.73

1.079

23.1

11

42.3

6

23.1

3.77

.951

15.4

14

53.8

5

19.2

3.81

.895

7. I improved my reading skills
by using social media such as
Edmodo and Facebook.
8. I can reach and read any text
on Social media.
9. Reading on the smart
devices are enjoyable and
easier than books.
10. I really support mobile
learning in English language
learning.

1

3.85

4

15.4

7

26.9

9

34.6

5

19.2

3.50

1.105

1

3.85

0

0.0

5

19.2

10

38.5

10

38.5

4.08

.977

2

7.69

1

3.8

10

38.5

8

30.8

5

19.2

3.50

1.105

0

0

3

11.5

3

11.5

14

53.8

6

23.1

3.88

.909

According to the results of the survey in Table 3.20 we also see that more than half of the
students (53.8%) believed that they improved their reading skills by using social media such as
Edmodo and Facebook. One fourth of the respondents were (26.9%) unsure about the item. In
total 5 students expressed their disagreement. To the eighth item in total 20 students (77%)
declared their agreement to ‘I can reach and read any text on Social media’. 5 students were
unsure whereas 1 student strongly disagreed with the item. Item number 9 revealed that 5
students strongly disagreed and 8 of the respondents agreed whereas 10 of them were unsure. In
total 3 students disagreed with the item. The last item in Table 3.20 was ‘I really support mobile
learning in English language learning’. 23.1% of the respondents strongly supported and 53.8%
of them supported whereas 11.5% had no idea and 11.5% of the students disagreed with the item.
3.4.5 Discussion
After the action research was completed, a survey questionnaire was conducted in second grade
ELT students of Educational faculty at Ishik University. They were the experimental group
students in the research. The aim of the survey was to reveal students perceptions and
satisfaction to mobile learning after utilizing social media tools such as Facebook, Edmodo and
Twitter. In this section we will discuss students’ perception and satisfaction towards social
mobile media and its usage in their reading lessons.
The result of the survey displayed that students have a positive approach to mobile learning via
social media. According to obtained results almost all the students had internet access whereas
the others were able to find an access for internet connectivity. Generally students use internet
mostly for chatting and communication rather than educational purposes. As students were busy
with their studies they preferred to connect and use their smart devices spending much more time
in the evenings. Their most preferable device was smart mobile phones to login to internet. They
were really enjoyed having time with their devices. Three quarter of them was keen on using
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their electronic devices in learning environment. The survey result indicated that students had a
variety of social media accounts. The most used platforms were Facebook and Instagram.
The last part in the survey, there were 37 Likert scale questions. The questions were grouped into
four according to relevance among them. The scores mean of the survey varied between 2.96 4.31 (out of 5). The mean for all questions in the survey was 3.77 which was greater than 3 (the
midpoint of the Likert scale).
The results revealed that after having the experience of utilizing social media in reading lessons
students believed that it was a convenient tool for learning a foreign language. Few students
claimed that the instructions were difficult to understand while implementing social media for
educational purposes. Also most students declared that social media usage provides a wide range
of opportunities for learning and interactivity. Participants thought that social media platforms
were convenient for communal connection and interactivity. The greater part of the students
believed that social media was an ideal place to share views and opinions. Except two students
the majority of them supported using media platforms they were able to get prepared for the
following lessons. The results also reveal that mobile learning should be allowed in schools.
Students controverted to study always with the books. They asserted that if social media and
smart devices were used carefully in learning process they could be facilitators rather than
distractors. After starting academic year new students open a new Facebook group for their new
class. There is collaboration among the students not only for their lessons, but also for
entertainment and fun through social media. They generally share and discuss their course notes
or announcements on social media platforms. According to students, Facebook and other tools
are the best convenient means for communication. They also like using Facebook as a blogger.
They can easily coordinate their outdoor or extra-curricular activities on social media. Whenever
lecturers or students share course materials such as videos, PDF or word files via digital
platform, students can easily reach the sources without limitation of time and location. Hence
learners feel flexible to touch the learning materials. So, they can get prepared easily when they
want. The result of the survey after implementing mobile learning in reading lessons indicated
students’ satisfaction and adoption.
Another inference based on the survey results that students welcomed different types of
assignments by their teachers. On the other hand participants thought that they were more
capable than their teachers about using social media. They assumed that social media provided
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them a flexible communication among their friends and teachers. The other issue about social
media was parents’ attitudes. Students believed that most of the parents were not against using
social media for educational purposes. The survey also displayed that other lecturers should
somehow engage with mobile learning. Participants in the survey claimed that studying and
learning a foreign language much easier with social media tools such as Facebook and Edmodo.
3.4.6 Conclusion to Study 3
We can conclude from post survey study that majority of the students were highly equipped with
mobile learning instruments such as internet connectivity, smart devices and social media
accounts. They had been using those tools in their social life. However they met with mobile
learning in our studies. Most of the students were ready to integrate mobile learning into their
academic studies. However school administration should take mobile learning into consideration.
While developing the curriculum social media tools and mobile learning systems should be
involved in syllabi. As a conclusion we can claim that the great majority of the experimental
group students satisfied with the implementation of mobile learning via social media tools.
3.5. Study 4: Students’ Impressions towards Mobile Learning
3.4.1 Overview
In this section we reflected experimental group students’ impressions on mobile learning which
was integrated to their reading lessons. They were exposed to mobile learning during two
academic semesters. That is why we wanted to present their thoughts and feed back in this part.
3.4.2 Participants
The research was conducted in ELT department of Ishik University. Therefore participants in
this section were sophomore ELT students. In experimental group there were 10 male and 16
female students. The respondents participated to this study voluntarily. There were 7 students
who shared their ideas.
3.4.3 Research Instrument and Procedure
This is a voluntarily based descriptive study. At the final phase of the research we conducted a
post survey to the experimental group. The students in experimental group were asked to reply
the same questions of post survey questionnaire. Also they were requested to express their
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impression towards mobile learning and social media usage. Seven students submitted their
responses in written form.
3.4.4 Results
Student 1:
Technology has become a part of everyone’s life nowadays, so why it won’t be as a
part of our daily studying life? As I had that experience to study with our teacher by
using Edmodo as studying platform I found out it’s such a great thing and more
useful . It was amazing to use our tablets and smart phones to use it in our class or
to take some quizzes to me was so easier to study with social media. Using our
tablets and internet or taking quizzes and assignments during the class in online
way was very amazing. I think every university should use such a kind of way to
teach. I think Mobile Learning is very useful and much more enjoyable.
Student 2:
I strongly agree that social media is one of the best ways to learn foreign language
because as we all know nowadays all the world is using social media at the same
time especially young students. This gives the chance to meet foreign people from
all around the world and chat. Many of us have friends from different countries
which help us even talk with them in their language in less than one year. I think
it’s the fastest way to learn a language.
On the other hand social media is a wide and deep ocean of opportunities to learn
and teach in the same time. There are several catchy and interesting attractions to
catch student’s attention such as pictures, videos and music all of these will
encourage students to spend more time using it. Using social media students will be
able to contact actively with their teachers almost every part of the day and even
when the teacher isn’t available in the country. Our cell phones never leave our
sight so it’s the most effective way to reach each other day by day.
Student 3:
Using Facebook is the most convenient way to keep students updated to what’s new
in class even if they were not in the class for a while so they can catch up lessons
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and homework easily through Facebook groups and other social sites. We do this
all of the time we are engaged in more than one group includes all our classmates
as well as teachers. Most of us forget homework easily so we can always remember
whenever we visit our account. As English is a global language we all use it. Most
of the sites are in English and they are also used when people are from different
countries so improving our English will be guaranteed in this process. Another
issue is that having online quizzes exactly helps us to have an idea about our exams
such as reading texts. We can rehearse and answer questions this way we will be
familiar with our exams.
Student 4:
I disagree that all the teachers must use mobile learning. It depends on the teacher
and his interests as well as students. As I mentioned before leaning can occur
anytime and anywhere as we never forget our phones so we will be ready anytime
to learn when we carry our learning source with us wherever we go.
On the other hand I am not very sure about understanding the instructions while
using social media because some applications such as Edmodo is inflexible to use
specially when most of students use their mobiles so it’s not clear enough.
Student 5:
I don’t think that social media networks are designed for the purpose of
communal connections .Sometimes it is good but on the other hand it can be
disappointing. Students may speak things which are not related with educational
issues or make fun about class mates or teacher in disrespectful way. However it
depends on students and their background, values.
I want to say that sometimes books are boring if used too much and for every
lesson. We are all agree that it’s the old and traditional technique to learn but our
world is changing so fast and new methods are brought to life so we must cope
with such unavoidable change.
Teachers sometimes can give homework on social media because students now
spend more and more time using social media so if our teachers give us
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homework there it will be easy for us to solve it also fun because we don’t have to
use papers and pens all of the year.
Student 6:
We know and use social media better than our teachers. I totally agree with that we
use it better. With all my respect to our teachers but it’s about different generations
and eras. We were brought to life with an atmosphere full of technology its part of
who we are we can’t help it. We are lucky but our teachers are getting better
though we will always be one or two steps ahead.
I want to use mobile learning in our lessons because it’s interesting and fun
sometimes challenging because we do online quizzes and this needs speed so it
makes us more competitive. Beside that I can easily communicate with my teachers
and classmates through social media.
Student 7:
We can reach reading course materials easier with mobile learning. That is
absolutely true. It can be easier and less complicated as we all familiar with using
it so learning will be definitely eased. On the other hand I really enjoy a lot while
contacting with friends. Using social media makes us as one family spending all of
our time together.
It is certain that my family encourage me to use social media for educational
purposes. It’s common that parents always care about their children education and
when they see that it helps them to build brighter future sure they will strongly
support.
I really want my teachers to use mobile learning in our lessons. However teachers
should control the class and keep an eye on students. When social media used
carefully it can be one of the most magnificent ways to learn.
3.4.5 Conclusion to Students’ Impressions
Although the students in Ishik University met implementing mobile learning in their classes for
the first time, they were ready to adopt M-learning. Mobile learning or integrating social media
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tools into students reading lessons was a new idea, this new approach became famous throughout
the educational faculty in Ishik University, hence other lecturers started to use Edmodo in
different academic subjects such as Grammar and Academic Debate lessons.
Reflections from learners showed that utilizing mobile learning and social media tools in lessons
were accepted as a new approach and innovation in EFL learning. Availability of high quality
mobile phones was considered to be easy to use mobile learning process by learners.
It has also been stated that learners found Edmodo and other social media platforms convenient
to assist their language learning. They seem to follow the studies by mobile learning program
due to ongoing learning process out of the classroom. Learners used not only the same smart
devices but also different operation systems. Students will be able to study anywhere despite
their location for example, in cars, on busses, other vehicles or even in shopping malls. Though it
needs an effort to make the course work out, it will be an extraordinary change.
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3.6 Conclusions
The following outcomes of the research have been demonstrated:
 The literature review revealed that wireless internet access and mobile learning has
become increasingly crucial. Recently various research studies on the usage of wireless
and mobile communication technologies in educational environment have been
conducted. All these innovative technology-supported learning approaches are called
Mobile Learning, which is becoming financially feasible for universities and colleges. It
is believed that the smart mobile devices (such as smart mobile phones, tablets Pcs,
netbooks, etc.) have a great influence on implementing activities in educational
environment. It does not matter those activities are conducted in formal or informal
learning process. The common sense in the literature is breadth connectivity via wireless
supplies flexible mobility to learner through handheld mobile smart devices. Those
ubiquitous tools make learning process not only portable and spontaneous but also
personal and exciting.
 Literature review also indicated that learners are free and have flexible schedule while
using smart devices, not fixed in a predetermined location or limited by any other reason.
Learner can use all the advantages of mobile learning in anytime, anywhere about
anything. This high potential of mobile devices enriches mobile learning process.
Breaking through the barriers, M learning becomes 24/7.Consequently learners feel much
more individual and flexible. From the literature review, it can be concluded that the
world education system is evolving to a new concept, which is called Social Mobile
Learning offered by new smart technologies. In addition, mobile learning provides
interaction not only among students and their learning environment, but also
facilitates interaction among instructors and lecturers. Mobile learning is also
collaborative, because via social networking websites learners can communicate, share
and collaborate at different locations and at various times. Learning performance and
learner relevance increase dramatically via mobile learning. Mobile devices are
accessible to a larger population as they are more affordable. Mobile Learning is a
dynamic and developing process which will make many surprises beyond.
 In last decades, educators and scholars are struggling to adopt new technologies and their
unexpected features into teaching and learning process. However, it is not so easy to
cover all changes in Information Computer Technologies (ICT) due to rapidly
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developments in mobile devices and social media. Of course, the contribution of
increasingly growing use of wireless technology is undisputed.
 The literature review displayed that the perspective of reading varied from person to
person contingent upon the person’s individual attitude and goals towards printed words.
Thus, the definition of reading depends on purpose of the reader, content of the text and
printed material, attitude of reader to the text, prior knowledge and schemata of the
reader. Therefore, reading is a tool to get the ideas of speakers. Reading is accepted as an
‘interactive process’ in which students or readers activate their prior background
knowledge and previous experience to understand the passage. It’s better to consider
reading as a process of obtaining information and interpreting it with the
background of person. People not only get information or data via print, but also with
various types of means. For instance audio reading which is done by visually impaired
people. Thus, reading cannot be defined as the process of excerpting some print from
papers. As a conclusion, reading could be understood as an interactive process between
the reader and the passage.
 The process of reading has various types and models. Two of them are bottom up and top
down models. Bottom up model is from part to whole. The top down model provides us
to draw readers own experience and intelligence. This reading approach stresses on what
the reader contributes with his background to text. To have an expanded comprehension
through the reading models; readers should enrich their background knowledge by
reading much more texts. So extensive reading plays a great role on this process.
 In the literature review we concluded that the purpose of intensive reading was to
increase the learners’ skill of language features and to enhance their reading
comprehension

strategy.

Extensive

reading, which

was

sometimes

called free

reading, book flood, reading for pleasure, was a kind of reading strategy for language
acquisition and learning via large amounts of reading. Both extensive and intensive
reading strategies develop students’ comprehension and vocabulary skills.
 In my research the first study aimed to reveal Iraqi students’ readiness towards mobile
learning and social media. Based on the results of pre-survey questionnaire students were
ready for mobile learning. Just they needed to be led. Most of the students had been
surrounded with internet access. Majority of them had the opportunity to access internet
anytime and anywhere. They got enough involved with internet during the day.
Furthermore, the results indicated that students had various types of mobile learning
devices such as smart phones and tablet PCs beside laptop computers. They always
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carried at least one portable smart device with them which provided access to internet. As
a consequence undergraduate students in Kurdistan Region had a great potential for
implementing mobile learning in their learning environment. These results were also
supported by some previous studies (e.g. Stockwell,2008; Gikas & Grant, 2013; Embi &
Nordin, 2013; Ismail, Idrus, Abu Ziden, & Rosli, 2010; National Center for Education
Statistics, 2008; ;Wexler, et al., 2007; Shih, Chuang, & Hwang, 2010)
 The experimental study results supported the hypothesis that the implementation of
mobile learning using social media tools enhances students’ reading comprehension
skills effectively and using social media sharpens students’ reading and vocabulary
skills. The results indicated that control group scores increased gradually. In the pre-test
control group scores increased from 52.72 to 55.76 in the while test 1. Also there is a
statistically significant difference between while test 2 (59.68) and post test scores
(63.96). On the other hand, the experimental group students’ scores had much more
increase compared to control group students’ scores. The scores were; 53.46 in pre-test,
58.08 in while test 1, 62.81in while test 2, 67.19 in posttest. The differences between the
scores reveal a higher efficiency of social mobile learning approach to teaching reading
comprehension skills.
 The other hypotheses were implementing mobile learning flips the classroom into
learner-centered teaching and students become interactive and collaborative among them.
The third study revealed that the majority of the students were highly equipped with
mobile learning instruments such as internet connectivity, smart devices and social media
accounts. They had been using those tools in their social life. However, they met with
mobile learning in our studies. Most of the students were ready to integrate mobile
learning into their academic studies. Furthermore, school administration should take
mobile learning into consideration. According to the results, we can claim that the great
majority of the experimental group students were satisfied with the implementation of
mobile learning via social media tools. Experimental group students’ attitudes to mobile
learning were quite positive. The results were similar to previous studies. (e.g.,Wang,
Shen, Novak & Pan, X. 2009;Shin & Kang, 2015).
 Although the students at Ishik University met implementing mobile learning in their
classes for the first time, they were ready to adopt M-learning. Mobile learning or
integrating social media tools into students reading lessons was a new idea, this new
approach became famous throughout the educational faculty at Ishik University, hence
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other lecturers started to use Edmodo in different academic subjects such as Grammar
and Academic Debate lessons.
Reflections from learners showed that utilizing mobile learning and social media tools in
lessons were accepted as a new approach and innovation in EFL learning. Availability of
high quality mobile phones was considered to be easy to use mobile learning process by
learners. In similar studies researchers found same impressions from the students.
(Holotescu, 2014; Chen, 2013)
3.7 Research limitations
The followings are the limitations to the research that should be mentioned:
We have conducted four studies. In the first study a small number of respondents participated to
our pre-survey. Even though it was an online questionnaire, fewer students participated than we
expected. However, we collected sufficient data to analyze.
The experimental study was a small-scale study, limited to one university, two groups only. In
the groups, there were only around 25 students. The experiment should be done to more crowded
groups. The participants of this research were taken from one single private higher education
institute (Ishik University, Iraq). Thus, the results cannot be generalized to all higher education
institutes, including state universities. For the experimental group social mobile learning was a
new method for them. It took some time to adopt the new method; participants had some
difficulties especially using Edmodo.
As social mobile learning was a new method; we could not find sufficient sample studies in the
literature. It was the novelty of the research.
3.6 Recommendations
Social media platforms have become more and more popular. Students are better users than
lecturers. On the other hand, Wi-Fi is spread to all places, inside and outside of the campus.
Thus, it is a must to investigate and conduct much more studies in Mobile Learning. The new
trend in education is Social Mobile Learning. Education policy makers should be responsible to
spread this method to educational institutions. Furthermore teachers should consider how to
embed social mobile media as soon as possible because students have already been using it.
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Appendix D: Pre Survey Questions

A)
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
B)
o
o
o
o
o
o
o
o
o
o
o

How Digital Native Are You?
Personal Information
1. What is your gender?
Female
Male
Which educational institution do you study at?
Ishik University
Salahaddin University
Cihan University
Other
2. Which year student are you?
Freshman
Sophomore
Junior
Senior
other
3. I study at the faculty of... Please choose your faculty.
Education Faculty
Business and Management
Faculty of Law
Dentistry
Faculty of Engineering
Faculty of Science
Other
Internet Accessibility
4. Do you have your own internet access?
Yes
No
5. How many hours in a day do you login your internet ?
1-2 hours
2-3 hours
4-6 hours
7-12
More than 12 hours
6. I generally log into internet access intensively....
in the mornings
in the afternoons
in the evenings
all the day

C) Mobile and Electronic Devices
7. I have these Electronic Devices
o Mobile (cellular) Phone
o Smart mobile phone
o Tablet Pc ( e.g. I pad. Samsung Galaxy Tab etc.
o Laptop. Notebook Computer
o Desktop Computer
o Other Devices
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o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
D)
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

8. How long have you been using your electronic device?
1 month
2-3 months
4-6 months
7-12 months
1-3 years
more than 3 years
9. How many hours in a day do you use your electronic device(s) ?
1-2 hours
2-3 hours
4-6 hours
7-12
More than 12 hours
10. I generally use my electronic device intensively....
in the mornings
in the afternoons
in the evenings
all the day
11. What is your general purpose of using electronic devices?
For education
For fun and entertainment
Other:
Social Media Tools & Platform
12. Please choose the social media tools if you have any account or profile.
Facebook
Twitter
My Space
Instagram
LinkIn
YouTube
Pinterest
Edmodo
Weblog or Blog
I have no social media account
Other:
13. How much time do you spend on your social media account?
1 hour
2-3 hours
4-6 hours
7-12
More than 12 hours
14. What is your general purpose to use your social media account?
For education
For fun and entertainment
For chatting and communicating with friends
Other:
15. I generally use my social media account intensively....
in the mornings
in the afternoons
in the evenings
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o all the day
Appendix E: Pre Test Questions

Reading Comprehension
Use the following to answer questions 1-10:
Read the passage and answer the questions that follow.
Work Hurts!
Work can be a real pain--literally. There's long list of common aches and pains that are caused
by things people do at work (and sometimes at play). It's a frequent topic of conversation among
workers, and they've invented their own unusual and colorful names for some of these ailments.
Take, for example, "housemaid's knee," a malady that involves pain and swelling at the front of
the kneecap. The name comes from the old days when female servants had to get down on their
hands and knees to wash the floors. This put stress on the knee and caused "housemaid's knee,"
or as doctors would say "prepatellar bursitis." Repeated lifting of heavy objects triggered a
similar condition in construction workers' shoulders. This was called "bricklayer's shoulder" or
"frozen shoulder."
Someone who has a "charley horse" has a bad pain in the upper part of the leg. This can last for
weeks or be just a momentary cramp, or sudden pain. No one knows for sure where the
expression came from, but it seems to be related to baseball. The first recorded use was in about
1880. One story says that there was an old retired horse named Charley that worked for the
Chicago White Sox baseball team. Therefore any old horse that had problems walking was called
a "charley." There was also a White Sox player named Charley. His nickname was "old hoss"
(old horse) and he suffered from leg cramps. [A]
Nowadays there are new complaints, also with "catchy" names. There's "tech neck," a pain in the
neck and shoulders that comes from sitting too long over a computer screen every day and then
most recently "Blackberry thumb"! Nowadays many people use various kinds of minicomputing
devices with tiny keyboards. One of the most popular goes by the name of Blackberry. To type
on these, people use their thumbs. Overuse of the thumbs causes injuries and can even lead to
more serious conditions like arthritis--thus the name "Blackberry thumb."
[B] Conditions like these are officially called "Work-related Musculoskeletal Disorders" or
WMSDs. Business owners are concerned that WMSDs are the cause of many lost workdays. [C]
To try to reduce the number of injuries, companies first study the conditions that cause injury
and then try to make changes in the equipment and in the way the worker does the job. Injuries
may be treated with physical therapy and painkillers to control the pain. If these remedies are
ineffective, doctors may advise surgery (an operation). [D] Workplace conditions have definitely
improved, but problems will never be completely eliminated. There will always be new ailments
with colorful nicknames.
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1. What is the main topic of the article?
A) The problem of lost workdays due to injury
B) Work-related injuries and their common names
C) How to avoid work-related injuries
D) The need to improve working conditions
2. A housemaid is a _____.
A) floor washer B) construction worker C) factory worker D) female servant
3. A cramp is _____.
A) an injury to the leg
B) a pain that lasts for a few days or weeks
C) a pain that comes and goes quickly
D) a condition common in horses
4. A person with a "charley horse" has a pain _____.
A) in the leg B) in the foot C) in the shoulder D) in the thumbs
5. What might be the origin of the term "charley horse"?
A) A record made in 1880
B) A baseball player named Charley
C) A horse that played for the Chicago White Sox
D) No one has any idea where it came from.
6. Which of these words does NOT refer to sickness or injury?
A) ailment B) remedy C) malady D) complaint
7. What reason does the article give for business owner's concern about WMSDs?
A) They cause the workers pain and discomfort.
B) Companies have to change their equipment.
C) Workers lose time from work because of injuries.
D) Workers have to take painkillers.
8. Where would the following sentence best fit in the text? In sports, professional athletes
can lose a whole season if a condition is serious.
A) In the placed marked [A]
C) In the placed marked [C]
B) In the placed marked [B]
D) In the placed marked [D]
9. What is one of the first things a company does about a WMSD?
A) Identify the causes of the injury
C) Send the worker for an operation
B) Recommend physical therapy
D) Change the equipment
10. What does the writer conclude about workplace aches and pains?
A) Conditions in the workplace will never get better.
B) Soon, there will be no problems of this kind in the workplace.
C) Businesspeople don't care about the workers.
D) There will always be some work-related problems like these.
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Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 11-16:
cope with
eliminate

overwhelmed
reinforcement

repertoire
triggers

11. Hitting a child is a form of negative ____________________, which most people would
say is not advisable.
12. Don't let the extra work ____________________ you. Just focus on one piece at a time.
13. Many people worry that global warming will ____________________ sudden climate
changes around the world.
14. Most good teachers have a ____________________ of activities to use on days when
students are bored.
15. There are four choices, and we've ____________________ A, B, and D. So the answer
must be C.
16. I can't ____________________ all this noise. Please, be quiet!
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Reading Comprehension
Use the following to answer questions 17-26:
Read the passage and answer the questions that follow.
Men Who Knit
Knitting is a process often used to make clothing items like sweaters, scarves, hats, gloves, and
even socks. The traditional belief is that knitting is women's work. Mothers knit little "booties"
and sweaters for their babies. Grandmothers knit sweaters for their grandchildren. However,
nowadays knitting is becoming increasingly popular among men.
Historically knitting started as a man's job, possibly coming out of the techniques needed for
making fishing nets. The first formal knitting organization was an all-male trade guild in Paris in
1527. The custom of hand knitting declined with the invention of knitting machines in the 19th
century. However, it never disappeared entirely, and men continued to knit. During World War
II, there was a program called "Knitting for Britain" in which schoolboys and men who had
come back from the war knitted clothing for the soldiers.
Men knit in many different cultures around the world. On the Peruvian island of Taquille in the
middle of Lake Titicaca descendants of the Incas preserve the ancient art of their people. The
women make cloth by weaving; the men knit. They are taught to knit as boys, and they knit
socks and special hats called chullos, white for bachelors, red for married men.
Now in the 21st century, knitting is again becoming popular among men in the U.S. Men are
even knitting in public places--on subways and buses and in the park. The word is that "real
men" knit! There are special websites for male knitters, such as "www.menknit.com" and
"menwhoknit.com," as well as a multitude of knitting blogs by men. These provide knitting tips,
information about where to buy supplies, and discussion forums. Here are a few things that
different men have to say about knitting:
"Knitting isn't just for grandmas. It's cool because I made it cool. None of my buddies knows
how to knit, but they're very curious." (U.S. Marine)
"I just started knitting and I knit almost anywhere. Most of my knitting these days is done on
public transportation. I have about 45 minutes to get to my job."
"Knitting in public is sometimes kind of a show. When people see me knit in public, I get strange
looks."
"Women love it. They love to see men knit. I seem to get better service on airplanes."
And finally from the male owner of a knit shop, "... gender roles involved in any activity--even
knitting--don't matter. What matters is that we keep our craft alive .... It is the joy of creation and
sharing that, in my opinion, drives knitting."
17. What is the main topic of the passage?
A) The history of knitting
B) How to knit

C) Men and knitting
D) Knitting in public places
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18. What is the main idea of paragraph 2?
A) Hand knitting declined after the invention of knitting machines
B) Knitting started with men who made fishing nets
C) Men knitted to help out during World War II
D) Men have always been knitters
19. In paragraph 3, what does they refer to?
A) men B) women C) boys D) the Incas
20. What are chullos?
A) kinds of cloth B) islands in Lake Titicaca

C) socks

D) hats

21. In paragraph 4, the sentence Men are even knitting in public places ... implies that
_____.
A) men don't really like to knit
B) the reader probably didn't know this information
C) the reader may be surprised by this information
D) men are wasting a lot of time by knitting too much
22. The phrase a multitude of blogs in paragraph 4 means _____.
A) the blogs are very long
C) there is a lot of variety among the
blogs
B) there are a lot of blogs
D) the blogs are very useful
23. Which of these is NOT mentioned as a good thing about knitting?
A) making it cool
C) getting better service on airplanes
B) getting strange looks
D) using commuting time to knit
24. In the sentence Women love it, "it" refers to _____.
A) traveling on airplanes
C) seeing men knit
B) knitting in public
D) knitting generally
25. The owner of the knit shop feels that gender roles _____.
A) are not important when deciding on a hobby
B) help make men better knitters than women
C) are important when deciding on an activity
D) should prevent men from taking up knitting
26. Which of these things is NOT important to the knit shop owner?
A) Whether knitters are men or women
B) Helping others learn to knit
C) Making sure the art of knitting doesn't die
D) Having a good time while knitting
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Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 27-32:
accomplishments
debut

defiant
live up to

27. Although the police banned
____________________ .

rigorous
shoplifting

the

demonstration,

the

protesters

remained

28. The ____________________ confessed that she got a thrill out of stealing small items
from stores.
29. Medicines have to go through ____________________ testing before they can be sold
in pharmacies.
30. The one ____________________ in his life that made him most proud was winning a
gold medal.
31. Do you think that candidate can really ____________________ his reputation?
32. Laila Ali made her ____________________ as a dancer on the program "Dancing with
the Stars."
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Reading Comprehension
Answer the questions.
Use the following to answer questions 33-42:
Read the passage and answer the questions that follow.
Environmental Music
Have you ever thought, as you walked down the street, that you were in a science-fiction movie,
moving among crowds of robots? People today move in their own little worlds, talking on cell
phones or listening to music with portable music players. They don't seem to hear or see
anything in the world around them. They are isolated.
This isolation can be dangerous. There are some sounds that we need to hear, such as the sound
of siren or horn when crossing a street or the warning shout of a workman about some danger.
However, many say that this noise is the reason they use portable music players. They want to
block out the city's often earsplitting sounds.
Now Noah Vawter, a student at the Massachusetts Institute of Technology (M.I.T.), believes that
he has a solution to both problems. He has invented a portable system called "Ambient
Addition." It would protect users from excessive noise. However, Vawter's singular invention
would also keep them in touch with their surroundings and entertain them as well. He describes
it by saying, "When you walk around with it, it creates music from the noise all around you."
Although we don't notice it, every noise does have a pitch, or musical tone. A siren, for example,
has a very high tone. The horn on a truck usually has a lower sound. The Ambient Addition has
tiny microphones that capture these sounds from the environment and convert them into chords,
or combinations of musical notes. It also gives the chords rhythm, making the music move faster
or slower. Footsteps, for example, would create a different rhythm from the noise of a siren.
At the moment Ambient Addition exists only as a prototype. But Vawter says that in
experiments, he has noticed how it changes the way people interact with their environment. They
often, for example, walk toward things that create more interesting "music" or even sing to
themselves to add to the mix. People become more playful and creative as they walk. Rather than
isolating them, it connects them with their surroundings.
Ambient Addition is not yet available in stores. But if successful, it will be the answer to the
social isolation caused by portable music players. It will create new connections between users
and the world around them. This is a product with great potential, and I for one look forward to
owning my first "AA."
33. What is the main topic of the passage?
A) The history of portable music devices
B) A new invention to turn noise into music
C) The social effects of cell phone use
D) The dangers of walking while listening to music
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34. The writer seems to feel that the use of portable music devices on the street _____.
A) creates quite a few problems
B) is a necessary part of modern life
C) is very useful because they block out noise
D) is a great way to listen to music
35. What does the word earsplitting mean in paragraph 2?
A) warning B) annoying C) unpleasant or ugly D) extremely loud
36. Who is Noah Vawter?
A) a professor at M.I.T.
B) a professional musician

C) a psychologist at M.I.T.
D) a student at M.I.T.

37. Which of these would Ambient Addition NOT do?
A) Protect users from very loud noises
C) Play CDs or other recorded music
B) Entertain users
D) Change noise into music
38. Which of these things happens first in the operation of Ambient Addition?
A) It combines musical notes into chords.
B) Tiny microphones pick up nearby sounds.
C) It changes the sounds to musical notes.
D) It adds rhythm to the music.
39. What would you hear, if you were listening to Ambient Addition?
A) Music that was always changing
C) Music that is always the same
B) Songs that you have heard before
D) Loud, unpleasant noises
40. When they were experimenting with Ambient Addition, users _____.
A) didn't think the music was very interesting
B) tried to create different kinds of music
C) couldn't see where they were going
D) felt more isolated from their surroundings
41. A prototype is ___.
A) a kind of music player
B) a sort of computer

C) an experimental model of something
D) a product ready to be sold in stores

42. What is the writer's purpose in this article?
A) To convince readers that Ambient Addition is a good idea
B) To inform readers about Ambient Addition
C) To discourage people from using cell phones
D) To get readers to buy an Ambient Addition now
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Appendix F: While Test 1 Questions
Reading Comprehension
Use the following to answer questions 1-10:
Read the passage and answer the questions that follow.
Proverbs--True or False?
Do proverbs always represent the wisdom of the ages or can they be an easy, unthinking
response to real problems? A friend of mine had the annoying habit of responding to any
problem by citing a proverb. Tell him that you were trying to decide whether or not to buy some
new shoes and he'd say, "A penny saved is a penny earned." To which I'd reply, "Oh, yeah, what
about being 'Penny wise and pound foolish'? The shoes are on sale today. Tomorrow the price
will be higher."
The American poet Robert Frost wrote about this in his poem "Mending Wall," which is about
two farmers with neighboring farms. Every spring the men get together to repair a stone wall that
runs between their two properties. They walk along the wall and replace the fallen stones, "to
each the boulders that have fallen to each." However, as one farmer points out, they have no
need for the wall. There are only trees in that area, no cows or other animals to keep off the
other's land.
The neighbor responds with the proverb, "Good fences make good neighbors."
The other answers, "Why do they make good neighbors?" and goes on to say,
Before I built a wall I'd ask to know
What I was walling in or walling out ...
But the neighbor just repeats the proverb.
The first farmer says, "He will not go behind his father's saying." He sees his neighbor as
someone "stuck" in his old ways.
A good example of a proverb that should be questioned is "Spare the rod and spoil the child" (if
you don't hit your children, they won't be good). This proverb has caused a lot of harm to
children over the years. There is now very strong and clear evidence that physical punishment
makes children more aggressive in their own behavior, not less. Another potentially destructive
saying is "You can't teach an old dog new tricks." How many elderly people retreat behind this
saying and refuse to try new things? However, again studies have shown the contrary. Although
some mental abilities do decline with age, older people can and should learn new things. The
brain is like any muscle that when it is not exercised loses its ability to function well. New tricks
are exactly what the "old dogs" need to be doing to stay sharp.
So the next time you quote a proverb in answer to some problem you are facing, you might want
to take a minute and think about it. After all, you should always, "Look before you leap"--or
should you?
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1. What is the main purpose of the article?
A) To prove that all proverbs are false
B) To prove that proverbs can solve problems
C) T say that proverbs represent the wisdom of the ages
D) To examine the truth of proverbs
2. Why does the writer tell the story about the friend in paragraph 1?
A) Because it gives a clear example of the main idea of the essay
B) Because the writer is annoyed with the friend
C) Because it shows the friend gave good advice with a proverb
D) Because it illustrates the importance of saving money
3. The word boulders in paragraph 2 means _____.
A) broken walls B) properties C) large stones

D) trees

4. Why do the two farmers repair the wall every year?
A) Because they need to keep their cows apart
B) Because it has become a habit or custom
C) Because they like working together
D) Because they like working with stones
5. The proverb "Good fences make good neighbors" means that _____.
A) having clear limits makes for a better relationship
B) neighbors usually don't get along very well
C) we shouldn't try to be friends with our neighbors
D) neighbors often steal from each other
6. "He will not go behind his father's saying" means that _____.
A) he won't question the truth of the saying
B) he's afraid to disagree with his father
C) he doesn't remember what his father said
D) he doesn't know what the saying means
7. "Spare the rod and spoil the child" means that physical punishment _____.
A) is bad for children
C) is an old-fashioned custom
B) makes children aggressive
D) is necessary for children
8. The word another in paragraph 3 is a signal that the writer is going to _____.
A) provide an example different from the first one
B) say more about aggressive children
C) give an example similar to the first one
D) show how proverbs can be helpful
9. According to the article, why do some elderly people refuse to try new things?
A) Because they can't learn new things
B) Because the saying about "old dogs" discourages them
C) Because their brains don't work as well
D) Because they don't want to "stay sharp"
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10. What is the main idea of paragraph 3?
A) Physical punishment is wrong
B) Older people can learn new things

C) Some proverbs are definitely not true
D) Proverbs do more harm than good

Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 11-16:
bundle

emphasize

gossiping

illustrate

stumble

11. The saying "____________________ is bliss" (or happiness) means that what you don't
know won't hurt you.
12. The four women were fired because they had ____________________ about their boss's
personal life in the office.
13. The marathon runner finished the race in less than two hours despite a small
_________________ at mile 15.
14. He left the house carrying a big ____________________ of clothes and other things.
15. The picture ____________________ each step of the process for putting the bike
together.
16. The managers ____________________ that it was very important to finish the work on
time.

147

Reading Comprehension
Use the following to answer questions 17-26:
Read the passage and answer the questions that follow.
Lady Luck
Did you hear the story about the guy who bought a hot dog with a hundred dollar bill and took
his change in lottery tickets? He won 231 million dollars. And then there was the story about the
bus driver who played the same number with a group of his coworkers every week for years.
Then he stopped contributing for a couple of weeks and just at that time they hit the jackpot and
won millions. His coworkers are millionaires, but he's still driving a bus! Was it fate, or bad
luck? Who knows? Stories like these would make anyone want to run out and buy a lottery
ticket--but wait, does this make any sense?
Most people have little understanding of what the odds or chances of winning a lottery really are.
The bigger the jackpot the greater the odds. For example, in the New York State lottery in one
week of August 2007, the odds of winning the mega jackpot were 175,711,536 to 1. In that same
week the odds of being killed by an asteroid hitting Earth were "only" 500,000 to 1!
A gambler is a person who plays a game for money. One of the reasons people continue to play
the lottery is what is called the "gambling fallacy." Let's say, for example, that winning a game
depends on picking one card out of 12. So the odds of winning are 1 in 12. [A] Now gamblers
tend to think that if the winning card is a 5 and they've made three tries without drawing a 5, then
drawing the 5 is now more likely. This is not true. The odds of drawing the 5 are exactly the
same with each draw. [B] Some people think they can improve their chances of winning the
lottery by analyzing numbers that have come up in the past, but this simply does not work. The
fact that certain numbers tend to occur more or less frequently says nothing about what will
happen in any one drawing. [C]
[D] Another popular method of increasing the chances of winning is to pick some magic
combination of numbers based on things like birthdays or phone numbers or complex number
theories. The problem with this is that the winning combination of numbers does not exist until
the after the final selection has been made. So in the end playing the lottery might be all right
occasionally just for fun, but don't make it a part of your plans for retirement.
17. What is the main topic of the article?
A) People who have won the lottery
B) The history of the lottery

C) The chances of winning the lottery
D) How to win the lottery

18. Which of these reasons for buying a lottery ticket is NOT implied in the article?
A) Hearing about others who have won
B) Wanting to support the cause the lottery money goes to
C) Wanting to play the lottery with coworkers
D) Hearing about someone who had the right numbers, but didn't buy a ticket
19. The expression hit the jackpot in paragraph 1 means _____.
A) pick the numbers
C) buy a lot of lottery tickets
B) ring the winning bell
D) win the big prize
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20. From reading the article, which of these things would you guess is least likely to happen
to you?
A) Getting hit by lightning
C) Finding some money on the sidewalk
B) Winning the jackpot in the lottery
D) Getting killed by asteroid
21. In paragraph 3, what is a fallacy?
A) Something that makes sense
B) A good system for winning a game

C) An idea that is false, not logical
D) A story that isn't true

22. You're throwing dice with the numbers 1 to 6. So far these numbers have come up: 1, 5,
3, 2, 3, 3, 6. What can you say about the odds the next number will be a 4?
A) The odds are 1 in 6 that it will be a 4.
B) The odds are better because 4 hasn't come up yet.
C) The odds are worse because 3 is the lucky number.
D) There's no chance it will be a 4.
23. Which of these is NOT mentioned as a system people use when playing the lottery?
A) Playing the same number every week
B) Analyzing the numbers that have come up in the past
C) Choosing numbers with a special meaning
D) Letting another person choose the numbers
24. Where would the following sentence best fit in the text? The selection of lottery
numbers is totally random.
A) In the place marked [A]
C) In the place marked [C]
B) In the place marked [B]
D) In the place marked [D]
25. What does draw mean in the context of a lottery?
A) Making diagrams of the winning numbers
B) Picking the winning numbers
C) Creating pictures to advertise the lottery
D) Setting up the lottery equipment
26. What was the writer's purpose in this article?
A) To inform people about the chances of winning the lottery
B) To persuade people never to buy lottery tickets
C) To persuade people to vote against having lotteries in their community
D) To show people how the lottery can help them save for retirement
Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 27-32:
associate

circumstance

fate

intuitions
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opportunities

random

27. You'd better take advantage of this ____________________. You may not get another
chance.
28. I can't see any reason for what happened. It was just ____________________.
29. In some situations you have to rely on your ____________________ in order to decide
what to do.
30. Some salespeople call ____________________ phone numbers hoping they will get a
sale.
31. I know what I said, but the ____________________ are different now. I've changed my
mind.
32. Marie doesn't like the name Ralph. She ____________________ it with someone she
knew once and didn't like.
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Reading Comprehension
Use the following to answer questions 33-42:
Read the passage and answer the questions that follow.
The Art of Yodeling
Yodeling is a form of singing most often associated either with the alpine mountains of
Switzerland or the cowboys of the American West. However, it is really an ancient art that has
deep roots in many cultures around the world.
Yodeling involves making sudden changes in the voice. Singers go from low-pitched sounds,
usually sung on the syllables OH OO, to high-pitched sounds, sung on AY EE. Yodelers use a
small piece of tissue in the throat called the epiglottis to create this quick jump from the low to
the high note. It can almost sound like two people are singing, although there is only one.
Historically yodeling was found in mountainous regions of the world. The loud, high-pitched
sounds echoed off the rocks and traveled immense distances. Therefore yodelers could call to
each other from "peak to peak." Farmers yodeled to call to their cows and goats in the fields. In
the 4th century A.D., the Roman Emperor Julian complained about the "wild shrieking sounds"
that came from the mountain people of northern Europe. This is evidence that yodeling has been
around for over a thousand years.
[A] Eventually yodeling traveled to the Americas. [B] In the early 1800s, German and
Scandinavian immigrants brought yodeling traditions to the mountain areas of Virginia and other
states in the Southeast. From there the tradition traveled to the West. The cowboys may have
used yodeling to communicate with the herds of cattle. Or it may have been just to express their
feelings about their often lonely lives in the wide empty spaces of the West. Others have said
that yodeling imitated the sounds of the wolves and coyotes the cowboys heard as they sat
around their fires at night. [C]
[D] The Pygmy people of Africa yodel before they begin a hunt. Their yodels often consist of
two or more melodies performed by different singers. For them it is a form of communication
with the spirit world and the gods of the forest. Yodeling in different forms is also found among
the Inuit peoples in the Arctic, in the mountains of Asia and the Middle East, and even on the
islands of Hawaii. Although many do not consider it "hip," it has fascinated many modern
singers from jazz to pop stars. For example, the famous singer James Brown was influenced by
hearing Pygmy yodeling. The old stereotype of yodeling as something practiced by cowboys and
a small group of singers from the Alps is simply not true.
33. What is the main topic of the article?
A) How to yodel
B) The history and practice of yodeling

C) Yodeling as a form of communication
D) Influence of yodeling on modern
singing

34. When people think of yodeling, it is mostly in connection with _____.
A) Swiss yodelers B) cowboys C) both A and B D) A but not B
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35. Which of these is NOT true of yodeling?
A) The voice changes quickly.
B) It involves low note and high notes.

C) The sound is produced in the throat.
D) It produces a soft, quiet sound.

36. Why does the writer think that yodeling developed?
A) To help people communicate over long distances
B) Because people didn't know how to sing
C) To imitate the sounds of the animals in the fields
D) Because people needed a form of entertainment
37. Why does the writer tell the story about the Roman Emperor Julian?
A) To show that yodeling is a very ugly form of music
B) To add an amusing story to the article
C) To prove that yodeling sounds can travel long distances
D) To show that yodeling has existed for a long time
38. The word shrieking in paragraph 3 means _____.
A) a soft quiet sound
C) the sound of someone singing badly
B) a loud, high sound
D) loud shouting
39. In the 1800s, in the U.S. yodeling was _____.
A) only a form of entertainment
B) very unpopular
C) also used in remote and mountainous areas
D) used only by German and Scandinavian immigrants
40. When do the Pygmies of Africa yodel, according to the article?
A) Before they go out to catch and kill animals for food
B) When they travel in mountainous areas
C) When they want to perform for friends and family
D) When they're going to take a walk in the forest
41. Where does the following sentence best fit in the text? African slaves may have brought
yodeling to the Americas as early as 1600.
A) In the place marked [A]
C) In the place marked [C]
B) In the place marked [B]
D) In the place marked [D]
42. What is the main idea of the last paragraph?
A) Yodeling produces very beautiful music
B) The Pygmy people of Africa yodel
C) Yodeling is found in many places and times
D) The stereotypes about yodeling are all true
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Appendix G: While Test 2 Questions
Name: __________________________ Date: _____________
Reading Comprehension
Answer the questions.
Use the following to answer questions 1-10:
Read the passage and answer the questions that follow.
What Is Beauty?
If you were to ask most people the question "What is beauty?" the answer would probably be
something like "I can't define it, but I know it when I see it." However, many believe that beauty
can be measured. Beauty, they say, is a matter of symmetry, well-balanced proportions among
the various parts of something. According to this theory, a face in which the two eyes were of
different sizes would not be symmetrical and therefore not beautiful. Artists from the times of
the ancient Greeks have tried to establish measurements to guide them in sculpting and drawing
perfect human figures.
One measure has been called the "Golden Ratio." Interestingly, it is based on the number known
as "pi"--1.618. This ratio, 1 to 1.618, is found in many beautiful things both natural and manmade. It occurs on the patterns on the wings of birds or butterflies, in classical architecture, and
in the paintings of Leonardo DaVinci. This ratio determines, for example, the relationship
between the width of the nose and the width of the mouth in the ideal face. That's how much
wider the mouth should be than the nose. Famous beauties from Nefertiti, Queen of Egypt in the
14th century B.C., to Marilyn Monroe have conformed to the Golden Ratio. It seems to be true
of "beautiful" people all over the world, of all races and ethnicities.
Plastic surgeons use this ratio and other measurements as they plan their operations. Some of
their guidelines say things like these: the space between the eyes should be equal to one eyewidth. The nose should be halfway between the chin and the eyes. The ears should not be more
than1/4 the height of the face. Makeup artists also use these criteria to create the illusion of
symmetry on the face and enhance its beauty. They can make the eyes look larger or the mouth
smaller, for example.
The truth is, however, that most people do not fit this perfect mold exactly and that's a good
thing. Our world would in fact be boring if they did. Even the art of Leonardo DaVinci would be
very uninteresting if he had thought only about the Golden Ratio and perfect symmetry. The
other important ingredient of beauty is individuality, the traits or characteristics that make each
one of us unique. From this point of view beauty remains a mysterious concept, something
different in each person. In the words of one makeup artist, "When you look at a beautiful face,
embrace the unique qualities, including the unevenness. That's beautiful."
1. Which of these statements best expresses the main idea of the article?
A) To be beautiful a face must have exact symmetry.
B) Beauty is mix of symmetry and individuality.
C) Plastic surgeons make everyone look the same.
D) Beauty is a quality that can be measured.
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2. Which of these things would NOT be an example of symmetry?
A) a building in ancient Rome
B) the headlights on a car
C) the face of a famous fashion model
D) a chair with one leg shorter than the other
3. How do artists use the Golden Ratio?
A) To make each work unique
B) To improve their own appearance
C) To draw accurate human figures
D) To study birds
4. The word butterfly in paragraph 3 refers to _____.
A) an insect with large beautiful wings
B) a subject of Leonardo DaVinci's paintings
C) a kind of building from ancient Greece
D) a kind of bird
5. Who was Nefertiti?
A) a well-known movie star
B) an Egyptian queen
C) a famous painter
D) a Greek sculptor
6. According to the article, the Golden Ratio _____.
A) does not apply to people from Asia
B) is true worldwide, for all people
C) applies only to women
D) applies only to people, not other life forms
7. According to the article, which of these would be a sign of beauty?
A) big ears
B) a small mouth
C) small ears
D) eyes that are close together
8. The phrase "create the illusion of symmetry" in paragraph 3 means that _____.
A) makeup artists are not honest with their customers
B) makeup artists are like magicians
C) makeup artists just change appearance, not reality
D) makeup artists change the structure of the face
9. In paragraph 4, the word that in the phrase "that's a good thing" refers to _____.
A) the idea that most people aren't perfect
B) the truth of the Golden Ratio
C) the work of makeup artists
D) the perfect mold
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10. Which of these statements would the writer probably agree with?
A) I look forward to the day when we'll all look the same.
B) It's important to take advantage of plastic surgery.
C) DaVinci's paintings aren't very interesting.
D) Individuality is an important part of beauty.
Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 11-16:
consumerism
mainstream

masculinity
profiting

sculpts
sloppy

11. That music used to be popular only with a small group of teens, but now it has become a
____________________ hit.
12. He doesn't think that going to a hair stylist is a threat to his ____________________.
13. Many are concerned about the increased emphasis on ____________________ in our
society and the whole "buy, buy, buy" mentality.
14. He's doing intensive weight training in an attempt to ____________________ his body
into the shape of a Greek god!
15. You may think that baggy jeans and T-shirts just look ____________________, but for
teens they are "stylish"!
16. Companies that manufacture personal care products have ____________________ from
men's increased interest in their appearance.
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Reading Comprehension
Use the following to answer questions 17-26:
Read the passage and answer the questions that follow.
Leave Only Footprints
"Take only photos, leave only footprints, waste only time." That's the motto of ecotourism, a
movement that recognizes both benefits and problems of increased tourism around the world.
Tourists are now traveling more frequently and farther than ever before. As of 2007, there were
more than 700 million international travelers a year. That figure will probably double by the year
2020. The tourist industry employs more than 200 million people worldwide and accounts for 10
percent of the world's economy.
This rapid increase in tourism is in danger of destroying the things that made it possible. For
example, beautiful islands once attracted visitors to a coastline with pristine beaches and small
fishing villages. The islands are now covered with huge hotels. The beaches are crowded and
sometimes dirty. The villages have disappeared and along with them a way of life for the people
who lived there. In Costa Rica's national parks, excessive numbers of visitors destroy the very
plant life they came to see. The presence of the tourists also disrupts the natural life of the
animals in the park. The whiteface monkeys, for example, have become "garbage" eaters. They
prefer an unhealthy diet of handouts and leftovers from tourists to the natural foods of the
rainforest.
Even the economic benefits of tourism are not always great for the local economy. The largest
share of the profits often goes to outside companies. Local people are only hired for the lowest
paying jobs. In response to these problems, ecotourism describes their basic principle as
"Responsible travel to natural areas that conserves the environment and promotes the wellbeing
of local people."
Making this ideal a reality involves action on two fronts. The first is to educate tourists about
being more responsible. The second is to have more control over tourism at the local level. The
Kuna, a native island people of Panama, are one example of a group struggling to find a better
form of tourism. The Kuna are convinced that they can develop tourism in a way that will not
change their customs or their environment. For example, they allow only small Kuna-owned
hotels on their islands and restrict the number of visitors.
But there are also problems. As just one example, the Kuna are famous for a form of cloth art
called molas. Originally Kuna women made molas to reflect the Kuna's spiritual and cultural
heritage. Now the designs are changing to suit the interests of the tourists. This means the
women can make more money. Because of tourism, molas are now commercial, not cultural,
items. Studying situations like this makes one wonder if "responsible" tourism will ever be
possible.
17. What is the main topic of the passage?
A) Negative impact of large hotels on tourism
B) Tourism among the Kuna people of Panama
C) Ecotourism and the problems of tourism
D) Tourism in Latin America
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18. What does the number 200 million refer to?
A) The number of ecotourists each year
B) The amount of money generated by tourism
C) The number of people who travel to different countries
D) The number of people who work in the tourist industry
19. What is the main idea of paragraph 2?
A) Tourism often destroys the things people come to see
B) There are too many big hotels on beaches
C) Local people are losing their traditional jobs
D) There are too many tourists in national parks
20. The word pristine in paragraph 2 means _____.
A) crowded and dirty
B) ready for development
C) large and beautiful
D) clean and fresh, like new
21. What is the problem with monkeys in the Costa Rican park?
A) There isn't enough food for them in the forest.
B) They eat garbage from houses in the area.
C) They eat the tourists' food instead of their natural diet.
D) They attack the tourists to get their food.
22. Which of these would NOT be a goal of ecotourism?
A) Taking care of the environment
B) Promoting tourism in large cities
C) Involving local people in tourism
D) Teaching tourists to be responsible
23. The phrase this ideal in paragraph 4 refers to _____.
A) educating tourists
B) the wellbeing of local people
C) the principle of ecotourism
D) improving the local economy
24. How are the Kuna people trying to use the idea of ecotourism?
A) By creating new designs for molas
B) By controlling the ownership of hotels
C) By inviting foreigners to invest in the islands
D) By changing their customs to be more like the tourists
25. What's the problem with changing the designs of the molas?
A) The molas don't represent authentic Kuna culture.
B) The new designs aren't very beautiful.
C) The new designs take much longer to make.
D) The women who make them don't make enough money.
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26. How does the writer seem to feel about ecotourism?
A) It's a good idea but it may not be practical.
B) It's a good idea, but it will never work.
C) It will certainly change people's ideas about tourism.
D) It's a bad idea and will never work.
Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 27-32:
convinced
exhausted

genuinely
inquired

mishaps
sympathize with

27. Sorry, but I really can't ____________________ you. You brought this problem on
yourself.
28. Our trip consisted of nothing but one ____________________ after another. If anything
bad could happen, it did!
29. Did the travel agent ____________________ you that we should go to Thailand?
30. After flying for more than 13 hours, the passengers were ____________________.
31. I'm calling to ____________________ about our reservations. I want to make sure you
have them.
32. The clerk at the hotel seemed ____________________ concerned about our lost
reservations and tried to find us a room.
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Reading Comprehension
Read the passage and answer the questions that follow.

Tell Me No Lies
Annie: I just heard an interesting interview on the radio about lying.
Hank: Lying? You mean not telling the truth?
Annie: Yeah, how often people lie, why they lie, all of that. They were interviewing a psychologist, Dr
Robert Feldman, who's done a lot of studies on lying. He described an experiment in which the
experimenters took pairs of people who were strangers and put them in a room together. Then
they told each pair to talk for 10 minutes and just try to get to know each other. They
videotaped the conversations and then asked the participants to watch themselves and note
whenever they had said anything that "wasn't completely accurate."
Hank: Did they saying anything about lying when they started?
Annie: No, they didn't. They didn't tell them that they were videotaping the conversations either.
Hank: Well, that's two lies right there on the part of the experimenters! I mean by not telling the
participants the purpose of the experiment and the videotaping, they gave them a false idea
about it.
Annie: I know. Dr. Feldman admitted that in the interview. But of course the deception was necessary
in order to get valid results. Anyway, what they found was that over 60 percent of the people
were guilty of telling at least one lie, and of those who lied the average number of lies was
three. Both the experimenters and the participants were surprised about how many lies they'd
told in just 10 minutes. Many of the participants didn't really realize they were lying until they
saw the tape.
Hank: So what kind of lies did they tell? Why did they lie?
Annie: Well, some were just social lies like what you might call "white lies" or "fibs." They'd agree
with something the other person said, just to make the person feel better, that kind of thing. Bu
others told lies to try to impress the other person. Feldman said one man told a "real whopper."
He said he was a member of rock band when the truth was he couldn't even play the guitar
Others lied about trips they'd taken or prizes they'd won, stuff like that.
Hank: That's interesting. What else did they find out?
Annie: Well, after I heard the interview, I read some articles where Feldman said that the "feel good"
lies were more typical of women and that lying to impress others was more usual for men. He
also feels it's a little worrisome to find out how many people are chronic liars.
Hank: Yes, it certainly is.
Annie: Oh, by the way, Hank, what do think of this skirt? Does it make me look fat?
Hank: Well, you know what else they say about lying. "Ask me no questions and I'll tell you no lies."
33. What is the main topic of the conversation?
A) People shouldn't lie so much
B) Reasons for and frequency of lying
C) You should never trust anyone
D) Robert Feldman's work as a psychologist
34. What does the conversation tell us about the participants in the project?
A) They didn't know each other.
B) They were already friends.
C) They were students.
D) They all worked in the same place.
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35. Which of these statements is true about the frequency of lying in the experiment?
A) The participants told about one lie every three minutes.
B) About 60 percent of the people told three lies or more.
C) Everyone told at least one lie.
D) About 40 percent of the people didn't lie.
36. What is one lie that the experimenters "told" in setting up the experiment?
A) They said they would not videotape the conversations.
B) They said the experiment had nothing to do with lying.
C) They didn't tell the participants they'd get paid.
D) They didn't tell the participants about the videotaping.
37. Which ending is true? If the participants had known the experiment was about lying,
_____.
A) the results would have been the same
B) they would have refused to participate
C) the results would not have been valid
D) they would have told more lies
38. The word fib in paragraph 9 means _____.
A) a small lie
B) saying that you agree when you don't
C) a big lie
D) a story that isn't true
39. Which of these means "a big lie"?
A) a white lie
B) a whopper
C) a social lie
D) an agreement
40. Which two were given as reasons for lying in the experiment?
A) To make others feel better or hide secrets
B) To impress others or make them feel better
C) To fool the experimenters or impress others
D) To win prizes or get into a rock band
41. Which of these is NOT something Feldman would have said after the experiment?
A) The results surprised me.
B) I'm worried about how often people lie.
C) I wasn't surprised by the results.
D) Men and women don't tell the same kinds of lies.
42. What does Hank mean by his answer to Annie's last question?
A) He doesn't want to answer the question.
B) He thinks Annie looks fat.
C) He thinks Annie looks good.
D) He thinks Annie asks too many questions.
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Appendix H: Post Test Questions
Reading Comprehension
Answer the questions.
Use the following to answer questions 1-10:
Read the passage and answer the questions that follow.
Very Young Entrepreneurs
There's nothing new about young entrepreneurs. Bill Gates was only 20 years old when he
founded Microsoft, and the founders of Google were in their twenties when they incorporated
Google as a business. But these days entrepreneurs are getting younger and younger. YoungBiz,
an organization devoted to entrepreneurs under the age of 19, estimated in one year that the top
100 young entrepreneurs earned a total of more than $7 million.
Take, for example, Elise Macmillan. [A] She started out helping her grandmother make
chocolate candy in their home kitchen. She especially enjoyed making chocolates in the form of
animals: chocolate cows, horses, and even turtles. When she was about 11 years old, she began
to sell the chocolate in her local community, calling her business "The Chocolate Farm."
Eventually, her younger brother Evan got involved as well, and they started marketing their
chocolates worldwide, with a website. [B] Now they've expanded their product line to include
things like a cookbook, greeting cards, and even a kit for making your own chocolate candies.
[C] Their revenue for one year? Over $1 million. [D]
Kevin Hanks started his business at the age of 13 when he got eight used bicycles from a
neighbor. He fixed them up, painted them, and then put them out in his front yard with a For Sale
sign. He sold them for about $35 each. This gave Kevin the idea of looking for more old bikes
and starting a real business. He got his bikes by advertising in local newspapers and bike
magazines and going to police auctions. Kevin's company, Mass-Bike, specialized in racing
bikes. He did most of his marketing and selling online. For Kevin an essential part of the
business consisted of keeping accurate financial records and analyzing them carefully. He always
knew how much he was investing and how much he was earning. This helped him set the prices
for his bikes. Kevin also went on to study business in college and felt his experience with MassBike would be useful throughout his life.
Most successful young entrepreneurs have several things in common. First, for them it's not just
about the money. Their best business ideas come from their interests and the things they love
doing. Second, their projects are basically simple things that don't require a lot of investment to
get started. The hours are flexible and they get a lot of support from family and friends. And
finally, of course, they are willing to work hard and persistently to make the business grow.
1. What is the main topic of the article?
A) How to run a successful business
B) New business opportunities on the Internet
C) Children and teens with successful businesses
D) Problems of teens running businesses
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2. Elise Macmillan called her business The Chocolate Farm because ____.
A) the business started on her grandmother's farm
B) she sold chocolates in the form of farm animals
C) she and her family live on a farm
D) she just thought it would be cute name
3. The expression product line in paragraph 2 means ____.
A) a group of products made by one company
B) the most important product a company makes
C) a system for marketing products
D) the order in which products are sold
4. Where does the following sentence best fit in the text? Despite their early success, Elise
and Evan believe education is important and are now in college.
A) In the place marked [A]
B) In the place marked [B]
C) In the place marked [C]
D) In the place marked [D]
5. Where did Kevin Hanks get his first bikes?
A) from a police auction
B) by advertising in the newspaper
C) from a neighbor
D) from an ad in a bike magazine
6. Which of these things is something that the Macmillans and Kevin Hanks do NOT have
in common?
A) A worldwide market for their products
B) Starting in the local community
C) A belief in the importance of education
D) Selling their products online
7. According to the article, why was record-keeping important for Kevin Hanks?
A) He needed it in case the government inspected his business.
B) He enjoyed working with numbers.
C) It helped him to know how much to charge for his bikes.
D) None of the above
8. The word auction in paragraph 3 refers to ____.
A) a way selling things
B) a police station
C) a bicycle shop
D) ads to sell things in the newspaper
9. How did Kevin feel about his Mass-Bike experience?
A) It was fun, but that was all.
B) It prevented him from having fun as a teenager.
C) He never wants to get into a different business.
D) It would help him in the future.
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10. Which of these is NOT a major factor in the success of young entrepreneurs?
A) Doing something they enjoy
B) Keeping their expenses low
C) Working the same hours every day
D) The support of their local community
Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 11-16:
analyzed
appropriately

consisted of
mission

relevant
universally

11. It's very annoying when someone jumps into a conversation with something that isn't
____________________ to what people are talking about!
12. Please make sure that you respond ____________________ to the questions in the
interview.
13. Your responsibilities on the job will ____________________ answering the phone,
making photocopies, and general office support tasks.
14. First let's ____________________ the problem carefully. That will help us find a
solution.
15. We'd like to create a product that can be ____________________ available through a
website.
16. When starting a business, you should have a clear purpose or ____________________
to guide you.
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Reading Comprehension
Use the following to answer questions 17-26:
Read the passage and answer the questions that follow.
The World on Your Sleeve
"The moment he walked into the room, their eyes met, and sparks flew. It was love at first sight."
At least, that's the way love happened in the old movies. Here's a more modern scenario.
"Walking in the mall, he suddenly heard ringing sound coming from somewhere near his heart.
He looked up and heard a similar sound coming from a woman nearby. He knew she was perfect
for him." Why? Because both of them were wearing "Lovegety Beepers"--little digital badges
developed in Japan. They have recorded all of the pertinent information about their likes,
dislikes, habits, careers, etc. Whenever the wearer of a love badge moves close to another badge
wearer with a similar profile, both badges will sound, alerting each one to the presence of "the
other."
No, this is not a chapter from a science-fiction novel, but just one rather extreme example of
wearable technology. These days everything is becoming increasingly portable, cell phones,
portable music devices, personal organizers, handheld game consoles, and the list goes on. What
is the techno-addict to do? There are limitations as to how much you can carry. No one has that
many pockets. The answer is, "Wear it!" You can have a 20GB digital music player on your
sleeve or a wireless head set in your sunglasses. Microsoft, for example, has developed a
necklace-earring set with a cell phone built into it. The microphone is in the necklace and the
earrings act as mini-speakers. You control all these devices by voice, speaking your orders into a
little microphone in your collar. Oh, and don't worry about the laundry. Items embedded in
clothing can be removed before you toss the clothes in the washing machine. Just don't forget, or
you will be trouble.
In addition to keeping us all constantly connected, this technology can also be life-saving. The
military has developed devices for soldiers' helmets that keep them informed about conditions in
the field. Parts of their uniforms can send information about injuries back to the base, making
rescue and treatments quicker. European scientists are developing "intelligent textiles" to be used
by patients outside the hospital. Clothing made with these textiles measures things like pulse,
temperature, and blood pressure. This enables doctors to monitor a patient's condition constantly
when they are not in the hospital.
Granted the last uses mentioned can be truly beneficial for many, but as for the rest of it, I can't
help but ask, "Do we need to be this connected all the time? How about just listening to the birds
or the beautiful sound of silence?"
17. What is the main topic of the article?
A) Falling in love isn't what it used to be
B) Military uses of wearable technology
C) The use of "love badges"
D) Technological devices that people can wear
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18. The word pertinent in paragraph 1 means _____.
A) relevant
B) necessary
C) interesting
D) personal
19. "Lovegety Beepers"_____.
A) are just imaginary
B) are very common
C) really exist
D) were developed in the U.S.
20. How do "Lovegety Beepers" work?
A) They activate the other person's cell phone.
B) They beep when the "right" person get close.
C) It's an Internet dating service.
D) They play romantic music on mini speakers.
21. What does the term wearable technology in paragraph 2 mean?
A) Devices that are built into clothing
B) Clothing with a lot of pockets
C) Devices that last for a long time
D) Things we put on like wristwatches
22. How do users communicate with the devices they are wearing?
A) They give verbal commands thru a microphone.
B) They take each one out of its pocket to use it.
C) They type commands on a mini keyboard.
D) They program them on their home computers.
23. What is one problem the article mentions with wearable technology?
A) It's too difficult to answer cell phone calls.
B) Having so many things makes the clothes too heavy.
C) Other people will think the wearers are very strange.
D) People forget to remove the devices when washing the clothes
24. Which of these is NOT mentioned as a life-saving clothing technology?
A) Helmets that provide soldiers with information
B) Devices in military uniforms that report injuries
C) Clothing that automatically calls emergency services
D) Textiles that record things like body temperature
25. Overall the tone of this article is _____.
A) angry and confrontational
B) a little humorous and critical
C) informative and not opinionated
D) very serious and academic
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26. Which of these statements would the writer be most likely to make?
A) I want a Lovegety Beeper.
B) I'm a real techno-addict.
C) I don't think we need all this stuff.
D) I think all of this stuff should be banned.
Vocabulary: Fill in the blank
Fill in the blanks with the words from the box. Be sure to use the correct forms.
Use the following to answer questions 27-32:
acquaintances
confrontation

limitations
quality

sacrificing
superficial

27. Rolando will do anything to avoid a ____________________. He'll even say yes to
things he doesn't agree with at all.
28. Becky is so____________________ . She only cares about her appearance and never
thinks about what she's doing with her life.
29. They _________________ a lot of time and money in order to keep the after-school
program in their neighborhood open.
30. Is Evan a friend of mine? Well, not exactly. I'd say he's just a distant
____________________.
31. If you want the business to
____________________ product.

last,

you

have

to

manufacture

a

good

32. The new plan for reorganizing the office is good, but it has definite
____________________. It won't solve all the problems.
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Reading Comprehension
Use the following to answer questions 33-42:
Read the passage and answer the questions that follow.
The Pursuit of Happyness--Movie Review
The Pursuit of Happyness is based on the real-life experiences of the main character Chris
Gardner. The movie is a modern retelling of the American Dream--that every person has the
right to "life, liberty, and the pursuit of happiness." Gardner (played by Will Smith) is trying to
make a living selling medical machines. He's down on his luck and living out the old saying that
"if anything bad can happen, it will." His machines are stolen, his wife gets fed up and leaves,
but through it all Chris remains determined to do two things--keep his son Christopher (played
by Will Smith's real-life son, Jaden Smith) with him and get out of poverty. [A]
Chris's lucky break comes when he has a short conversation with the owner of a flashy sports
car. What's the key to his success? The guy works for a big financial company and he tells Chris,
"All you need is to be good at numbers and get along with people." Chris decides that's the job
for him. He sees an ad in the window of a well-known investment firm and finally gets an unpaid
six-month position as an intern, with the promise of a "real" job if he's successful.
But the problem is that he has almost no money to live on. He and his son together confront
every imaginable obstacle, including homelessness and hunger. [B] The low point is the night
they spend huddled on the floor of a men's room in the San Francisco subway. The movie does a
great job of conveying the unpleasant reality of Chris's situation, life on the streets, and in the
homeless shelters. The relationship between father and son shines through the film, and Smith's
son Jaden is totally convincing in the role. [C]
The movie is well titled as a "pursuit" because Smith's character is always running after things,
hard and fast. You wonder why he doesn't collapse! He runs after the woman who steals his
machine, he runs away from a furious taxi driver when he doesn't have the money for the fare,
and he runs to countless things on the job. This and the endless bad luck and series of setbacks
become almost tedious to the viewer. After all, there's no real suspense in the movie. Everyone
knows that he's going to get the job in the end. This makes it challenging for the moviemakers to
keep up the interest in the story. [D] But it's still a good story, well acted by Will Smith and his
son--a good movie for the whole family. I give it three stars out of five. ***
33. The Pursuit of Happyness is based on ____.
A) the life of Will Smith
B) a novel by Chris Gardner
C) a true story
D) a book called "The American Dream"
34. The expression gets fed up in paragraph 1 means that Chris's wife ____.
A) eats too much
B) gets very upset
C) is very hungry
D) is satisfied with the situation
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35. At the beginning of the movie Chris ____.
A) is making a good living selling medical machines
B) is working for a financial company
C) has stopped trying to make his life better
D) is having a lot of bad luck
36. From reading the article, you can guess that a job as an intern is ____.
A) a beginning job with a low salary
B) a training position with no salary
C) a job in a hospital
D) a temporary job while someone is on vacation
37. Which of these things is NOT mentioned as a problem for Chris and his son?
A) Having someone steal their money
B) Being hungry
C) Sleeping in the subway bathroom
D) Sleeping in places for homeless people
38. Where does the following sentence best fit in the text? As Christopher, he conveys all
the complex emotions of a boy who is suddenly without a real home.
A) In the place marked [A]
B) In the place marked [B]
C) In the place marked [C]
D) In the place marked [D]
39. Which of these does the review mention as a positive feature of the movie?
A) The acting of Will Smith's son
B) The realism of the scenes on the streets
C) Both A and B
D) Neither A nor B
40. Which of these is mentioned as a negative feature of the movie?
A) Will Smith's acting
B) The relationship between Chris and his son
C) The story is unrealistic
D) There isn't enough suspense
41. In paragraph 4, what does this refer to in the phrase This and the endless bad luck ...?
A) Not paying the taxi driver
B) All of the running the main character does
C) The machine that is stolen
D) The job Chris is trying to get
42. Why does the reviewer give the movie three stars?
A) Because he thinks it has more good points than weaknesses
B) Because he thinks it isn't a very good movie
C) Because it's a movie that will only appeal to children
D) Because he thinks it's an excellent movie
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Appendix I: Post Test Survey
SOCIAL MEDIA AND MOBILE LEARNING
This questionnaire is surveying about students attitudes, satisfaction and usage on social media platform such
as Facebook, Twitter, Edmodo, YouTube etc. We would like to seek for their opinion and ideas about
implementing Mobile learning in EFL classes in their reading skills. I will be grateful if you kindly fill up this
questionnaire for the research study. I make sure you that all information we gather from this survey will
solely
be
used
for
academic
purposes
and
will
be
treated
confidentially.
Tahsin YAGCI
* Required
What is your gender? *
o

Female

o

Male

INTERNET ACCESS
Do you have your own internet source? *
o

Yes, I have my own internet access.

o

No, I do not have my own internet access.

If you do not have your own internet source, do you try to connect to other sources?
Like your friends or wireless internet in your college
o

Yes

o

No

How many hours in a day are you actively connected to Internet ? *
o

1 hour

o

2 hours

o

3-4 hours

o

5-7 hours

o

8-10 hours

Which part of the day do you generally use Internet? *
o

in the mornings

o

in the afternoons 12-17

o

in the evenings 17-24

7-12

How often do you use Internet for educational purposes? *
o

Always 100%

o

Usually 75%

o

Sometimes 50%

o

Seldom / Rarely 25%
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o

Never 0%

How often do you use Internet for chatting and communication purposes? *
o

Always 100%

o

Usually 75%

o

Sometimes 50%

o

Seldom / Rarely 25%

o

Never 0%

How often do you use Internet for entertainment and fun? *
o

Always 100%

o

Usually 75%

o

Sometimes 50%

o

Seldom / Rarely 25%

o

Never 0%

SMART DEVICES
Which of the following devices do you use to connect to Internet? *
You may tick more than one.
o

Smart mobile phone (IPhone, Galaxy, Sony etc.

o

Tablet Pc (Ipad, Galaxy Tab etc.)

o

Laptop

o

Desktop Computer

How many hours in a day are you actively use your device(s)? *
o

1 hour

o

2 hours

o

3-4 hours

o

5-7 hours

o

8-10 hours

Which part of the day do you generally use Internet? *
o

in the mornings

o

in the afternoons 12-17

o

in the evenings 17-24

7-12

Do you enjoy using your mobile device(s)? *
o

Yes.

o

I am not sure.
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o

No.

Would you like to use your smart device(s) for learning in class? *
o

Yes.

o

I am not sure.

o

No.

SOCIAL MEDIA TOOLS & PLATFORMS
Which of the social media sites do you have accounts. *
Please choose the social media tools if you have any account or profile.
o

Facebook

o

Twitter

o

Instagram

o

You Tube

o

Edmodo

o

e-mail account

Please choose the top two (2) social media sites that you use mostly *
o

Facebook

o

Twitter

o

Instagram

o

YouTube

o

Edmodo

o

e-mail account

How many hours in a day are you actively use your social media account(s)? *
o

1 hour

o

2 hours

o

3-4 hours

o

5-7 hours

o

8-10 hours

Which part of the day do you generally use your social media account(s)? *
o

in the mornings

o

in the afternoons 12-17

o

in the evenings 17-24

7-12

How often do you use your social media account(s) for educational purposes? *
o

Always 100%

o

Usually 75%
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o

Sometimes 50%

o

Seldom / Rarely 25%

o

Never 0%

Would you like to use social media for learning in class?
o

Yes.

o

I am not sure.

o

No.

MOBILE LEARNING
Do you agree that social media is a convenient way to learn a foreign language? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you agree that you can understand the instructions while using social media? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you think that social media offers plenty of opportunities for learning and interactivity? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you think that social media networks are designed for the purpose of communal connections? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Is it a good idea for the students use social media day in and day out to interact with their peers and
even teachers about class-related subjects? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you think social media is an ideal place to share views and opinions? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5
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Strongly Disagree

Strongly Agree

I think learning just with the books is sometimes boring. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Teachers sometimes can give homework on social media. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

We know and use social media better than our teachers. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I want my teachers to use mobile learning in our lessons. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I can easily make connection with my friends and my teachers on social media. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Using social media is not a good idea for educational purpose. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Social media and mobile learning can make my learning easier. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I enjoy meeting people and staying connected with classmates and friends for through social
networking sites? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree
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1

2

3

4

5

Strongly Disagree

Strongly Agree

I can easily contact with my classmates and teachers in anytime and anywhere using social media. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

My parents encourage me to use social media tools for educational purposes. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I think that social media should be integrated in learning process? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

When used carefully during the classes do you think that social media can be a useful tool rather than
a distraction? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you think that creating a Facebook group for each class, on which you can post assignments, make
announcements, and remind students’ course notes? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

A Facebook group also creates a space for students to ask and answer questions. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you agree that Facebook, Twitter and Edmodo is an excellent option for flipped classrooms in that
students can watch or read the lectures and resources before entering the classroom? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5
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Strongly Disagree

Strongly Agree

Do you think that integrating social media into the classroom helps students learn best practices and
offers an interesting new twist on lessons? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Teachers try their best to stay current with technology best practice; do you think that Edmodo,
Facebook or Twitter can keep them to stay current? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Do you think sharing information in social media about the lesson before entering the class allows
students ready for the lesson? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Should schools allow social media in schools? *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I can improve my English knowledge to expected levels through mobile learning. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I am more satisfied with mobile learning than other English-learning methods. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

All teachers should use mobile learning in their lessons. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I can learn anytime, anywhere by social media and mobile learning. *
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1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I enjoy using social media for my education. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I can reach reading course materials easier with mobile learning. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Mobile learning helps to improve my reading skills. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

It is very easy to use social media applications with my smart device. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I improved my reading skills by using social media such as Edmodo and Facebook. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

I can reach and read any text on Social media. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Reading on the smart devices is enjoyable and easier than books. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree
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I really support mobile learning in English learning. *
1. Strongly Disagree 2. Disagree 3. Not sure 4. Agree 5. Strongly Agree

1

2

3

4

5

Strongly Disagree

Strongly Agree

Thank You Very Much.
Tahsin YAGCI

Appendix J: Screen Captures from social media Platform Used in the Research
Screen Capture 1: Facebook group was created.

Screen Capture 2: Reading skill Announcements

Screen
3:
177

Capture
YouTube

video link was shared in Facebook and Edmodo

Screen Capture 4: Expanding vocabulary
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Screen Capture 5:

Screen Capture 6: Extra reading Materials on Facebook
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Screen Capture 7: Twitter hasgtags
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Appendix K: Edmodo Certificate for Successful students
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Appendix L: Syllabus
ISHIK UNIVERSITY
FACULTY OF EDUCATION
Department of English Language Teaching
2014-2015 Fall
Course Information for ELT 228 Reading III
Course Name: Reading III
Code
ELT 227

Course type
2

Regular Semester
4

Lecture
4

Recit.
-

Lab

Credits
4

ECTS

Name of Lecturer(s): Tahsin Yağcı (PhDc)
Teaching Assistant(s): No field available
Course Language: English
Course Type: Main
Classroom and meeting time
Course Coordinator: Tahsin Yağcı
Course Objectives: • skim for main idea(s)
• scan for details
• use graphic organizers to better understand a text
• develop reading speed
• build academic vocabulary
• make use of contextual clues to infer meanings of unfamiliar words from context
• summarize and paraphrase information in a text
• distinguish main ideas from specific details
• distinguish facts from opinions
• make inferences and predictions based on comprehension of a text
• identify author’s purpose and tone
• discuss and respond to content of the text orally and in writing
• utilize digital literacy tools to develop reading and vocabulary skills
• reflect on and evaluate learning and performance, and set goals for progress
• demonstrate behavior and attitudes appropriate to a university environment (work
collaboratively, manage time, be prepared, comply with academic integrity rules)
Course Description: This course present a wide range of authentic reading materials including
newspapers, journals, interesting topics in the textbook in order to comprehend
contrasting viewpoints and to predict and identify main ideas and other reading
skills. This course also aims to equip students with intensive and extensive reading
habits. Critical thinking skills such as synthesizing information or analyzing a
problem as well as reacting on the basis of evaluation are fostered. This course
allows students the opportunity to grow into a college-level reader through mobile
learning structured lessons. In this course students also gain the ability of
collaborative work and much uninterrupted sustained silent reading via social media
platforms integrated into reading lessons.
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COURSE CONTENT
Week

1

2

3

Topic

1.Health

2.Role Reversal

3.Entertainment

Reading Text

Reading skill

Vocabulary

• Living With a Stress
• UFO Mud Baths
• Extensive Reading:
Voodoo Island

• Identifying Main
Ideas and Details
• Scanning
• Reading Faster and
More Fluently

Meaning in Context
Prefixes un- and in-

• A Woman Who Loves
Boxing
• A Beauty Contest—For
Men!
• Grace Darling

• Recognizing
Reference
• Words
• Skimming for the
Main Idea
•

• Meaning in
• Context
• Word Formation

• Unusual Festivals
• Invented, Then Lost
• The Canterville Ghost

• Identifying Meaning • Meaning in
from
• Context
• Context
• Synonyms
• Scanning

• Stupid Criminals
• A Second Chance
• Sherlock Holmes Short
Stories

• Recognizing the
Authors
• Purpose
• Ignoring Unknown
Words

• Meaning in
• Context
• Collocations

4

4.Crime

5

5.Sports

• Michelle Wie
• Fans or Fanatics?
• The Love of a King

• Making Inferences
• Recognizing Signal
Words

• Meaning in
• Context
• Synonyms

6

6.Science

• Being Cute to Survive
• The Science of Weather
Prediction
• The Death of Karen
Silkwood

• Summarizing
• Skimming for the
Main Idea

• Meaning in
Context
• Word Formation

7

7.Intelligence

• What Is Intelligence?
• Animal Intelligence
• The Jungle Book

• Identifying Main
Ideas and Details
• Scanning

• Meaning in Context
• Antonyms

8

Mid-Term Exam
• Stereotypes
• All in a Day's Work
• Robinson Crusoe

• Recognizing
Reference
• Words
• Previewing and
Predicting

• Meaning in Context
• Word Formation

9

8. Viewpoints

• Falling Out
• Identifying Meaning • Meaning in Context
from Context
• Can "Love at First Sight"
• Antonyms
• Skimming for the
Last?
Main Idea
• Anne of Green Gables

10

9. Relationships

11

• The Wisdom of the
World
10. Wise Words • American Sayings
• Stories from the Five
Towns

12

11.Luck

• Making Inferences
• Recognizing Signal
Words

• Creating Your Own Luck • Recognizing the
Author's
• The Winning Ticket
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• Meaning in Context
• Synonyms

• Meaning in Context
• Word Formation

13

12.Art

14

Final Exam

15

Final Exam

• New Yorkers—Short
Stories

Purpose
• Previewing and
Predicting

• A Worldwide
Phenomenon
• The Concert for
Bangladesh
• Dracula

• Summarizing
• Ignoring Unknown
Words

• Meaning in Context
• Two-Part Words

COURSE LEARNING OUTCOMES
Given an academic reading passage, the student will be able to:
• identify the main idea(s) in the text;
• identify specific details;
• distinguish main idea(s) from supporting detail;
• distinguish fact from opinion;
• make inferences and predictions based on information in the text;
• infer meanings of unfamiliar words;
• identify author’s purpose and tone;
• transfer information in the text into a graphic organizer;
• produce academic vocabulary appropriately orally and in writing; and
• summarize/paraphrase information in a text.
Prerequisites: Special Requirements: Weekly Laboratory/Practice Plan: Textbook: Cover to Cover Reading Comprehension and Fluency 2
Other Course Materials/References: Having a social media account on Facebook, Edmodo, and Twitter etc.
Teaching Methods: Beside the conventional methods such as Lecturing, Demonstrating,
Collaborating, Classroom discussion and direct method Mobile
learning method will be used in formal and informal learning.
COURSE EVALUATION CRITERIA
Method
Participation in social media platforms
Online quizzes in the classroom
Midterm Exam
Presentation
Final Exam
Total

Activities

Quantity
1
2
1
1
1

Percentage (%)
15
10
30
5
40
100

ECTS (ALLOCATED BASED ON STUDENT) WORKLOAD
Duration
Quantity
(Hour)

Course Duration (Including the exam week: 15x Total course hours)
Hours for off-the-classroom study (Pre-study, practice)
Assignments Mid-terms
Final examination
Other
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1

4

Total Work
Load
60

Total Workload
ECTS Credit (Total workload/25)
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