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ABSTRACT
This dissertation is linked to the drawbacks of format of teaching English language to Iraqi
students at Ishik University Preparatory Schools (Erbil and Sulaimani cities of Kurdistan, Iraq)
and strategies to overcome those drawbacks in twenty-four week education period. The study
demonstrates the role of language-oriented extracurricular activities in the academic achievement
of English as foreign language (EFL) students in Iraqi universities, describes arranged
extracurricular activities for Ishik University Sulaimani Preparatory School students in Kurdistan
region of Iraq, and investigates students and language teachers’ opinion about the activities and
the effect of these activities on students’ academic success.
Extracurricular activities are important in education. They play great roles in language education.
ECAs were first mainly seen and conducted in the field of literary societies at Harvard and Yale
Universities and then spread to other American universities and colleges in the world. Today,
they are very popular in college education programs and are used as entertaining and language
plus activities both in governmental and private sections.
It was assumed that learners who participated in implemented language oriented extracurricular
activities in Ishik University Sulaimani Preparatory School would improve their language
competence and have better learning outcomes comparing to Ishik University Erbil Preparatory
School students. Self-completion surveys and face to face interviews with both students and
lecturers were designed to gather reliable data. The result has demonstrated that academic
success of students, regarding extracurricular activities in Ishik University Sulaimani Preparatory
School comparing to Ishik University Erbil Preparatory School, developed faster in the school
curriculum and students had better learning outcomes.
Language oriented extracurricular activities’ implementation in Ishik University Sulaimani
Preparatory School for whole school education year ( in the experiment only for 16 weeks were
discussed) supported the hypothesis that students’ involvement in language extracurricular
activities help the learners to acquire the language faster and improve speaking and writing skills
better and this result help them to have higher academic performance. This means that traditional
teaching way at Ishik University Language Preparatory School should be changed and supported
with language oriented extracurricular activities.
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INTRODUCTION
General Background Information to the Study
Extracurricular activities (hence ECAs) are very important and play a great role in education
(Holland & Andre, 1987). The research results indicate that extracurricular activities are as
important for building social and academic skills as the regular classes (Marsh & Kleitman,
2002). Furthermore, another difficult issue is to analyze this fact in Iraq-Kurdistan region at
educational institutions as it is on the way of being a well-developed country in the near future.
Extracurricular activities are important in the EFL context in Iraq. It has a very crucial
importance for Iraq, because it is trying to build its statehood, and while doing so it is important
to have closer communication with the rest of the civilized world. This civilized world has
chosen English as a means of communication. Subsequently, Iraq has to communicate with the
West (European states and the US). As a matter of fact, people in Iraq have to speak English and
learning English well is of crucial importance. IU Preparatory School teaches English to learners
in an efficient manner in order to achieve impressive results but it must be supported by ELT
professionals seeking new ways to improve English language teaching and learning with
extracurricular activities which could be one of the most effective ways to support people
through their studies.
Statement of the Problem
Based on lecturers’ observation and experience, it is claimed that students do not fulfill their
given homework completely or they duplicate their classmates’ work at school in study period.
This common problem causes delays in students’ learning pace enormously. Secondly, some
students who come from public schools to study at IU are in difficulty to write and read in the
Latin alphabet. The fact that they use the Arabic alphabet in reading and writing, consequently,
they write words from right to left and also they do not read correctly starting from the last letter
to first letter in the word. Thirdly, the major problems that EFL students encounter when learning
a second language is in the field of productive, mainly writing and speaking skills. They write in
the way that they speak. Based on the education system in Iraq, students’ achievement in all
exams requires a rote memorization and it is an obstacle in learning a language. To overcome
this problem more quickly and efficiently students should use the language for out-of-class
purposes. Thus, language extracurricular activities can be implemented in curriculum for
students’ academic achievement.
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Purpose of the Research
This study aims to demonstrate the facilitating role of language oriented extracurricular activities
in developing language skills through arranged certain types of activities in the curriculum, to
define the concept of extracurricular activities correctly, to show the role of extracurricular
activities in motivating students, to correlate ECAs and student academic performance, to define
what type of ECAs could be most effective to sharpen reading, writing, listening and speaking
language skills, which aspects of language learning should be concentrated on, through which
activities to study the issues and to disseminate of information to broader scholarly society,
colleagues and students in order to improve EFL practice by implementing at IUPS.
Significance of the Research
This study emphasizes the significance of extracurricular activities, and focuses on their role in
facilitating English language learning process in the academic achievement of EFL students.
There have been lots of researches (Millard, 1930; Posner & Vandell, 1999; McNeal Jr,1998;
Mahoney, Larson, Eccles & Lord, 2005;) done and articles written about the effect or importance
of extracurricular activities in students' academic achievement or/and academic performance
from different points of view, such as the effect of art as an ECA, sports or music as ECAs in
students' education and academic performance. In this research, ECAs will be investigated from
the language-oriented perspective to improve language learners’ academic achievement. Students
in IUPS come from different backgrounds and the teaching way educators deliver to students in
class is sometimes does not work equally for all learners. Therefore, language oriented
extracurricular activities may be the repetition of formal education in a warm and open
atmosphere among peers and guiding lecturers. Students may face new language learning
approaches while doing the activities. Implementing the language oriented extracurricular
activities in Sulaimani Prep School many language teaching methods such as Audio-Lingual
method, Total Physical Response, the Silent Way, Community Language Learning,
Communicative Language Teaching, Suggestopedia and Natural Approach may be used. For
instance; Direct Method is used to get students involved in the target language. ECAs that are
conducted in English enable students to be exposed to the target language which lead them to
achievement in language learning and communicative language teaching is to enhance
communication skills of students. Students endeavor to reach a communicative competence
through games, and role plays.
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Novelty of the Research
Many researches, case studies and articles have been written about ECAs’ role in students’
academic achievement in general or specifically from one subject like music, art, or sports but
there are only few studies about EFL learners. The fact that nobody actually has studied language
oriented ECAs’ role in language education for academic achievement in Iraqi context. Tell Your
Funny Joke Activity, Testing and Analyzing Activity, Giving Presentations about Unit
Questions, Fun Reading and Retelling Activity, Listening Songs and Filling the Verses Activity
and Essay Writing Activities are the main activities to use in order to motivate students to learn
English better in a limited time with good learning outcomes.
Practical Value of the Research
Existing knowledge about language oriented extracurricular activities in the written articles are a
little. There might be lots of activities to implement in preparatory school language program.
There are just ten types of activities demonstrated in the dissertation and they really work well to
help students improve their language skills.
Developing extracurricular activities and reflecting on their practical use, educators or/and
language teachers could use these activities in their practice.
This dissertation could be used by the lecturers who teach practical or theoretical courses in EFL
or ELT, or ESL and arranging the curriculum, stakeholders and curriculum designers may take
into consideration of extracurricular activities’ role for students’ academic achievement.
ECAs will take students and lecturers from routine teaching and learning period to warm and
friendly environment and they will be beneficial for both students and lecturers in the field of
motivation. In language teaching there are many techniques to be used. Students can learn with
tasks that they do individually, in pairs or in a group work. By extracurricular activities learners
will be motivated and eager to learn.
Theoretical Value of the Research
The theoretical value of the research is underpinned by the researcher’s attempt to introduce and
institutionalize a new mode of teaching which is in line with modern pedagogy – studentcentered learning; extra-curricular activities are not typically new in the process of teaching and
learning, especially in language teaching methodology; however, extra-curricular activities
support the trend of student-centered teaching and learning which vast scholarly literature (Kelly,
2004; Dalrymple & Evangelou, 2006; Gebhard, 2006; Kuh, 2007; Murray & Pianta, 2007)
3

recognizes most suitable mode for a typically new type of student in the 21 st century. As an
innovative approach in Iraqi context, the pedagogy employing extracurricular activities should be
substantiated by a solid theoretical basis; thus, the dissertation sought to build a theoretical
framework which would create the logic and rationale for extracurricular pedagogy in EFL
learning in English language classrooms in general and at higher educational institutions in
particular. The dissertation outlined the existing theoretical knowledge on extracurricular
activities worldwide and developed a logic for employing this teaching approach to ensure a
meaningful teaching and learning aiming at supporting a language learner throughout his/her
endeavors.
Research Hypotheses
Based on the researcher’s personal knowledge and experience, plus what he expects to find
through literature review is an informed guess that language oriented ECAs speed up students’
learning pace and statistically, students who participate in language oriented extracurricular
activities have significantly higher academic achievements.
Although his hypotheses are given above, following hypotheses below will be tested in the
thesis:
H1: Language oriented extracurricular activities enhance learners’ self-esteem, self-confidence
and self-reliance.
H2: Joining in extracurricular activities motivates students to learn more.
H3: Students’ practice in English in language oriented extracurricular activities gives the learners
a lot of opportunities for natural language use. It provides students to speak and interact at ease.
Research Questions
Based on the researcher’s knowledge and experience and preliminary study of the topic, the
following research questions have been shaped:


Do language-oriented extracurricular activities have effect on language learners’
academic performance?



Do language-oriented extracurricular activities have effect on language learners’
motivation to learn?



Will the integration of language-oriented extracurricular activities into the formal
curriculum lead to an improvement in students’ formal assessment?

4

Research Methods
In order to assess the hypotheses, research methods were:
 Review and analysis of existing literature on the topic
 Survey
 Interview
 Experiment
 Statistical analysis of quantitative data obtained through experiment data
The methods of research were quantitative and qualitative. Quantitative and Qualitative data
were combined in single study what enabled me to explain gained results and make authentic
interpretation.
Quantitative paradigm:
To analyse quantitative data, SPSS 22.0 was used:
 pre-test (the results of tests conducted one week prior to the beginning of the academic
year aiming at assessing students’ initial knowledge)
 while-tests (tests conducted at the end of program stage I)
 post-test (tests conducted at the end of program stage II)
 statistical analysis of the data obtained through the interviews and the experiments
Qualitative paradigm:
 Surveys and interviews with randomly selected students and lectures;
 Survey (prior to the research);
 Interviews (after the research).
Quantitative and Qualitative data were combined in a single study which enabled the researcher
to explain the obtained results and interpret them.
Structure of the Dissertation
The dissertation involves the following parts: introduction, 4 chapters, conclusion, and 6
appendices. There are 53 tables and 13 figures.
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Introduction to the Chapter 1
English as a Foreign Language (hence EFL) requires learners' exposure to what educators call
the language skills: reading, speaking, writing and listening. Language teachers’ aim is to make
students acquire language skills to ensure achievement both in oral and written communication.
Language teachers at IU Prep School try to do their best to teach students all necessary skills by
giving them tasks to be done. They try more and practice more. Because, at the end of the year
they collect the data and evaluate the students’ annual success according to students’ whole year
general performance and final exam result which show how much successful and competent
enough students are at language skills. According to the researcher’s observation, he can claim
that some of the students do not acquire language proficiency to study at their departments for
the following year to some extent because of their lack of speaking and writing abilities. As a
matter of fact he indicates that, instead of giving lots of homework to be completed, it is better to
draw students’ attention to English language oriented activities to obtain language competency.
In this way, students will feel the language much more than class atmosphere and get their heads
to learn English in a natural environment having fun.
In this chapter, curriculum, ECA (extracurricular activity), EFL (English as a foreign language)
and language oriented ECAs will be presented.
1.1. Definition of Terms
1.1.1. Definition of Curriculum
Language oriented extracurricular activities in language preparation schools are the aspects of
teaching and learning and in order to understand which activities could be extracurricular
activities, there is a necessity to explain what curriculum is. There are hundreds of definitions of
curriculum. For instance, Ralph W. Tyler (2004) defines it as a program for action or written
document which includes strategies to achieve longed goals or intentions. Moreover, according
to Wheeler (1997), curriculum is clarified as a scheduled experiences which are offered to
learners under the school guidance. All institutions need plans for total quality and by the means
of curriculum all actions that are planned will take students and school to success. If the word
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‘curriculum’ is investigated in dictionaries, it will be seen that it has many definition. For
instance, a curriculum (plural: curricula or curriculums) is defined in formal education, is the
scheduled interaction of learners via ordered content, information, resources, and actions to
evaluate the achievement of educational objectives.
There are other definitions which describe curriculum in the following as well:
Pratt (1980) thinks that; it is an organized group of formal education and/or training ends.
Moreover, Kerr (1968) defines it as any kind of learning which is organized, arranged and
guided by the educational institution, whether it is continued in groups or individually, inside or
outside the school.
Besides, Eisner (1975) indicates that curriculum is a pre-planned series of educational fences, a
program that the school offers to its students and a complete things of experiences a learner faces
within school. Alternatively, curriculum is all skills, performances, attitudes, and values that
learners are supposed to catch in the educational institution and outcomes that learners are
supposed to gain, material descriptions, and planned series to be used to help learners to attain
the outcomes. Shepherd & Ragan (1982) mentions that; the curriculum includes learners’
ongoing experiences under the guidance of the school. It speaks for an unusual environment to
help learners to achieve self-noticing by active participation in school. Tanner & Tanner (1975)
say that; it is the complete planned and guided learning experiences and designed outcomes
which are planned with the support of the school and systematically reconstructed knowledge
and experience for the learner's continuous and purposeful development in personal and social
competence.
Moreover, according to Bondi & Wiles (1998), it is the whole learning knowledge that a school
provides. It consists of the course contents (syllabuses), the methods used (techniques), and other
subjects, like, norms etiquettes and values, with which the school gets organized. Curriculum is a
plan for learning by which objectives find what learning is crucial.
Ratcliff (1997) indicates that; curriculum refers to the whole program that is supplied by a
district, state, country, school or classroom. The school assigns a classroom as a section of the
curriculum. And Miller and Seller (1985) define curriculum as a programmed purposeful set of
interactions to provide individual learning and development and to force meaning on knowledge
clearly and implicitly. As the clear aims are demonstrated in the written curriculum and in study
courses, the implicit purposes are discovered in the hidden curriculum whereby interactions in
the school that underlie the roles and norms.
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Figure 1: Curriculum Circle
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The curriculum might be explained as a learning activities course which is prepared for the
learners to perform to get them succeed in certain targets described by the education system. In
general, curriculum includes all subjects and activities the school has to manage and describes
the limits of certain types of learning to be followed. Due to Robinson & Dowson (2011),
curriculum is an indicator which is designed by the school to change a student's behavior
acquiring and reinforcing defined skills and to prepare the learner to put properly into his society
by teaching the purpose of experiences and activities.
There are other extra definitions of curriculum like formal or approved curriculum that contains
the activities placed in the school regular hours. School lessons schedule particularly
demonstrates certain teaching periods of time for different subjects of the approved curriculum.
On the other hand, there is an informal curriculum that deals with activities outside of regular
school time such as lunch breaks, after school or sometimes at the weekends for expanding
reading activities to establish the informal curriculum to teach learners. As a result, sometimes
these activities are named as co-curriculum or extra-curriculum and considered in a different way
comparing to formal curriculum.
From all the explanations given above, technically curriculum can be defined as all planned
teaching and learning that are to be carried in the educational institutions to educate or train both
lecturers and students. The curriculum in IU Prep School is designed to offer very good language
instructions to its students in a friendly learner-centered atmosphere. Considering that each
language learner has personal choices and needs to perform in language. Prep School focuses on
learners' obtaining progress in all four language skills and increasing linguistic and social
abilities. Besides to these goals, the teachers in Prep School have regular meetings and summits
to provide a wide range of language teaching methods and techniques that fit the materials,
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students, and the curriculum to ensure self-directed learning. Lecturers work as coaches, guiders
and facilitators to motivate students to involve and empower to achieve for their educational
targets and leading the learning process, the students are encouraged to cope with curricular and
extracurricular activities.
1.1.2. Definition of Extracurricular Activities
Eccles, Barber, Stone, & Hunt (2003) state that extracurricular activities are student experiences
and are not included in the educational curriculum. These activities are a significant part of
education. It has been proved that extracurricular activities are as necessary as regular classes for
development of skills. Furthermore, Tenhouse (2003) adds that; extracurricular activities are
good opportunities for students to achieve their curricular goals. Students discover and develop
their skills through these activities for achievement. Extracurricular activities are non-academic
activities. They are as part of modules to develop students' mentality, sociality and moral values.
Developing students' communicative competence and perception of life can be obtainable with
learning process and experiences from activities they enrolled in.
Extracurricular activities are usually supported and financed by school administration or some
sponsors and held at school, but they are not the component of the educational curriculum. They
include some time undertaking outside of the regular school day after the lessons.
According to Rombokas (1995), extracurricular activities vary from arts to school newspaper
preparation and music to debate activities. Most of the activities, like basketball, football and
information and technology clubs, are found enjoyable and take a long time, serve as key
activities of the school's program over many years. Moreover, Ecology club or Photography
workshop might be seen not as popular as others. They are not found interesting in great extent
by faculty member or class students. For great number of students, extracurricular activities
provide an opportunity to exercise social skills and to have experience in activities that draw the
students to a career interest. For instance, preparatory school students who are not good at school
subjects may stand out by arts, sports or music extracurricular to build self-esteem or selfconfidence.
Most of the extracurricular activities, like universal law club, media society, and industrial
engineers club, may be a good guide to direct students to careers. Additionally, extracurricular
activities help to build the student's profile for school applications. A student's academic
performance and grades on national standardized tests shape the essence of his / her application
profile. However, some school administrations accept students according to their talents such as
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a talent in football or arts or organization and publicity society in school or extracurricular
activities adding to English and Math exam results. As out of class or school activities can also
cover culture fiestas like celebration of ‘Nawrooz: New Year’ in March, in Turkey and Iraq,
environmental trips to Sulaimani, Rania and Rawanduz for their natural beauty are common in
Nawrooz or ecology society like visiting Halabja city on the day of Halabja massacre with IU
students. Elliott (2009) thinks that by means of any extracurricular activities students can shape
and change their monotonous moments to fertile and enjoyable time, they may form a resume for
any school acceptance, rise creativity, develop organizational skills, learn how to manage time,
and improve social skills.
Sometimes, people cannot differentiate what co-curricular, extra-curricular activities and hobbies
are. Co-curricular activities are the activities sponsored by the Board of Education and
administrated on or off school premises by associations, clubs, and organizations of learners; cocurricular activities also include the student clubs, associations, and organizations that lead those
activities. Power-Ross (1980) says that; co-curricular activities do not contain athletic
competitions or practices or athletic teams or organizations. The main difference between cocurricular and extra-curricular activities depends on the issue and time that is spent on activities.
The researcher assumes that co-curricular activities from the prefix ‘co’ must be the formal
activities or somehow connected to school curriculum as assistance. But, Posner & Vandell
(1999) think that extracurricular activities are adding to co-curricular, can be named additional
activities. They might be informal, indoor or outdoor activities. Here, there may be a question
about the difference between extracurricular activities and hobbies. Extracurricular activities
might be defined as activities that are done or pursued in a formal way, out of curricular or
academic activities. For instance, Fujita (2006) mentions that participating in football in a school
team, debates or writing for story contest can get along with formal education.
On the other hand, hobbies are the things that you are addicted to do, and passionate to follow.
Briefly, the difference between a hobby and an extracurricular activity is the degree of passion
immersed.
As far as the researcher is concerned and according to his researches, there is some lack of
scholarly literature available in a certain respect on ECAs in language teaching and sources are
few, and are not up-dated and given information is about particularly from American institutions
and examples demonstrate American Schools. ECAs are known as learners' activities that fall
outside the planned curriculum of schools; they assist the regular curriculum and are organized
either by students or lecturers' participation. Kilzer & Stephenson (1958) say that; since ECAs
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help students to develop their skills, like socializing, character training, leadership, teamwork,
tolerance to others, etc., universities should organize ECAs in university programs.
1.2. Development of Formal Curriculum
Curriculum idea is not much new but understanding and theorizing it has changed over the
decades and considerable disagreement continues. It comes originally from the Greece chariot
tracks. Curriculum is a racing vehicle in Latin and the root of the word is ‘currere’ which means
to run. Curriculum is defined by Kerr (1968) in Kelly’s (2004) ‘The Curriculum’ as ‘any
learning that is designed and followed by school, and implemented in groups or individually,
inside or outside the school’ (p.7). Curriculum mostly includes an announcement of aims and
particular objectives. It points some varieties and arrangement of content and implies or
demonstrates certain ways to learn and teach. In fact, the word curriculum is mainly used to
relate to the living contract between organization, the state and the trained educators about the
educational experiences that learners are to follow while they are educated. Most of the writers
like Braslavsky (2003) and experts shape curriculum like: (a) why, (b) what, (c) when, (d) where,
(e) how, and (f) with whom to learn. In addition, Taba (1962) adds that; it contains a program
which evaluates the outcomes. Curriculum process includes literacy usage and datagogy which is
interconnected through digital media use and/or texts that deal with learning complexities.
Moxley (2008) explains that ‘Datagogies are unique interfaces that emphasize the values of the
community of learning as opposed to the values of the community of power and they are
developed to engage the creative power of individuals working collaboratively in a climate that
respects diversity and independent thinking’(p. 182). Cambridge (2001) learner’s dictionary
defines curriculum as the subjects taught in a school, college etc. or on an educational course. In
Merriam-Webster (2004), it is defined as the courses which are taught at school, college, etc. and
Wehmeier (2004) in Oxford wordpower dictionary defines that the idea curriculum comes from
the Latin that means a race or the course of a race (which derives from the verb "currere" in turn
to mean to run/to proceed). In the beginning of the seventeenth century, the Glasgow University
referred to its "course" of study to the curriculum, and in the nineteenth century, universities in
Europe regularly referred to their curriculum to describe both the complete course of study and
specific courses and their content.
In addition, Saylor (1981) defines it as a plan to provide sets of learning opportunities to educate
learners. In the beginning of the twentieths, Wehmeier (2004) states that the connected word
curriculum vitae ("course of one's life") became a usual expression to refer to a brief report of the
course of one's life.
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1.3. Development of Extracurricular Activities
Extracurricular activities are also known as co-curricular or/and non-classroom activities
(Lunenburg, 2010). Especially, in this century the role of extracurricular activities on students’
academic performance, and achievement is very remarkable. Extracurricular activities will lead
to higher educational success and they will help students to get better grades in the examinations
(Marsh, 1992). Students through these activities get higher scores in tests (Gerber, 1996). Since
the second part of 20th century ECAs have been chained to curriculum. They are unchained part
of the context of foreign language teaching and learning at educational institutions (Housen &
Beardsmore, 1987). In the 1970th, most of the educators concentrated on comparing foreign
language learning in official and hidden situations. It is indicated that language learning ECAs
should be led by native speakers in the field of meetings (Oates & Hawley, 1983). Videotaped
interviews, individual presentations, newspaper and language weekends can be led by native
speakers as well (Reva, 2012). On the other hand, in language oriented ECAs, not only being a
native speaker but the techniques and methods that the coach uses are also important.
ECAs have been quite popular since 1920s in Russian educational institutions. It continued till
the collapse of Soviet Republic. ECAs were abundant and that was partly related to the aim of
educating hardworking comrades not only with good communicative and social skills but also
with professional abilities (Marinich, 1977). Historically, it is known that extracurricular
activities first began to form in the 19th century. At that time, practical and vocational activities
were necessary to teach students new skills. Regarding curriculum, only studying books was not
the only field in which a child could progress. The fact that practical and vocational activities
being very important to foster students’ academic life, extracurricular activities were needed to
be arranged (Austin & Willard, 1998). Though the term ‘extracurricular activities’ first saw light
only in the end of 19th century, lots of ECAs were used in educational institutions while doing
various activities, such as debates, theatre, athletic competitions, etc. of the ancient times. One of
the ideas behind extracurricular activities was that "to grow out of curricular activities and return
to curricular activities to foster them" (Millard, 1930, p. 12, cited in Broh, 2002, p. 71).
ECAs were first seen and used in the field of literary societies at Harvard and Yale Universities
and then spread to other American universities and colleges (Tenhouse, 2003). Some historians
see this fact as the first step taken by students towards the reform of higher education that
enhanced democracy and a great assistance to western institutions (Harding, Kelly, &
Nicodemus, 1976). American schools of the 19th century were entirely conservative therefore it
was difficult to change the education system. Not only students but also their professors were
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usually resistant to any changes (Church & Sedlak, 1976). The societies of the 19th century were
described in literature as more than a mere extracurricular phenomenon (Brubacher & Rudy,
1997). Such actions are the symbol of democratic countries. In the beginning of 20th century
extracurricular activities development was not fast, educators simply used to think that activities
were temporary and would go away and rapidly lose their importance (Millard, 1930, as cited in
Broh, 2002).
Most of the researchers concentrated on the effect of ECAs on students' academic performance
and other capabilities important for everyday life (Campbell, 1973). Earlier in 1900, educators
were not interested in students’ participation in extracurricular activities because they used to
think that "school should pay attention only on narrowly intended academic outcomes. Activities
nonacademic were supposed to be being mainly entertainment and therefore were injurious to
academic achievement and as a result they were discouraging" (Marsh & Kleitman, 2002).
Dealing with ECAs, educators started to understand the benefits of extracurricular activities, but
it was difficult to assimilate with the new trend. Millard (1930) believed that extracurricular
activities add and make last those experiences which were built in formal education program of
the school day. Recently, educators and researchers have focused on ECAs from positive
perspective and speak about extracurricular activities confidently that they may have
contributions to life skills and academic achievements may be gained (Marsh & Kleitman, 2002).
Step by step in the late 20th century in the USA, some popular type of student societies like
debate societies (students usually talked about interpretations of literary works and moral issues)
as an extracurricular activity appeared. Hence, students were able to improve their writing
abilities, literary criticism abilities, reading skills and communication competence. By the means
of such societies, students were provided a place for reading where they could discuss and
criticize necessary issues easily. Especially, it was realized that ECAs cause students not to miss
the regular lessons and draw students to school tightly.
1.4. Basic Principles of Extracurricular Activities
Educators’ aim is to motivate and help students gain both socially and academically victories and
accomplishments in life. Therefore, it is essential to take some principles into consideration. The
principles below mostly have been developed by the researcher and most of them tested in the
research.
1. Taking an action in ECA is more important than expected results which will be probably
gained in a very long term. Because it gives an opportunity to the lecturer and student to be
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communicative. Students who are silent at lessons can be initiating and loquacious in
activities.
2. Extracurricular activities should be carefully planned and executed. Major principle to follow
is the requirement that students are involved in only one extracurricular activity at a time and
accordingly, setting should be strictly monitored and regulated by the teacher, though the
activities themselves are voluntary and aim at involving students through their increased
motivation. However, teacher monitoring should be covert and involvement is advised to be
limited. Even so, a variety of extracurricular activities are to be offered to students as long as
the aforementioned principle is observed – students are involved in one activity only at a
time.
3. Promoting in language skills on your own is not easy. Speaking skill can be improved by
role-play, debate or topic presentation activities which demand group work. Namely, team
cooperation is essential.
4. School administration, teachers, students, even all school staff should show performance to
improve ECA programs. It is improbable to organize activities regardless of regular meeting
and consultations.
5. ECA programs should be arranged due to students' needs and interests in the school. Surveys
should be prepared to collect data.
6. Lecturers should recognize the individual differences of students and their needs because
they are different in aptitude, career, traditions, economic status, and environment.
7. ECAs should prepare students to democratic life by teaching them desirable attitudes and
dispositions (Gholson & Buser, 1983).
8. Opportunities that are given to students in ECAs should be equal to each student. Students'
being poor or rich, handsome or ugly, hardworking or lazy should not be a matter of talk to
direct them to ECAs (Foster, 2008).
9. ECAs can be educating if only they develop students' leadership, intelligent obedience,
citizenship, and initiative qualities.
10. ECAs should be financed by sponsors. Organizing plays needs some expensive clothes to use
for the stage. Therefore, it is better to be supported by sponsors.
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11. Students should be given chances to express themselves in ECAs and they should learn their
mistakes by doing and observing their peers. Especially, in writing essay activities students
can practice that as well.
12. ECAs should match to students' age because students who are interested in the beginning of
the education year can quit the ECA a few months later. Opportunities should be supplied for
sensible choice, confirming with deep interest. But in English language preparatory schools,
activities must be language related and should be embedded into the curriculum.
1.5. Motivation in ECAs
1.5.1.Motivational Theories and Their Connection to Academic Context
Motivation leads, directs and maintains aim-based attitudes. To great extent a motivated student
will study hard to reach his/her goal; however, an unmotivated student will not study well
enough that may in turn cause failure in educational life. Motivation is a power that makes
learners to take action, either to drink a bottle of water to lessen thirst or apply for university
enrollment to get a diploma. It is known that interest, curiosity, or a desire to achieve is
milestones of motivated people to reach academic achievement (Williams, Burden, & AlBaharna, 2001).
Operationally, motivation is a need, a power and a stimulus that forces a learner to achieve
his/her intended aims. Furthermore, educators think that stimulating interest is not enough to get
motivated. This interest should be fed from time to time and this nourishing can be provided by
ECAs. Schultz (2010) delineates motivation as intentional as directional. Motivation is a great
power in a student’s life that even in hard times, the motivated student always knows that a
certain target must be attained and he/she has to use much of his/her power and performance to
reach this goal.
Motivation is a priceless state for learners and lecturers and learners’ concern is the road to
secure motivation (Anderson & Van Dyke, 1963).
The powers that initiate motivation can be social, biological, emotional or mental reasons.
According to Maslow's theory, there is a hierarchy of needs and they are known as physiological,
safety, social, esteem, and self-actualization needs. Social, esteem, and self-actualization needs
are vitally important for academic success.
Social needs are important for belongingness and friendship. Esteem needs are important for
internal factors like self-respect, and achievement, and external factors like attention, status, and
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recognition. Self- actualization needs are important to become what he/she is capable of being.
According to primary investigations which were carried by Kuh (2007) and Foster (2008), it
could be claimed that, there must be a correlation with extracurricular activities and students’
positive attitudes towards learning and school. Those students who perform well in activities
might develop self-esteem because of their accomplishments. Self-esteem may be a key role in
promoting their achievement at school; moreover, extracurricular activities might establish an
environment for students to use the knowledge they learn at school. Students may have an
opportunity to practice the knowledge in real-life settings. But, motivating students to join
extracurricular activities is not as easy as it has been thought.
On the other hand, McRegor's X theory shows that; students dislike study, are not hard-working,
do not accept responsibility, and must be forced to do tasks but theory Y demonstrates that;
students are creative, like study, accept responsibility, and can exercise internally.
Figure 2: Maslow's Hierarchy of Needs and McRegor's X and Y Theory as a Motivational Aspect

Keeping motivation highly in a language teaching and learning is one of the most considerable
factors in successful language acquisition (Dornyei, 2001). Students’ academic achievement is
related to their motivation and motivation can be provided by ECAs. From this perspective,
ECAs can motivate students to achieve their goals. A variety of language oriented ECAs can
provide learners with extra opportunities in learning language. In the end, they can learn the
language which is their aim and enjoy it using it in their social life.
1.5.2. Recent Theories in Learning Motivation
Educators have defined the word motivation from different points of view. The word motivation
is complicated and not easy to explain. Because of that, an exact meaning of this word is
incomprehensible as the notion contains the characteristics of a person and a position as well as
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the intuition of that position by a person (Ifinedo, 2005). Moreover, it is said that motivation is
the readiness of an organization to some extent to pursue some designated goals and implies the
determination of the nature and locus of forces inducing the degree of readiness (Koran, 2015).
To motivate, or try to get a learner to move, some incentives or situations are planned to take the
learner to an expected attitude. Learners are moved by intrinsic or extrinsic values, interests, and
beliefs. Many theorists like Purkey & Stanley (1991), indicate that to enrich or maintain a
person's self-image, there is only a single type of intrinsic motivation for involvement in
activities. However, theorists like Lepper and Malone (1987) express self-motivation in wide and
deep terms and indicate that self-motivation is just what people do without external pressure.
Learners participate in intrinsically motivating activity not for having the reward but fun. While
dealing with EC activities attribution theory is used in teaching methods. Students are informed
that their success is up to factors they manage. Teachers emphasize the importance of the
process, not just the product; design goals; and use pair work activities to provide cooperation.
Figure 3: Recent theories in learning motivation

At the same time, motivation is a word to talk about powers acting on or within a person to start
and guide behavior (Gibson, Ivancevich, & Donnelly Jr, 2011). ECAs motivate students to be
intensified having desire to engage in activities and in its parallel study school subjects.
Directing students to ECAs and school subjects is difficult. Moreover, motivation is defined by
Harmer (2007), as "some kind of internal drive which pushes someone to do things in order to
achieve something" (p.86). According to the given explanations, it can be claimed that
motivation is something which shapes, leads, fills, inspires, activates and maintains human
attitudes. If students are motivated by ECAs, it will be easier to notice his/her concentration and
general performance at school.
Educators in education, coaches, and lecturers and at home parents should spend a great amount
of time and resources to educate and bring up students in a good manner so that they will become
aware of responsibilities. On the other hand, schools, teachers, educational items, doing
homework, etc. are seen as boring and something to be escaped by most students. Changing
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students to be highly motivated students towards their school work can be achieved by well
selected ECAs and consistent participation and good quality coaches.
In short, students' motivation for the hardships of life concerning sociability and increasing
students' knowledge about new things can be provided by participating in social and cultural
extracurricular activities. Therefore, students should be stimulated to participate in activities
which are more different than their studies in order to produce better-adjusted, social and
motivated societies.

1.6. Importance of Extracurricular Activities
Research done by the National Research Council (NRC) and Organization for Economic Cooperation and Development (OECD) demonstrate that to participate in extracurricular activities,
sports and clubs are key factors to evaluate student engagement and students’ sense of belonging
to the educational institution. In addition, this study also means that both engagement and
belonging have a remarkable effect on students’ overall achievement (Murray & Pianta, 2007).
Ontario Public School Boards’ Association indicates that extracurricular activities encourage
lifelong understanding and advantages to prepare a young person for life in ways that continue
beyond academic success (Sarson, 2005).
In a student’s education, co-instructional or extracurricular activities like sports and arts take a
very important role. Students in co-instructional activities experience greater opportunities to
build up their character, critical thinking abilities, social skills, and talents. They are aware of the
necessity of teamwork, responsibility, commitment, and hard work directly (Willms, 2003).
Most of the parents think that extracurricular activities will inhibit their children’s academic
performance at school. On the other hand, various studies highlight that students who take action
in extracurricular activities get more satisfied in academic performance more often than students
who do not. Olibie, E. I.& Madumere I. (2015) state that “Extracurricular activities provide a
channel for reinforcing the lessons learned in the classroom, offering students the opportunity to
apply academic skills in a real-world context, and are thus considered part of a well-rounded
education” (p. 4852).
Extracurricular or in different word co-curricular activities are the real and not only theoretical
but also practical experiences acquired by students. The theoretical knowledge can be
strengthened to a greater extent, if a relevant extracurricular activity is well-organized regarding
to the content given in the classroom. The researcher thinks that the aspects of intellectual
personality are merely completed in classroom atmosphere. However, esthetic improvement,
18

character educating, spiritual competence, physical growth, moral values, ingenuity, matureness
etc. are supported by extracurricular activities (Hayes, 2009). Extracurricular activities may
provide frank, open and fluent and accurate students in language. Hence, schools should support
and provide valuable possibilities and opportunities for students to develop and raise their
individual potency. It should supply the greatest and most comfortable area for acquiring the
most exhaustive and richest learning experience. Picking up information or learning in social life
by extracurricular activities is one of the remarkable learning trials, which are laid in the
student’s memorial experience of physical development and has a deep effect. To learn
knowledge in social life is not gathered through books but by authentic life experiences and best
knowledge is not obtained by passive enrolling in school activities, but is achieved in situations
formatted and led by the students (González, Moll, & Amanti, 2013).
To gain knowledge in this passionate and competitive world, students have to put up with lots of
mental tension and also have to deal with so many things. By means of extracurricular activities
students might get mentally calm, physically well-shaped, and psychologically peaceful and
relaxed (Bernstein, 2006). Therefore, extracurricular activities have a very considerable role in
students’ educational life.
Having the best grades at school or to be the best student in school subjects does not bring
happiness or does not make the student reliable and accountable person of his/her country.
Character education is built up with extracurricular activities (Durmus, 2006). Students at
educational institutions should be interested in both in extracurricular activities and curriculum.
If they are only regarding the curriculum and not paying attention to any co-curricular or/and
extracurricular activities, how they can face the real world. Because of that not only they are to
be academically but also socially talented. Developing character is not done easily; it is a long
process (Lickona, 1996). Of course, now, academic success is the first priority in a student’s life
span but no one can claim that extracurricular activities are a sort of obstruction for the student’s
academic perfection. Students do not go to school just to learn math, physics or languages but
they also try to show their capability in other spheres like art, sports, dance or music.
Furthermore, the researcher guesses that it is exactly up to the student to manage both his study
and ECAs program. Another credit side of extracurricular activities is that they cause a student to
build up their social skills or feed their internal accomplishments. To be a good orator means that
a student can face any kind of interview and use his/her speaking skills naturally and effectively.
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Another issue is students’ participation in more than one ECA. Although some students are able
to handle more distractions than others, the number of the activities should not be more than one.
Because, the more a student spends on an ECA; the less he/she will find time for school subjects.
1.6.1.The Importance of Extracurricular Activities in EFL
Extracurricular activities are common in serious educational institutions. The essential aim is to
complement the school curriculum with ECAs. To be sociable with other students, a student is
given opportunities to choose one ECA and practice his/her skills in an informal way, out of the
classroom easily which he/she picked up any knowledge in formal situation. In EFL teaching, the
importance of ECAs is supported by the communicative competence requirements (Hymes,
1966). Students can develop their communicative competence, grammatical competence and
sociolinguistic competence by giving speeches in debate club, writing stories or articles to
journals in journalism club and individually being a pen-pal on the internet to another student
from abroad.
Extracurricular activities are useful in that they help students create positive attitudes to develop
skills. Students become productive when they are involved in extracurricular activities. As long
as students are encouraged to learn, they will stand a better chance of achievement.
Extracurricular activities can help students to have a good command of English at the same time.
These activities support the characteristics of approaches language teachers apply in foreign
language teaching process. Students who get involved in extracurricular activities will create a
platform for promotion of language development.
In short, education is not only mental and logical issue but also emotional. Students learn not
only by verbal instructions that are usually done in classroom in a formal atmosphere, they might
learn by non-verbal instructions in the field of extracurricular activities as well.
There are still some scholars saying that participation in ECAs has a quite positive impact on the
students' retention in educational process. On the other hand, great number of researchers
indicates that these activities could affect students' academic performance in a negative manner
according to conflicting time requirements. Furthermore, due to reading resources and
observations, it could be claimed that, it seems almost apparent for students that their
engagement in any kind of language related ECA has a positive impact on students' academic
performance (Kuh, 2007). There is a positive correlation between student learning and student
engagement with ECAs (Greenbank, 2014). The students who got interested and engaged in
ECAs at the college education achieved higher academic performance than their peers who did
20

not indulge in such activities. Academic achievement is crucial in students' education life.
Achievement does not mean to win a medal in sports, arts or music. Academic accomplishments
and success are something like to graduate from university in a very short time, taking an
honorable mention, first, second, or third places in social studies or science competitions, to
write an article or a story and publish it in a newspaper or magazine and these gaining are
acquired with ECAs.
However, for success, students should take time issue into consideration. If learners are exposed
to ECAs more than school subjects, bad effects of ECAs are unavoidable because students may
only think about participation in activities in which they find themselves relaxed and not
worried. It is the fact of students’ planless life in language education and their less willingness to
learn. On the other hand, their interests in ECAs may help them to plan and promote learning if
they are directed well. Students learn managing their time effectively in education and side
activities. Their frequency of participation in ECAs should be balanced comparing to educational
hours. Joining ECAs is sometimes for fun but mainly students want to develop their leadership
and communication skills. Students should participate in any language-oriented ECAs regularly
because the more they are involved, the more language is acquired and it causes academic
success in EFL. In an undergraduate research journal, it is underlined that ECAs bring many
advantages in term of GPA and discipline (Broh, 2002). And Reeves (2008) indicates that
students who participate in ECAs achieve better grades comparing to non-participants. Shortly,
based on the literature highlighting the research on this topic, it could be stated that students
could do extremely excellently in final examinations in case of joining English oriented ECAs.
Because, those students know that failing in one exam is not the end of the life, life is covered
with some difficulties and to reach their aim they should have a balanced and programmed
educational life.
1.7. The Role of Extracurricular Activities in Student's Life
National Center for Education Statistics (NCES) states that learners who take an action in any
extracurricular activities have a fifteen percent more classroom attendance rate comparing to
non-participants (O'Brien & Rollefson, 1995). Human beings learn many things by doing or
experiencing. Students who excel in extracurricular activities may improve themselves for real
situations. Students sometimes cannot find opportunity to be open with teachers at schools. And,
language teachers know that participation of lessons is the key factor for better learning. Thus,
students get disciplined and act well in real situations by joining ECA.
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It is apparent that in case of any sports or any clubs, attendance in all meetings and practices are
essential for the participants. In condition of missing activities, students are restricted, limited or
fired from the clubs. By the means of this action, students realize that attendance to ECA is vital
for high performance or achievement. Hence, they are more inclined to take their education at
school seriously.
In addition, time management and discipline issues can be provided by ECAs. Students that do
attend lessons tend to have better grades. This is provided through the medium of ECAs, since
most of academic clubs ask a good GPA for enrolling. Knowing this regulation enforces students
to deal with their classroom and homework assignments. Participants of any ECAs motivate one
another to gather high grades. For instance, the moment they wait for practice or meetings to
start, students are supposed to do their homework assignments together. Additionally, physical or
social activities raise brain function condensation or focusing levels, which can cause students to
gather higher grades.
ECAs as a social component in students’ life span have a great role by implanting a sense of
society, liability and involvement. Provided that students who enroll in extracurricular activities
probably feel much more certain in their actions to multitask and without hesitation tend to ask
help on instructions they do not understand. They learn to esteem themselves and others, and this
leads to higher self-esteem. Owing to high self-esteem students will get social, personal and
academic achievement.
ECAs are a good motivational power in some schools. That is why students are willing to spend
most of their time in the activities. Although they are not gifted or academically successful ones,
they know that enrolling in ECAs or co-curricular activities and taking degrees and certificates in
international organizations can change their educational life. Universities accept students
according to their degrees or project works. Knowing this, students join in high schools to
mathematics, science or information technology clubs and relating to the clubs they attend to
international competitions before the graduation of high school. Because, joining an ECA is a
connection to higher education opportunities. Providing that a student distinguishes him/herself
in sports, arts or invention a formula in a science or math club could be entitled to university
scholarships and grants. Teaching techniques of paragraph or essay writing, acting in the play or
demonstrating to conduct presentations to students with language oriented extracurricular
activities prepare students for their future departmental studies in their fields. This incitation
ensures students more sensible of their actions in and out of the classroom and causes them to
pay greater attention for their studies. Adding this fact, teachers, coaches and lecturers are more
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likely to write recommendation letters about their students’ performance at former institution in
case of students’ acceptance to study abroad in exchange program.
1.8. Possible Drawbacks for Participation in ECAs
Educators’ role is self-sacrificing. Although they follow the regular regulations in educational
institutions and follow the procedures, they are to do some extras regarding students’ morally
and academically development. Eccles and Barber (1999) indicate that; in consequence of
extracurricular activities some possible drawbacks may happen. Educators’ humiliating students
because of their wrong attitudes in the middle of activities in front of their peers may demotivate
the participant and cause him/her to quit the participation.
Secondly, participants’ excessive concern to the extracurricular activity causes tiredness and may
take students’ concentration away to manage course subjects and educational success.
Thirdly, ECAs may bring stress to some participants because managing the time effectively in
given tasks may be hard for them and their academic performance may be affected negatively
and family union may lessen. Students’ dealing with their course studies and ECA interest
should be balanced. Spending much time on ECAs may put the family relation at risk.
Moreover, implementing EC activities may cost expensive because of the activity equipment.
Schools should find sponsors to provide the equipment.
1.9. Research Questions
Based on the literature reviews and the researcher’s experience, these research questions below
are formulated which specify the research questions formulated in the introduction (see p. 4):


Do language oriented extracurricular activities involvement help participants to get
better learning outcomes?



Do language oriented extracurricular activities help participants to improve their
language skills?



Is it worth implementing language oriented ECAs in school curriculum?



Can language oriented extracurricular activities improve students’ academic
performance?



Do students learn better via language oriented ECAs?

Conclusion to the Chapter 1
There have been written too much about curriculum, extracurricular activities, their importance
and benefits for students' educational life. According to literature resources and researchers'
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definitions and explanations, it can be claimed that ECAs have great role on students' academic
performance and if you are a language teacher in an institution, the better is to draw students'
attention to language oriented extracurricular activities more than giving them a lot of
homework. By this chapter, it can be said that ECA participation has a great role in language
learning and students might be taken to academic achievement with ECAs. However, it is not
easy to persuade students to join ECAs after lessons. Therefore, teachers or ECA teachers have a
great responsibility to concentrate students to English oriented ECAs organizing all the necessary
facilities.
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CHAPTER 2: ENGLISH as a FOREIGN LANGUAGE (EFL) and THE
SYSTEM of EXTRACURRICULAR ACTIVITIES
Introduction to the Chapter 2
Languages are learnt and taught to some extent. Lecturers can try their best but if the student is
not eager to learn either at home or school and not fulfilling home tasks regularly, learning
process gets long and irritating. It is certain that lecturers are supposed to explain to the students
the importance of the language preparation course, using time effectively, learning from their
friends and mistakes and repetition of the learnt subjects daily and practicing what they learnt
with group of people to enhance their vocabulary and grammar knowledge. But students follow
these vital suggestions to some extent. Knowing this, involving students with language oriented
extracurricular activities in the afternoon in school is the best remedy. Because, you can lead
your students easily and they can feel how serious the study is and learning new things are
important for their education.
There are thousands of ways to acquire a language. In order to learn a language there are many
aspects play roles. For example, students’ intelligence, language learning aptitude, learning
styles, personality, attitudes and motivation, learner beliefs, age, attitudes and motivation,
motivation in classroom and also students’ identity and ethnic group affiliation are the important
factors. These factors deal with the learner but also the instructor’s way that he communicates
with the students is another issue to talk. According to face to face interview with students before
students sit for proficiency exam examination committee ask students some personal questions to
check how much the student is capable of responding and understanding questions in Sulaimani
preparatory school. Based on these conversations, it is usual to come across such students that
just learn the language by watching TV as a habit in their childhood. Some students learn from
songs by listening and memorizing and some of them study their dictionary by memorizing
common words to use in daily life. It is indeed common and surprising to meet such students at
preparatory school. Accordingly, the researcher observed a general trend – students learn much
independently through the activities which are tightly connected to real-life contexts and thus are
more meaningful to them; hence, it was decided that setting up the environment in which
students are voluntarily involved and could easily make sense of a language use could foster
their motivation to develop their language skills. In this chapter, English as a foreign language
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(EFL) and the system of extracurricular activities, organization of extracurricular activities and
language oriented extracurricular activities are introduced.
2.1.Defining CEFR and Its Importance for the Programme Design
2.1.1. Globalizing Education
Globalization is to bring the nations, cultures and economies together in collective relevance for
each other. Globalizing education due to Mason (2003) is defined as ‘borderless education and
virtual, online, distributed, and international education that all have somewhat similar
designation’ (p. 743). In this context, globalizing education is vital because of the facts that:


Students from all over the world demand to study abroad and have intentions for online
courses with privileges without living abroad,



Communications are based on telecommunications, picking up online information, and
media technologies are easy to use, which facilitate transcending national boundaries
movement of text and rise multicultural learning demands either online or on campus,



Western pedagogical systems and values globally are being spread,



International and virtual organizations request web-based training.

Practically, distance educational programs to a great extent attract learners of the world. It is
important to prepare learners for their vivid experiences in the globalized era. People are more
connected with each other than before. As a result, to shape students’ future dreams, education in
global society has enormous responsibility.
Global education is not only connected to knowledge and skills but deals with certain forms of
learning as well. Pike & Selby (1998) define global education as the combination of worldmindedness and child-centeredness. World-mindedness means the development of attitudes and
understanding about the world of the late twentieth and early twenty-first century and childcenteredness is to develop the students’ attitudes and characters using pedagogical approaches.
Merryfield & Kasai (2004) indicate that ‘The primary goal of global education is to prepare
students to be effective and responsible citizens in a global society. Toward this end, students
need to practice real-life skills, gain knowledge of the world, and develop expertise in viewing
events and issues from diverse global perspectives’ (p. 354).
2.1.2. The Role of English in Internationalization of Education
Internationalization is to a great extent getting one of the most important subjects in higher
education. English language has been rapidly spreading and increasing at universities all over the
26

world. Because of the power of English language every part of the world, education is to be
internationalized taking crucial aspects into account like mobility and exchanges of students and
teachers, academic criteria and quality, research projects, cooperation and developmental
assistance, collaboration for teaching and research, curriculum design, international and
intercultural comprehension, promotion of the profile of the institution, diversification in faculty
sources and students, regional issues and unification, international student acceptance and
diversified generation.
Haigh (2014) points out that there are a few stratums that involve in internationalization of
higher education and movement of higher education students’ process that include;


universities’ recruiting international students and teaching international learners,



universities’ becoming institutions of international enterprise and recognizing
international standards,



universities’ embracing, respecting and preparing students for multicultural and diverse
employment and communities,



education for global citizenship,



E-learning, digitization and education for planetary consciousness.

Internationalization is one of the most important subjects in higher education because of its
being rapid spread. Adoption of an international language for instance English language has
been rapidly increasing in universities around the world. It means variety of issues for
different university associations and private and public HEIs (higher education institutions)
such as international activities, studying abroad, development of international projects,
educational agreements or/and unifying formats into learning and teaching, research and
service duties in international level for higher education. Some educators think that on
account of becoming competitive both locally and globally an international profile is
essential for universities. These varieties of concern demonstrate the fact that there are
different justifications for HEIs to be internationalized to bring a wide range of expected
fruits and possible unpremeditated results. HEIs in all parts of the world need international
format that may share priorities, opportunities available resources and universal values.
English language is widely spoken across the world. It is the language of internet, trade,
travel, communication, etc. It is used to communicate and study other people’s culture and
encourages scholars to interact with Western scholars, and vice-versa, allows societies to
research and publish articles and journals, helps a developing country to prepare for the
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challenges of globalization and participate actively in the process of globalization and
supplies better job prospects in or out of the country.
2.1.3. Common European Framework
Verhelst, Avermaet, Takala, Figueras, and North (2009) indicated that
The Common European Framework provides a common basis for the elaboration of language
syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It describes in a
comprehensive way what language learners have to learn to do in order to use a language for
communication and what knowledge and skills they have to develop so as to be able to act
effectively. The description also covers the cultural context in which language is set. The
framework also defines levels of proficiency which allow learners’ progress to be measured at
each stage of learning and on a life-long basis. (p.1)

The Common European Framework of Reference for Languages (CEFR) describes a student’s
language aptitude in an international standard. It is common to be used everywhere around the
world regarding description of learners’ language skills.
Figure 4: Description of CEFR- http://www.examenglish.com/CEFR/cefr.php

The first time the applicant applies to study at IU, she/he is tested in an online proficiency test
which consists of listening, grammar structures, vocabulary questions and writing part. But in
Sulaimani Ishik University Preparatory school, the applicant is given additionally a five-minute
conversation topic with the examiner to be observed how much he/she can express
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himself/herself according to general questions. Thus, the student’s level appears and he/she is
informed which level student he/she is. Directing students to the level classes students are sit one
more examination before the preparatory school education starts that is called the placement test
(It is only carried out in Erbil IUPS). This is also an online test and Oxford or Cambridge
websites are used with the given passwords of the exam tickets. As soon as the placement test is
over students are arranged in A1, A2 or B1 classes. Placement test is only carried out in Erbil
Ishik University because of the large number of students. However, it is not necessary in
Sulaimani, because of the few numbers of candidates and face to face conversation demonstrates
students’ level. Designing the school curriculum, CEFR descriptions are taken into
consideration.
As soon as the preparatory course ends, students in Ishik Preparatory Schools are expected to be
able to do these issues below at least:
1. Managing situations when they travel in an area where people speak English.
2. Talking easily about family, friends, hobbies, work, travel and current events.
3. Talking about experiences and events, dreams, hopes and ambitions.
4. Giving reasons and explanations for opinions and plans.
5. Telling the story of a book or film and describe their reactions.
6. Understanding the main points of clear speech on work, school and leisure.
7. Understanding the main point on many radio or TV programs on current affairs or familiar
topics, when the speaker speaks slowly and clearly.
8. Comprehending common, basic or job-related language.
9. Understanding the description of events, feelings and wishes in personal letters.
10. Writing simply about familiar topics.
11. Writing personal letters describing experiences and impressions.
12. Taking notes when the lecturer explains a theme.
13. Writing at least a paragraph according to given topic.
14. Explaining a word with its synonyms or antonyms.
15. Understanding the text related to daily news

29

Though the expectations aimed above from students to manage by the given education at the end
of the year, most of the students are not able to manage these issues at the end of the 24 week
intensive course. As a matter of fact students’ knowledge should be enriched with language
oriented extracurricular activities and Sulaimani IUPS arranges planned activities for students
throughout the course.
2.2. Definition of English as a Second Language (ESL)
It is not easy to find the difference between ESL and EFL concepts at first, as they often overlap
and it is difficult to determine if English is ESL or EFL but they demand very different teaching
strategies to cover the students’ aims and objectives. Here is urgent to indicate what ESL is. It is
an acronym for English as a second language. Starting with the basics, EFL stands for English as
a foreign language and ESL stands for English as a second language. The word ESL is usually
used to mean to teach English to learners who do not speak English. ESL teaching usually occurs
in an English speaking country. ESL learners are people who emigrated to live in an English
speaking country, and do not speak English very well. Stevenson (2010) in Oxford Dictionary
defines ESL as the teaching of English as a foreign language to people who are living in a
country in which English is either the first or second language (In the US and Canada).
English is taught in countries where it is not the mother tongue, but nevertheless has a
widespread particular situation within the community (to use for communication in education,
broadcasting, business, law and government); in this context, it is known as ESL (English as a
Second Language). There are over sixty countries, including Pakistan, Ghana, Philippines,
Indonesia, and India etc. that are in ESL concept. ESL learners may speak other languages, such
as Mexican, Russian, Arabic, French or Roman as their first or native language because they live
in places where English is used mainly as the first or native language like New Zealand, The
United States and The United Kingdom.
ESL concept has also been used to describe to teach English to emigrants and other groups that
live within a country where English is the first language. In other words, teaching English to
people who need to speak English at work or in school, but who speak their mother tongue at
home. An English teacher who lives and teaches English in an English spoken country, it does
not matter which country he/she comes from, such as the U.K. or New Zealand, is called the ESL
teacher.
In ESL settings population is mostly heterogeneous and students consist of a wide variety of
countries. They might be from Georgia, Turkey, Iraq, Russia, etc.
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An ESL learner usually has more immediate English needs. The student is not worried about
grammar, but initially, he/she needs to learn basic survival skills as quickly as possible.
Learners are generally from non-English speaking countries, classes are heterogeneous and
learners live and study English in an English-speaking country. The language learner lives
permanently in the country or is a visitor to learn the language.
2.3. Definition of English as a Foreign Language (EFL)
EFL is included in TESOL (Teaching English to Speakers of Other Languages) and is a part of
it. EFL is an acronym for English as a foreign language and is learnt by people who live in places
where English language is not the first language, such as Georgia, Iraq, and Turkey, etc.
According to Harmer (2007), EFL means to teach English to learners where students learn
English in their own country or are engaged in short courses which are carried in English spoken
countries like Britain, Canada, etc. Every year TESOL meetings and gatherings are a common
feature of the English teaching world in most of the countries. English is taught in countries
where it is not the mother tongue nor does it have any special status, as in Japan, France, Turkey,
Sweden, Georgia, Iraq and many other countries; thus, it is referred to as EFL (English as a
Foreign Language). English is a worldwide language that has enormous power and effect; in
different circumstances it is given all over the world. English language teaching in Englishspeaking countries is particularly developed in two wide directions; as first, for the people who
are in the intention of living there and second, for people who want to improve English just
having fun holiday. For permanent citizens, the way to teach English is established publicly and
instructions are ready for long term and for the short term comers, private courses are organized
and classes are held to some extent with intensive courses (Crystal, 1992).
The term EFL, English as a foreign language, points the teaching of English in non-English
speaking areas. Learning English happens either in the student's homeland, according to normal
school curriculum or on the other hand, it is given to more restricted minority, to educational
tourists in an English-speaking country. Especially, as soon as those group come before or after
graduating from university.
TEFL means to teach English as a foreign language. This sort of instruction can take place in any
country, whether English-speaking or non-English spoken country. Usually, EFL learners intend
to learn English either to pass exams as a necessary part of education, or to progress in their
career while they work for an organization or business with a multinational interest. EFL may be
included in the state school curriculum in the countries where English has no special status like
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Turkey, Iraq, Georgia, etc.
Bolton, K., & Kachru, B. B. (2006) point that there are three circles for English learners in the
world such as inner circle (includes the traditional bases of English and is controlled by the
“mother tongue” varieties of the language, New Zealand, Australia, USA and UK are in this
circle.), outer circle that English has been established as an extra language which includes
English colonies like India, Pakistan, Singapore, etc. and finally expanding circle that covers the
rest of the world where English is used as the dominating foreign language in the countries such
as Turkey, Russia, Korea, Germany, etc. It may also be supplemented by lessons paid for
privately. Richards (1992) in ‘Longman Dictionary of Language Teaching and Applied
Linguistic’ defines EFL as: ‘English in countries where it is thought as a subject in schools but
not used for communicating to give instructions in education nor as a language of a
communication (e.g. in government, business, or industry) within the country’ (p. 123)
Figure 5: English Language Circles based on Bolton, K., & Kachru, B. B. (2006)

In EFL contexts, usually learners’ population is homogeneous in many ways, for instance, all
have the same history being from Iraq or Turkey. In this context, learners in IU are EFL learners.
Gebhard (2006) defines EFL as the study of English communication by learners not as means of
first language who live in non-English spoken countries and adds that the learners have few
chances to practice for communication outside the classroom.
The language teacher (it does not matter which country he/she comes from), who teaches English
to the speakers of other languages in a non-English speaking country is called EFL teacher. For
example, a Turkish person who lives and teaches English in Iraq, Kurdistan is an EFL teacher.
His/her students are generally Kurdish and their first language is Kurdish. Classes are
homogenous.
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The differences between EFL and ESL learners obliges the English teacher to prepare different
lesson plans, different approaches and different topics because of the students’ cultural norms
and needs.
In addition, EFL is usually used to mean to teach or learn English in a country where English is
not spoken. Camenson (2007) indicates that EFL students only spend a few hours weekly to
study English, have little language exposure outside the classroom, have native language
backgrounds and get little possibilities to practice acquired language skills. An EFL learner is not
as interested in learning English as fast as possible because of the fact that he/she probably lives
in the country where he/she speaks the main native language and is able to manage to survive in
daily life.
2.4. Language Oriented Extracurricular Activities
Previous sections looked at EACs in general, in connection to various fields and study courses,
and now, this section will concentrate on EACs in language classrooms and reflect on EACs and
language activities.
People might think that ECAs are only related to club activities that are organized by school
administration. However, they are far away from that. In fact, there are three kinds of ECA. They
are uniform bodies, sports and games and society. In uniform bodies students wear uniforms or
some badges that show they belong to one network, for example, Scouts. Society is an
organization or a club for students that they are interested in particular activity; for example,
photography club, environmental club, students' rights club and sports and games are the last
types of ECA where students get involved for much more time than in other types to have fun
and to get fit.
On the other hand, ECAs are classified by Reva (2012) into three main groups and two combined
forms:
1. Mass events: anything related to develop a foreign language as song and poetry recital
contests, theme evenings, drama performances, holding conferences, having debates, meetings,
forums and panels.
2. Educational and common interests circle: scholars think that circles are very important to
develop students' personalities and expand their vision scopes. These circles consist of
extracurricular home reading, communication, hometown studies, translation and interpretation,
portfolios.
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3. Individual work: in this case ECA contains preparation for conference presentations, reports,
writing articles for school newspapers or magazines and having an interview on the television or
radio.
4. Having a pen-pal from another country: corresponding with a student either by mail or sending
letter can be seen as both mass event and individual work.
ECAs help to stress on the resemblances and differences between a native and foreign language.
They might also highlight the relations with literature, music, sports, art, social sciences,
scientific studies, etc. (Slastenin, 1997). ECAs are conducted outside of the timetable and school
hours. They can be led in school or outside of the school depending on the needs of students and
suitability and type of activities. Particularly, to improve English language skills, ECAs can be
established out of the school because students can be annoyed being in the school after the
educational hours. Students may be taken to English Association clubs for the debates and they
can improve their pronunciation skills to be more fluent. It could be said that extracurricular
English debates are crucial. They might be performed for girls and boys of the preparatory
school, after the class hours and being free to join. By means of this participation students will be
able to develop their personalities, talents, abilities and characters after their academics. To make
students understand well in English, English language debate activity is an apprehending try to
prepare students to understand, speak, be fond of, and practice in a warm and challenging
atmosphere in front of their peers paying attention to speak maturely. Prepared crossword and
puzzle activities related to course books are also important. Students may revise the vocabulary
of the units and learn new words as well. Singing songs and filling the song verses activity make
students feel relieved and help students to correct their pronunciation aspect but selected songs
should be educating and meaningful with moral values. And finally, reading and telling the book
activity help students to develop their reading habit, understand the grammar structure and
motivate students to speak freely amongst peers.
There may be found hundreds of activities to use in language education as an ECA. In chapter
two, best ten activities in IUPS for students’ sake will be mentioned in detail.

2.5.The Effects of Extracurricular Activities on Students’ Success in EFL
2.5.1. Benefits of Extracurricular Activities
ECAs are a good remedy for the ones whose mind and heart are squeezed by the routine studies
and stressful life because of the loaded homework and responsibilities (Taylor & Chiogioji,
1988). An ECA may keep mind and body fit and it might be a good friend of a student. It is
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something like, a computer when it is stuck, by restarting, it works properly; even the student’s
mind-power can get stuck or pressured. To get rid of this difficulty, ECA is the best remedy.
The benefits of ECAs could be elaborated as in the following;
1. ECAs encourage students while singing, playing, acting, recitation, speaking and narrating any
school subjects at school and social life.
2. Participation in sports, games, debates, music, drama, etc., being motivational elements helps
students to reach over all functioning of education.
3. Debate ECA is a good chance for students to express themselves freely (Carballo, 2013).
4. Sports help students to be fit and energetic. While students are fit and energetic, they are
mentally fit in mind as well.
5. Students learn to be patient and they develop the atmosphere of healthy competition.
6. These activities help and guide students to organize and present an activity remarkably,
develop speaking and writing skills, they learn how to cooperate and coordinate in different
situations-all these are related with leadership qualities.
7. Students will learn that life is not only studying school subjects and having degrees in exams.
8. ECAs supply possibilities and opportunities for students to show themselves to act according
to the situations and they will socialize, self-identify and self-assess during any social, cultural or
academic activities by getting in touch with organizers, teachers and people out of the school.
9. Students will be able to understand others' feelings and values from their perception.
10. Students will be good decision makers.
11. Students will feel that they belong to a network or group of people (Lawhorn, 2008).
12. ECAs provide motivation for learning (Holloway, 2002). This makes students motivated.
13. ECAs cause students to feel psychological, ethical, social, aesthetic, physical, cultural,
academic and disciplinary values to great extent.
Extracurricular activities will raise aspirations of students and create a positive bond between
students and school. When students are positively connected to their schools, they will have
confidence for a better perception of knowledge that will lead to efficiency in learning.
Extracurricular activities will help students build good relationships among peers; therefore,
when students participate in these activities, their classroom engagement increases.
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Extracurricular activities will provide students practice environments, and these practice
opportunities will enable students to gain confidence (Eccles, 2004). Students will stand a better
chance of displaying their skills and abilities in a confident classroom practice.
For college enrollment, ECAs are substantial because they show that the applicant is a
sophisticated person. Regular participation in art, music, sports, or charity work exemplify the
dedication and skill requisite to be successful in college. Moreover, they are an excellent field in
which people display skills, group cohesion, cooperative work and contribution and leadership
capabilities.
By means of any extracurricular activities, a person can enlarge his/her horizons into fields that
do not relate to an academic one. Any student should do some sports, or be in an activity such as
chess, football, IT, languages, theatre or charity work. It makes a student pick up other values
than the ones she/he gets in school curriculum, they will let students be more determined, social,
communicative, dedicated, and focused on a goal (Dalrymple & Evangelou, 2006).
ECAs are important for an all-round character development. While broadening students'
horizons, as pointed out by previous examples, every student has fabulous potency and
undiscovered talents that may not always be seen in strictly academic/pedagogic situations.
Hence, extracurricular activities such as music, sports, arts and crafts, voluntary work, field trips,
dramatics, recitation, debates, journalism club etc. cause students to notice his/her utilizing
versatile intelligences. Every student can become successful in some area or other and this
establishes confidence in students' educational life.
Though, it is now considered that today’s best educational systems constitute not only a
curriculum but also extra-curricular activities that have a lot of advantages as increasing
sociability, learning new things and better motivation for school, in Iraq, it is really a killing task
to do some extracurricular activities after school with students. To persuade parents or students is
really difficult because of the social and cultural values and the educational system is only based
on fixed curriculum with a number of books and learning materials. It can be considered as
limited or not enough for the student’s comprehension skills and imaginations.
Extracurricular activities increase sociability that is an extremely important ability for personal
development and an important element for job interviews. Making friends or becoming a part of
a group provide self-confidence and creates a better atmosphere of accountability and reliability
among students. Moreover, by means of ECAs students learn new things, new cultures and have
new friends. For instance, having a pen-pal on the net helps students to learn cultural differences
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reciprocally and understand each other better. It is a fact that participation in ECAs help students
feels motivated, emotionally wonderful and ready to take risks and challenge of studying various
subjects at school (Powers, 2014).
When a student is accepted to an educational institution, he/she had better participate in one of
the ECAs that school offered because club activities and physical and social activities might be
more important than a student thinks. School is not only a place to spend time for academic
study but a place to complete growing experience as well. To discover new experiences, solve
conflicts, etc. students should engage in discussions. Since ECAs are arranged to supplement
lessons by assisting students' intellectual, physical, emotional and social development.
Additionally, ECAs supply meaningful relationships among students. At school, lessons are
tightly scheduled and demanding and sometimes it may happen that learners will not be able to
learn the name of the person of their class. When students are sharing their passions and interests
in ECAs, they may develop meaningful friendship and at different times out of campus, students
may have opportunity to do something together to have lasting relationships. Moreover, students
can be relaxed and relieved by joining in ECAs. Students have exams, quizzes, achievement or
diagnostic tests from time to time and these procedures cause them to be stressed. To prevent
this, spending time in an ECA is a better idea for students to have a stress relief environment. It
is believed that swimming is the best stress relief ECA. Students should have some internals,
short breaks from their academic life to prevent depression and anxiety and have some emotional
assistance from the people in that activity. The time a student involves in ECAs, for example, as
being a speaker to groups of students, he/she can test himself/herself how far to speak, manage
time and draw audiences' attention, how well to make decision and be able to handle with stress.
Finally, learners at educational institutions may think that there is no time to deal with any ECAs
and ECAs may be found time-consuming. However, any extracurricular activities that students
are involved in might be a great support for their future career. A live example is from my
family, my son’s situation that his school subjects were not good enough to have good GPAs but
he used to be good at drawing and designing in his design club and at the same time he was only
good enough in English language. In the national test, he could not score sufficient marks to
study at his expected university but after searching some universities' programs, we found out
that by SAT exam result and the student’s any specific talent, any graduate can be accepted to
some universities. My son presented the necessary documents, his portfolio and SAT score to the
university to be a student and at last he is a student at a university presently. It demonstrates that
participation in any ECA might bring happiness in the end.
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To sum up, students’ encouragement is provided with language oriented extracurricular activities
in case students sing, play, act, recite, speak and narrate in English in preparatory school.
Students express themselves in debate or topic presentation activities and these activities teach
them how to organize and present an activity logically and meaningfully, and students improve
their speaking and writing skills. Students’ acting according to situations to express themselves
is supplied. Giving possibilities and opportunities in ECAs, learners get socialized and belong to
a network during any social, cultural or academic activities.
2.5.2. Extracurricular Activities for Students’ Interest
In institutions, it is essential to organize ECAs for students’ interest. Though, new clubs are
being opened for the sake of students, there are still problems about their participation.
Therefore, advertising of ECAs must be done professionally and the teachers must be wellqualified. These issues must be emphasized when the educators talk about the importance of
ECAs in students’ academic life.
ECAs embolden peer interaction among students. Involvement in extracurricular activity ensures
formerly marginalized learners with assent to a more better educated learner population and
brings out best learners who have quality behaviors toward school (McNeal Jr, 1995).
ECAs should be arranged to students’ interests. The positive impacts of ECAs are investigated
on learners at school and are noticed that learners whose preceding loyalty to the school had been
less, changed by enrolling in extracurricular activities (Mahoney, Cairns, & Farmer, 2003). It is
found out that the more choices of activities supplied for students, the stronger impact resulted.
In this way, students' personal requirements and involvements were more likely to be provided.
By ECAs students learn being cooperative. ECAs provide a less ambitious focus in participants,
give students courage to be in more cooperative surroundings, and embolden them to stay in and
finish school (McNeal Jr, 1998). Based on my observations, having had some environmental
trips with some weak language learners once a week during the first semester and being our
medium of communication only English contributed to their improvement of speaking skill. And
now, whenever there is an activity at school, they are the first to take responsibility and try to do
their best. These students are the ones whom you can trust and work with.
ECAs build student-adult relationships. Research supports the concept that well-organized and
quality ECAs develop connection between learners and the qualified, sensitive adults who lead
such activities (Mahoney, Larson, Eccles, & Lord, 2005). Here, the adult might be a lecturer, a
coach or a student from high course. It is essential that, these responsible people must be really
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good in organizational skills and moral values than students or ECA participants as all actions
that are shown will be a hidden lesson for students.
Posner and Vandell’s investigation about ‘Elementary School Students’ Participation in
Extracurricular Studies’ indicates that extracurricular programs supply low-income learners with
knowledge similar to those of middle-class learners with opportunity to a vast array of lessons
like art or dance and tutoring (Posner & Vandell, 1999).
There should be various ECAs in school because all students' world is different and all of their
tastes differ. ECAs supply organization, challenge and structure. Mahoney, who enlarged
Posner’s work (Posner & Vandell, 1999) to pay attention on youth in out of school activities,
points out that effective youth activity plans are to a large degree arranged and refresh
increasingly participants for complex skill building (Mahoney, 2000).
ECAs make students to be warm and linked to school. To participate in an extracurricular
activity links learners more deeply to school values, the university, the faculty, and a peer group
(Mahoney & Cairns, 1997). In addition, adolescents who participated in well-arranged ECAs
acted like positive adult supervisor role models or teachers and tended to demonstrate personal
investments for their schools and continued their education life much more willingly than nonparticipants (Jordan & Nettles, 1999).
Furthermore, another piece of research about the ‘Participation in extracurricular activities and
its effects on Mexican-American students’ was conducted in the US context and the research
sample was Mexican American students. Research demonstrated that participants of such
activities tend to stay at school more than their uninvolved classmates (Davalos, Chavez, &
Guardiola, 1999).
Arranging lots of ECAs in school according to students' interest will draw students’ attention to
be part of one community (especially small minorities and women). A research which studied the
role of Space Science Education Program (SSEP) for students participated in New Mexico Math,
Engineering, and Science Achievement (MESA) classes in middle schools with a large Hispanic
enrollment gives some data about the participation in extracurricular activities and its positive
effects on minority students. The research agrees with former studies demonstrating the
attendance to extracurricular science activities’ contribution on students' science attitudes (Sorge,
Newsom, & Hagerty, 2000). Hence, it could be said that this fact is not only valid for science
studies but also social or language based activity attitudes.
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Providing ECAs out of class is more successful than in class (McClure, 2000). There is a
positive connection between out of class achievements and in class achievements. Students who
have the opportunity to join in experiential, practice connected ECAs in a non-threatening
atmosphere get more satisfied and competent. Especially, adults are available to offer
suggestions.
In Iraqi context, because of the cultural pressure and customs, female students are reluctant to
participate in extracurricular activities if they are arranged out of school. Therefore,
implementing extracurricular activities in school environment could take the pressure away. If
the extracurricular activities become compulsory, students feel necessity of participation. For
example, Hanson & Kraus (1998) expressed an opinion that participation in sports which are
held in school “may have a positive influence on achievement, especially for young women.
Young women's involvement in high school sports often has a strong and positive association
with their success” (p.93). Physical activities like sports, going for a picnic, climbing and etc.
cause mental and emotional health and ensure improved overall well-being, good relation and
connectedness with peers and teachers at school (Shochet, Dadds, Ham, & Montague, 2006).
Indirectly, dealing with sports can bring achievement. If the preceding sentence is taken into
consideration seriously, it can be said that students’ involvement in language oriented
extracurricular activities with peers and lecturers at university may ensure their language
acquisition as well.
Researches and scientists or scholars recommend that students should be encouraged to get and
stay involved in ECAs. All young learners and adults need to be educated. Thus, it is essential to
draw students to ECAs to reach their needs. Language teachers should intend to build a good
classroom practice, climate and culture to motivate students.
2.6. Organization of Extracurricular Activities
There are some language oriented ECAs at IU in ELT department such as newspaper
preparation, writing a story contest and debate clubs. But in preparatory school, in addition to
social activities like having picnics or playing sports with students, there is nothing much more
than expanding reading and re-telling extracurricular activity. In 2014-2015 academic year as
being the vice principal of IUPS, the researcher proposed that students could be more successful
by lessening lesson hours from five to three and involve them in extracurricular activities while
other students follow the curriculum. It was indeed hard for him to persuade the administration
because of their one-size-fit-all mentality and being against to take initiatives. Subsequently, his
idea was not accepted because it was thought that it would demotivate other class students and
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their eagerness to follow the school program. While he was in this difficulty, he was assigned to
work at the new Ishik University Preparatory School in Sulaimani as the vice principal. It was a
good opportunity to conduct his experiment in the new preparatory school but the number of
students was a few, just fifteen. He believed that by means of language-oriented extracurricular
activities learners would be able to learn the target language with fun without much difficulties
and students would achieve in the final examination.
The aim of these ECAs is firstly to enlarge students' world view and this is provided with
presenting interesting and informational power point presentations to the peers, secondly,
increasing students' motivations to study foreign languages and this is supplied with internal
class debates and reading books and retelling activities, thirdly, to develop students' social,
intellectual and emotional personalities which are provided with role-play activities and finally,
strengthening and expanding students' knowledge and skills which are achieved with writing
essays and testing and analyzing activities.
2.6.1. Preparatory School Weekly Lesson Schedule
In both groups the same curriculum with different books was followed. For both groups the
program was intensive, but the difference between Erbil students and Sulaimani students was
implementing extracurricular activities in Sulaimani Prep School after lessons.
Both groups study the same level course books, same materials; more or less have same pop
quizzes and achievements. On the contrary, Erbil students of preparatory school spend more
time at school in education than Sulaimani students do. However, while students of Erbil have a
term holiday that last nearly 20 days, Sulaimani students do not have a long holiday. It just lasts
one week and while Erbil students are having study in the morning from nine to four in the
afternoon (except one hour lunch break), almost six hours a day, Sulaimani students have a
study that starts from nine in the morning and lasts till two in the afternoon (except one hour
lunch break) from two till three.

LESSONS

Table 1: IUPSs’ Weekly Lesson Schedule

SULAIMANI PREPARATORY SCHOOL
PROGRAM

ERBIL PREPARATORY SCHOOL
PROGRAM

1-TURKISH COURSE

FACE TO FACE COURSEBOOK

2-READING AND WRITING

FACE TO FACE COURSEBOOK

3-HEADWAY COURSEBOOK

FACE TO FACE COURSEBOOK

LUNCH BREAK
4-HEADWAY or LISTENING AND
SPEAKING

READING AND WRITING
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5-LANGUAGE ORIENTED ACTIVITIES(60
MINUTES)

LISTENING AND SPEAKING

6-

TURKISH

7-

PORTFOLIO STUDY(once a week)

Lessons start at nine and end at three o'clock.
There is an hour lunch break between 12:00 and
13:00. Lessons are 50 minutes and 10 minutes
tea-break after each lesson.

Lessons start at nine and end at three thirty
afternoon. There is an hour lunch break between
12:00 and 13:00. Lessons are 45 minutes and 10
minutes tea-break after each lesson.

Actually, there is not much difference between two programs. In Sulaimani, Prep School
students stay at school a bit less than Erbil students daily. They feel more relaxed and active in
the afternoon because students are out of the routine school curriculum. The other important
issue is students’ continuity to prep school in Sulaimani Prep School. In Erbil, while students
stop for a while for education between the 5th and 23rd of March (because of the cultural norms);
Sulaimani Prep School students continue their language education nonstop (only having a week
interval between 17th and 23rd of March).
After the Nawrooz holiday, Erbil Prep School students could not give themselves to lessons
seriously, they were exhausted and their desire to lessons was lost. On the contrary, Sulaimani
Prep School students even in the week holiday organized a picnic with their lecturers and
practiced their English and when they came back to school, they did not feel as exhausted as
Erbil students felt about learning.
2.6.2. Requirements towards Activities for Effective Use for EFL
English is EFL for students at IU. As a matter of fact, like the language centers or/and schools,
IUPS decides on a good course book to teach language learners because course books include all
four language skills. Language centers, as they are being private institutions have to prove the
learners their quality employing experienced teachers, and quality course books. Learners’
satisfaction is a turning point for a language school to survive. The reality is acceptable and
logical for IU Preparatory Language School as well. However, in curriculum design not only a
course book but also skill books are planned to use in 24 week language education. Students
have almost five hours English lessons a day. This is essential to keep pace with the curriculum.
Students have to finish three level course books starting from beginner and elementary level and
adding these, they have to take reading and writing and listening and speaking skills series
books in the intensive curriculum. In this very dense program, students and lecturers definitely
get exhausted and unwilling to take the course. Although this is the fact, only way for lecturers
and students is to put up with all difficulties instead of leaving the institution. Normally, under
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the normal circumstances, in preparatory school programs, students are supposed to have 34 to
38 weeks for language education. However, the education year for students in Iraq is a bit
complicated. National exam result is announced very late and students are supposed to answer
open-ended questions in written form instead of selecting multiple choices. Relatively, Prep
School opens late. If there was a chance to change this routine, Prep School would start a few
weeks before and language education would be better than today. It does not mean that Ishik
Prep School is unsuccessful. At the end of the year, according to statistics that have been
investigated and calculated, it is said that annually, almost 80% percent of students pass the final
exam and the left come to the summer school and among them 90% percent successfully
manage the summer course to continue their education at IU. Because of the given facts,
students should be obliged to be exposed language oriented extracurricular activities in
preparatory school program.
Shortly, the short intensive study period and students generally being introvert and not
hardworking are the reasons to implement language-oriented extracurricular activities in the
Sulaimani Prep School.
Meanwhile, it is better to inform giving descriptive information about the grading system in
Ishik University Preparatory School in general. In this way, we will learn the extracurricular
activity participants’ background.
2.6.3. Proficiency Test
According to Ishik University Students’ enrollment regulations, any applicant is to sit for
proficiency test which is held before the level test examination. It is for the applicants to be
exempted not to study the preparatory course. By this exam, students' language knowledge
quality is evaluated. In order to be accepted as a successful student, students are required to
score at least 65 out of 100 points in this exam and start the education in their selected
departments of the enrolled program. If students score less than 65, they are accepted
unsuccessful and sit for placement test. Having done the test, they are informed to go to the
equivalent level course to study relating to the placement exam results. In case of necessity,
lecturers who are authorized from departments may take place in oral exam commission (Ishik
University, 2015). In addition, if the applicant provides evidence that demonstrates the applicant
graduated from a high school of a local educational system of an English speaking country, has
minimum 68 in TOEFL IBT, 5.5 in academic IELTS, or an equivalent score in other
international exams before, are allowed to start studying in the programs they enrolled without
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taking proficiency exam. These exams which are given above are accepted for three years since
it was taken. On the other hand, students who completed another university preparatory program
successfully are asked to take IU exam for proficiency. Below is demonstrated Ishik University
students’ initial language competency in two tables.

Table 2: Ishik University Erbil Students’ Proficiency Exam Results as Pre-Test

ISHIK UNIVERSITY ERBIL STUDENTS’ PROFICIENCY EXAM RESULTS

Name

Grammar &Listening out of
75

Writing out of
25

Results

Department

School

STUDENT 1

34

0

34

ARCH

Erbil

STUDENT 2

33

7

40

DENT

Erbil

STUDENT 3

31

6

37

BUS

Erbil

STUDENT 4

30

6

36

IT

Erbil

STUDENT 5

24

12

36

DENT

Erbil

STUDENT 6

17

2

19

ACC

Erbil

STUDENT 7

25

10

35

ARCH

Erbil

STUDENT 8

18

11

29

IT

Erbil

STUDENT 9

26

7

33

ARCH

Erbil

STUDENT 10

14

4

18

BUS

Erbil

STUDENT 11

27

1

28

CIVIL

Erbil

STUDENT 12

38

22

60

DENT

Erbil

STUDENT 13

26

12

38

DENT

Erbil

STUDENT 14

39

12

51

DENT

Erbil

STUDENT 15

47

8

55

DENT

Erbil

STUDENT 16

39

11

50

DENT

Erbil

STUDENT 17

27

4

31

ACC

Erbil

STUDENT 18

22

8

30

BUS

Erbil

STUDENT 19

31

9

40

IT

Erbil

CLASS AVERAGE

28.8

8

36.8

Table 3: Ishik University Sulaimani Students’ Proficiency Exam Results

ISHIK UNIVERSITY SULAIMANI STUDENTS’ PROFICIENCY EXAM RESULTS
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Name

Grammar& Listening out
of 75

Writing out of
25

Results

Department

School

STUDENT 1

24

8

32

BUS

Sulaimani

STUDENT 2

25

10

35

BUS

Sulaimani

STUDENT 3

42

7

49

IT

Sulaimani

STUDENT 4

20

12

32

BUS

Sulaimani

STUDENT 5

31

7

38

DENT

Sulaimani

STUDENT 6

22

5

27

BUS

Sulaimani

STUDENT 7

36

11

47

BUS

Sulaimani

STUDENT 8

38

5

43

BUS

Sulaimani

STUDENT 9

35

9

44

IT

Sulaimani

STUDENT 10

20

7

27

IT

Sulaimani

STUDENT 11

32

11

43

BUS

Sulaimani

STUDENT 12

25

5

30

ACC

Sulaimani

STUDENT 13

16

5

21

BUS

Sulaimani

STUDENT 14

36

9

45

BUS

Sulaimani

STUDENT 15

24

7

31

BUS

Sulaimani

CLASS AVERAGE

28.4

7.8

36.2

2.6.4. Placement Test
This is an obligatory exam for learners in the purpose of determining the suitable level to attend
a preparatory class. In Ishik Erbil Preparatory School, following the proficiency test,
approximately 217 students participated in the Oxford placement test (2014-2015) to replace in
the right level class, however, in Sulaimani, the administration did not think that students needed
the placement test. In addition to proficiency test, the exam committee had had a face to face
conversation with students and this method clearly showed them the students’ level.
The exam result establishes students' level in English. The expected points for the levels are
determined by Preparatory School relevant units in which principal and level coordinators exist.
Nevertheless, at the end of each seven or eight weeks students have level final exams. Placement
tests are online tests and guaranteed. It is easy to access and use because all the results are handy
in an hour and in addition, lecturers do not have to check the students’ paper in hand. Moreover,
sitting for the placement test once in eight weeks, results of the exams are sent to the vice
principal only, not the students.
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2.6.5. Achievement Exams
Three achievement exams are taken in the academic year at least and students are only
responsible from the subjects that they study a full month. The dates of the exams are announced
to students by means of written notices on the bulletin boards and the role of these exams in
achievement is shown or declared in the notices at the beginning of the academic year by level
coordinators of preparatory school. Achievement exams are a sort of diagnostic test that helps
the teacher and learners identify problems that they have with the language. In achievement tests
most of the questions are in choose the best answer format in reading texts, listening exercises
are based on note taking or listening comprehension, grammar questions are open cloze and
vocabulary is in multiple choice format. Generally, there are four sections in achievements.
Writing part in achievement exams is checked by two lecturers where names are covered to
ensure the credibility.
Table 4: Achievement sections in achievement exam

Reading part tests if learners can understand the texts, and write simple answers according to reading passage in
the target language

Writing part tests if learners can write accurate sentences, paragraphs with good punctuation.
Listening part tests if learners can understand the spoken directions, and if they are able to take notes while
listening.

Grammar and vocabulary part tests if learners are able to use the right word or parts of speech in the given passage
or in choose the best answer format.

In Sulaimani, preparatory school students’ all test papers are given back to students to be
checked at lesson time for a few minutes and in addition to this, in the afternoon sessions, the
test questions are analyzed getting into deep in testing and analyzing extracurricular activity. In
these gatherings, ECAs lecturer explains the learners of the experiment group how to overcome
the language gaps in a foreign language. It is announced to the students that the best remedy of
healing their language lack is participating any kind of lessons which are held in the afternoon
sessions. Moreover, the lecturer gives some examples from his own life experience that can be a
signal to motivate learners in their learning process.
2.6.6. Pop Quizzes
These quizzes are applied besides two-month achievement exams and placement finals without
announcing the date. Lecturers can ask students questions orally or written way to give marks.
This pop quiz gives strength to lecturers to control the class and obstructs students’ absenteeism
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to lessons. A lecturer can test students from previous or daily subjects. Pop quizzes can include
both vocabulary and grammar or reading and writing exercises or just listening tasks. The given
questions on the test do not take much more than 15 minutes. Answers are checked and pop quiz
papers are given back to students to check their mistakes and learn from their own mistakes. In
Erbil, students have quizzes that are declared to students a week before its day. In Sulaimani, the
administration preferred pop quizzes to quizzes.
2.6.7. Teachers’ Role in Leading and Managing Extracurricular Activities
The coach in ECAs could be a lecturer, a teacher, a student from upper courses or someone from
out of the school or a chosen student among peers. Teachers' role is indeed difficult. First of all,
they have to be patient, well organized, good planners, and should easily set activities for
students systematically for the whole year. Secondly, students should be given more and more
opportunities while they are performing their ECA by their teachers, as it is the fact that if there
is no pain, there is no gain. Thirdly, teachers should pretend to be innovators in the beginning to
motivate students even if they are not, they should pretend to be so. Because, if they are seen not
capable, students will not be interested in activities and they will show low interest in
participation. If the teachers are not aware of what they are teaching, it will not work for
students’ benefit. Furthermore, teachers should be good arrangers or organizers to make students
experience from what they are dealing with. Teachers should develop activities considering
students' abilities (Holland & Andre, 1987). To manage that, they have to recognize students'
needs.
The extracurricular activity teacher’s role is to plan, develop and organize activities.
Activities can be named as visual to see, watch and gaze; like movie watching or oral activities
that students can be able to speak and answer, like debate club or listening activities that
students will be able to focus on listening, such as learning English songs in song contest and
motor activities that students can show their mental talents such as writing stories on the school
newspaper, caricature drawing, playing computer games and learning lots of terms by them. All
the work that a teacher does must be for a student's better educational life, and to reach this goal,
teacher must be a recorder, manager, director, advisor, decision maker, motivator, evaluator,
innovator, coordinator, planner, and communicator. Thus, students get maximum benefits from
any activity that they involve.
English language teachers are to be patient and good organizers while leading the activities.
They must have an annual plan to follow which type of activities, how long to go on those
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activities and they must decide at regular school meetings how to develop the activities, provide
students’ involvement more and motivate students more. Subsequently, this is enriched and
“produced by members of a language and culture group for members of the same language and
culture group” (Shrum & Glisan, 2010, p. 85). Language oriented extracurricular activities
should be conducted as the part of the educational curriculum in preparatory schools.
In language teaching, it is crucial to arrange an outstanding classroom environment which is
provided by both the teacher and the students. Teachers as facilitators to carry out their roles in
language oriented extracurricular activities have to provide necessary tools in communication
for students.
There is so much to say about extracurricular activities and their roles in sharpening language
skills, which activities could develop which skills but these issues will be explained in the next
chapter.
2.6.8. Students’ Role in ECAs
Although studies to explore the relationship between language-oriented extracurricular activities
and students’ achievement have been going on, their usefulness for higher educational
attainment has been put forward. Extracurricular activities are performed at all levels of schools
in the world in a vast variety of activities such as sports, clubs, debate, music, art, school
newspaper and so on.
All organized educational plans are for learners and educators are responsible to follow the
procedures. Like this reality, students are supposed to follow the given instructions. Students
should feel at ease while they are involving with ECAs. Feeling freedom may increase
happiness, satisfaction and interest. The students are to act their roles using the given input,
because they are supposed to communicate with peers in English language. To ensure
encouraging and dignified attitudes amongst students may bring a low anxiety in class
atmosphere and as a result, language learning is obtained in extracurricular activities. On a large
scale, learners have great responsibility to learn in activities. Therefore, learners should be active
and cooperative more than competitive being in the center of learning.
As there are many activities held in preparatory schools, students have different roles while
carrying out the activities. For instance, to present a presentation they must be good at
organizing, writing and editing in the power points. They need to have the knowledge of using
basic programs. Otherwise, they will be in huge difficulty in presentation activities. At the same
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time, extracurricular lecturers must set out the standards clearly in a rubric before the students
demonstrate their work to class.
Students should be good listeners and note takers because listening to the song activity demands
note taking to fill in the gaps of the song verses.
Students need to be checkers while writing paragraphs to check the capitalization, spelling and
punctuation mistakes.
Şentürk (2009) indicates that students’ being a part of the activity, they need some special
characteristics. Students should be curious, patient, entrepreneur and contender; decision maker;
communicative; able to look at the matters critically; practical and able to evaluate implemented
learned outcomes.
2.7. Selection and Development of Material
IUPSs use Cambridge or Oxford press course books, skills books and home reading books in
education. According to level test results students have different curriculum to follow. Basically,
students in both groups had the same skills books (Oxford Q Skills Listening & Speaking Intro
and First book six hours a week, Reading & Writing Intro and First book eight hours a week),
three course books (Starter, Elementary and Pre-intermediate levels) and graded readers for
portfolio studies or extracurricular activities. When a student learns something in class, it will be
a great chance for him/her to build skills and socialize by communication in team-work. It can
be said that some part of the experiment aimed at identifying how much information students
can handle and what is the possible number and volume of extracurricular activities students can
perform.
In the experiment group not only did students have a portfolio study, they had many different
activities like testing online, role plays, essay writing, testing and analyzing on paper etc. at
school time in the afternoon as well. They learnt in person, in groups and with the lecturer. They
were feeling at ease and comfortable in class during the activities. They were not exhausted, on
the contrary, diligent, willing and eager to learn. The researcher used for reading and retelling
activities Oxford bookworms and Penguin Publishing reading materials. In listening songs and
filling the verses activity, the researcher used mostly The Beatles and Cat Stevens’ songs
because he found them easy, useful and students’ taste. Most of the sources for activities were
downloaded from the internet and used in extracurricular activity time.
There have been many articles written about the effect, impact, importance, power and benefits
of extracurricular activities from different perspectives in foreign language teaching.
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Researchers, scholars, a few literature reviews and researches have demonstrated the role of
extracurricular activities in the academic achievement of English as foreign language (EFL)
students. In this study, learners of both prep schools were assured that their participation in
lessons, achievements, quizzes or pop quizzes would take a great role to show their general
performance. They would be the answer to show in the end whether students would succeed or
fail in the final exam. Students’ general performance was observed by means of exams and
quizzes. The extracurricular coach stayed at school to help students after lessons till five o’clock
every day in case students needed any questions to ask. As a result, it was a good opportunity for
introvert learners to see their lacks in the help of their lecturers to improve English and get
feedback to learn more.
Normally, extracurricular activities can be carried out outside the classroom but after lessons to
hold learners at school and/or to arrange an activity that help students improve their English is a
matter of motivation and persuasion. Therefore, all extracurricular activities were implemented
in school building. Students were not given any opportunities which task to follow; they were
just informed by the lecturers a week before about preparation-need and challenging activities.
The important thing was to orient the students about what and how to get ready for the activities.
Lecturers gave samples to students that included instructions or lecturers showed the students
how to do in person in classroom or sometimes sent some videos to students’ mails. Giving the
right instructions, students were sure how to be ready for the activities before the presentation
day. For students, ECA lecturers are role models. Therefore, lecturers’ explanations, instructions
and directions have to be precise, understandable and easy. Students in experiment group faced
many different English activities throughout the course and this exposure enabled them to get a
good language command.
2.8. Extracurricular Activities in EFL Classrooms
English language is more difficult for students in the Middle East (ME) than for students in
other countries due to social and cultural differences with the English speaking countries and
also due to huge linguistic differences. It will take a lot time and effort for students in the ME to
get to know many idioms and other expressions of English because these idioms and expressions
are the refection of a society's way of life, the English society in this case. As a matter of fact,
extra study and curriculum are needed for students in the ME. But it should be optional. In this
manner they receive and understand it well.
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Kurdistan regional government has been arranging some society lessons in the curriculum of
higher education, such as academic debate, selected language lessons, etc. as co-curricular
activities. The reason is to discharge students' mind from the load of educational stress and make
them interested students about the realities of life. However school managers or administrations
see this curriculum well, it is not enough to motivate students in general for the whole life
experience. Therefore, they are in the intention of organizing extracurricular activities for
students' interest finding some sponsors or having some budget from the government. In this
way, lecturers of the institutions are given responsibilities to handle types of extracurricular
activities according to students' interest either after school hours or at the weekend. Although
there is an intention of implementing extracurricular activities in university level, so far nothing
has been handled for organizing ECAs in institutions in Kurdistan. Only private universities are
trying to manage some ECAs to some extent and among universities in Kurdistan, IUPS is
successful enough to use ECAs for students’ achievement. Due to the lecturers’ opinion which
was received in ‘Extracurricular Activities Survey’, it was said that “Having ECAs for prep
students can enhance their motivation for learning and they might develop students’ social and
personal skills. Students can be familiar with different cultures and languages as well as
professions. They can, thus be more confident and friendly. Via ECAs students will instill a
sense into their mind that being in ECAs is the key point for their academic and life success.
Hence, students will be involved in ECAs emotionally and cognitively.” Another lecturer states
that “ECAs are a good way to develop students’ practical skills. By means of ECAs students
learn to think about themselves and learn to what they like and what they do not like.” Another
piece of sharing that I encounter, “ECAs are possible to apply in case students aren't very busy
during the week. In current situation, students find it too hard to join such activities and most of
them are not willing at all. Once we can reach international standards, we may try to think of
implementing ECAs.” It shows that the matter could be solved on condition that Kurdistan was a
developed country. Shortly, it is time-consuming.
2.8.1. Testing and Analyzing Activity
This activity covers further and more detailed information on testing and evaluation in language
learning. Students had this activity for twelve weeks. Each testing activity took approximately
twenty minutes and analyzing followed the testing. The topics were based on the course book
exercises. Questions were asked in different formats, sometimes multiple choice questions, fill
in the blanks, open ended questions, matching exercises and other times reading or listening
comprehension questions. After doing the tests, students swapped their papers and checked their
51

peer’s paper individually after that ECA lecturer gave the right answers to students to recheck.
Following this, students asked the reason why the answer was not as they expected and the
lecturer gave the detailed explanations. By means of such activities students learnt how to use
time effectively and easy ways to answer the questions correctly.
2.8.2. Giving Presentations about Unit Questions
Ishik University Prep Schools have been using Q skills series to develop students’ language
skills. Q: Skills for Success, Listening and Speaking, Oxford University Press books intro and 1
are the main books for listening and speaking skills development. McVeigh, J. & Bixby, J.
(2011) explain that ‘Q is grounded in teaching theory as well as real-world classroom practice,
making it the most learner-centered series available’. These Q skills were selected because unit
questions were thought-provoking and provided a critical thinking framework for learners. As it
is known as a productive skill, speaking is the main skill by which a language is learnt.
According to Craven &Sherman (2011), Q: Skills for Success series engage pre-academic
learners in tasks that help to develop speaking strategies and promote content vocabulary on
with common academic topics like advertising, finance and interpersonal communication.
Practicing these topics presentations ensure group discussions and after the presentations peers
evaluate the speaker with the evaluative criteria and weaknesses of the speaker can be seen.
Figure 6: Student Evaluation Form Sample

In the end of every unit of these books, there is a speech that group of students give according to
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the unit question. At lesson time, students listen and do the exercises of the book. As a repetition
drill activity, students are informed in ECA time in the afternoon what and how to prepare for a
while. Then, they are given a week to prepare such a presentation to the audience for about three
minutes.
This activity lasted twelve weeks and provided introductory acknowledgement and practice of
basic communication skills and focused on development of practical skills for basic
communication. Throughout the course, students learnt how to make presentations, how to start
and end the speech, where to stand, how long it should continue, how many slides to prepare,
techniques of asking questions to the presenter and answering the questions that the audience
ask. In this connection, students prepared different kinds of presentations and speeches on
different topics. This activity helped students to express themselves correctly in front of the
audience and students gained confidence in giving speeches.
2.8.3. Crosswords Puzzle Activities
This activity aims to develop the awareness of prep students to use proper words of the course
book in the crosswords that are aimed to be memorized by the learners. These words are listed in
the word lists of the course books and take a great role for vocabulary development in language
education. These crosswords or puzzles are taken from the net as a supplementary material. This
activity lasted a fortnight in twelve weeks. Students were interested in doing the crosswords,
they did them in pairs or a group of three. The first group who completed first were praised with
bars of chocolate. It was an educational, entertaining, relaxing and interesting activity for
learners.
2.8.4. Fun Reading and Retelling Activity
The activity continued six weeks. It was a kind of intensive reading. Students were given a
chance to select one of the books from the English bookcase of the classroom according to their
taste and they were given a week to prepare themselves to write, listen, read and retell the book.
Reading materials that students selected were mostly stage 1 or stage 2 graded reading books.
Our aim was to make students involve in intensive and extensive reading habits. This activity
was presented for predicting and identifying main ideas and discovering inter-sentential signs in
paragraphs and students were forced to retell the book in order to understand contrasting
viewpoints in the wide range of reading materials. To synthesize information or analyze a
problem as well as react on the basis of evaluation as critical thinking skills were practiced. This
activity was a challenging activity because students were in elementary level and they did not
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know to use reported speech when they were asked informational questions related to the
characters of the book and writing was a killing task that they did not want to write the book
pages in notebook. Writing helped them to be familiar with the words and they learnt the usage
of key vocabulary in structure and students improved their vocabulary and grammar knowledge.
Reading and retelling activities are vital for students’ language competency. Activities are to
advance students’ language skills and grammar and vocabulary aspects. Improving learners'
grammar and vocabulary is provided with Portfolio-Extensive Reading activities and self-homereading. To reach this aim, students involve in a range variety of graded readers. The other
important part of this extensive reading is to study individually. Learners are asked to study back
pages of the graded readers to do grammar and vocabulary exercises.
2.8.5. Listening Songs and Filling the Verses Activity
This activity aimed to develop the awareness of students about the usage of songs and music in
language education. People in general like listening to music. It is relaxing, entertaining and
soothing. In this respect, Ishik University Sulaimani Preparatory School aimed to use songs to
teach and improve students’ vocabulary knowledge. Songs were selected according to their
meaning, speed, words and popularity. Students, especially ladies were interested in listening
and repeating the words of the songs. Before listening to the song, the name of the song was
written on the board and students were asked what the words meant for them. After students
reply, the words of the song were given to students in some words missing format to be filled
while listening. Students studied the unknown words individually before listening. After that
students listened to the song twice and tried to fill in the gaps in the verses. When they
completed the filling the verses of the song, they tested their papers with their peers. Finally,
students and the lecturer sang the song all together. The aim of this task is to teach new words,
parts of speech and to improve students’ listening comprehension. This activity helped students
to develop their listening and pronunciation skills while singing in English to gain confidence.
This activity at the same time was used as a supporting activity for listening and speaking
lesson. Because students started to learn from basic listening and phonetic skills in q skills
listening and speaking book, like noticing minimal pairs and formulating transcriptions of
problematic sounds in phonetic were paid attention in class, and some strategies like as notetaking, predicting, extracting specific and techniques of picking up detailed information,
guessing meaning from context, and getting the gist through content-based activities were shown
in elementary and pre-intermediate level listening skills. Therefore, this activity was a
remarkably complementary support for listening and speaking lesson. Additionally, listening to
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story books is to strengthen learners' abilities to receive and to respond to verbal dialogues in
English, for daily conversational and educational environment. To increase learners' awareness
of correct pronunciation students are asked to listen to some arranged videos or radio channels
and asked to report their understanding in a few minutes.
2.8.6. Tongue Twister activities
New things to share with students in teaching English are an acceptable technique. If students
face new things in learning, their craving increases. Students were involved with tongue twister
activities for two weeks. They were given a task to explore twenty rhythmic words group on the
internet in a week, wrote each of them five times in the notebook and memorized five of them.
After that they announced only five of their memorization to the class. By means of this activity
students’ pronunciation improved and they could feel confidence to speak to the audience. They
could learn the words that rhyme and pronounce the same but differ in meaning and writing.
2.8.7. Essay Writing Activities (from sentence to paragraph, from paragraph to
essay)
This activity was the most challenging activity for students. Students in general are not fond of
writing but if the lecturers can convince the learners about the importance of writing in academic
life and business life, teaching essay writing will not be a killing task. Extracurricular lecturers
did not concentrate on teaching letter writing activities because students needed to practice the
techniques of writing an explanation to the given questions and writing a paragraph in their
department exams in the following education year and letter writing techniques were given in
the text books enough. During the course, students learnt what sentence, paragraph and essay
meant but those were just in theory. As students acquired a lot of words by extracurricular
activities, it was the time for learners what they learnt to practice by writing essays. Learners
analyzed and produced different types of writings from very beginning (e.g. sentence building,
parts of speech, adjective order etc.) and thought to make paragraphs to improve writing ability
by emphasizing the organization, coherence, cohesion and such sub-skills like outlining,
summarizing, and paraphrasing at paragraph level. Spelling, capitalization and punctuation
conventions as well as non-alphabetic symbol use were taught as well. Students learnt what
topic, supporting and concluding sentences were and practiced in essay writing in enlarged
format. Leading this activity was supplementary because students normally had writing lessons
in the curriculum. This activity continued seven weeks. The topics were given in the afternoon
in the activity time and students were given to write paragraphs or essays in forty minutes. As
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soon as they completed their essays, they were collected by the lecturer and checked on the same
day at once. The next day, students were called one by one to see and check their papers with the
lecturer in the office. This activity was crucial for learners because in the following year they
would be asked to write explanations, paragraphs or essays in their departmental studies. By
writing paragraphs or essays, students are equipped with basic writing skills, starting from
sentence writing to paragraph and in the end writing essays. Pre-writing techniques, steps in
writing, brainstorming, organizing, writing as a first draft, revision and editing, and peer
reviewing are all taught to the learners.
2.8.8. Tell Your Funny Joke Activity
This activity aims to develop students’ awareness of the use of adverbials in retelling and
improve learners’ speaking skill. Students learn new vocabulary as well. This activity lasted for
two weeks. Students felt confident and relaxed. They were given the task a week before the
performance and they worked on the funny stories that happened to them. Firstly, they sketched
out in their native tongue in their notebooks then they translated the story to English and handed
their work to the lecturer to check. Students’ writings were checked and corrected after that
given back to students adding feedbacks. Students retold their writing in their own ways in two
minutes to their peers in the classroom.
2.8.9. Act Your Role Activity
The methods and techniques in language learning related with drama are taught in this activity.
The use and role of drama in learning a foreign language is the basic subject of this activity. This
activity lasted for three weeks. Students experienced the role play first in course book activities.
Doing this, they do not have enough time to memorize and act it in a good way. In a regular
class time, students read and listen to the activity and act it out by reading from the book.
Students in ECA time act their roles out by memory with their partners. This activity promotes a
good command of English in the speaking field. Students enjoy the time they spend in role
plays.
2.8.10. Test your English Level Online Activity
This activity was the most reliable activity for the lecturers to check students’ reading, writing
and listening capacity. Students were graded in this activity. Students learnt to use the time
appropriately and effectively. Students encountered different questions in grammar and
vocabulary and improved their writing and listening skills by practicing and analyzing the result
after the tests.
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This activity aims to promote understanding the correlation between grammar and vocabulary
structures and the attribution of meaning by means of these structures to raise awareness.
Students were prepared to the computer based examinations in a way. This activity continued for
about seven weeks and was an individually making progress activity.
Conclusion to the Chapter 2
In this chapter, considering CEFR as an important framework to decide what kind of books or
extracurricular activities to arrange at preparatory school to deal with students of different levels
requirements towards activities for beneficial for EFL, organization of extracurricular activities
and learning scopes and objectives have been presented.
It is known that there are many ways of learning and teaching a foreign language. The matter is
how to teach students continuously providing motivation. Involvement in English language must
not stop both for students and lecturers because of the long holidays and intervals can cause
laziness and unwillingness. To make students live the foreign language, a wide variety of
extracurricular activities should be organized and implemented in preparatory schools to teach
English better in a short intensive English course.
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CHAPTER 3: RESEARCH CONTEXT METHODOLOGY AND
METHODS
Introduction to the Chapter 3
In IUPS, at the beginning of academic year, students are examined in a language level exam like
Cambridge or Oxford level exams that is known by all educators. According to this exam
results, it can be said that the students, who are as pretty good as at listening and speaking skills;
on the other hand, do not have enough reading and writing competence. As soon as learners are
admitted to IU, they sit for a placement test in English language. The major goal of the
placement test in English is to find out their level of English. By means of these tests
preparatory school administration places students in the right class (this is the link to the online
test-http://www.oxfordenglishtesting.com). By the test that students are tested is online, time is
saved with automatic marking and the results are given instantly according to CEFR level,
numerical score and more. After that, school administration uses these results to place students
in the right class. Learners, due to their scores they gather in the placement test are sent to
different level courses. As beginner-elementary level learners study the basic knowledge in
English through elementary level course books, pre-intermediate and intermediate learners cover
language materials which are at a high level of comprehension. Ishik Language Preparatory
School administration and level coordinators diagnose students’ language lacks by such
common Oxford or Cambridge proficiency exams and design level curriculum due to students’
needs. In this chapter, Ishik University and its Preparatory Schools as important institutions,
teaching and learning mode at Ishik University Preparatory School, research methodology and
research participants will be introduced.
3.1. Research Context-Introducing Ishik University in Kurdistan
3.1.1. University Profile
Ishik University is still a young international university that has been ensuring reliable education
mostly for Iraqi students for about eight years. Nechirvan Barzani, the prime Minister of
Kurdistan Regional Government of Iraq, parliamentarians of KRG, officials, General Consul in
Mosul of Turkey, and members of parliament of Turkey were welcomed to the opening
ceremony in 2008 to give a start to the university education.
The university is in the intention of ensuring knowledge to everybody despite of their belief,
ethnicity, political ideas or social status. Ishik University is a privately run and foundation
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university that was built and owned by Fezalar Educational Company. Giving high standard
education to the new generation who will be light for the world with utilizing updated
technology is its aim. The majority of the academic staff of Ishik University is international and
some of them are multinational academics.
IU is foreseen as being one of the leading educational institutions of Kurdistan in Iraq. It intends
to supply theoretical and practical education and research and development. To do this, it
communicates and cooperates with the regional and local universities.
The university provides learners with deep and comprehensive education at international
standard level. It holds local and universal values. It intends to increase the education status to
the greatest level. Ishik University has attempted to have a great role of being an educational
milestone between the student and the world. Courses at Ishik University are taught in English.
Therefore, it is important that students manage it sufficiently. Students are well informed that
enabling to learn English well will assist them to understand their subject matter courses
adequately.
Ishik University has six faculties with ten departments. It is one the most prestigious universities
in the Middle East. In 2014 December, its new branch has been founded with three faculties in
Sulaimani.
3.1.2. Learners’ Background
Most of the learners before coming to study at Ishik University go to public schools and they
have two English lessons a week from the fifth to the twelfth grade. Some students study in
private schools having the same curriculum and a marginal group goes to private language
courses not to lose one year in Preparatory School program. However, there are just few students
that are able to answer information questions without making mistakes in the beginning of the
year.
Like other students who have language education in public schools, they have the basic
grammatical structures of English, and study the past, present and future tenses. Yet, students
have not had any writing or speaking activities, all the theories they study at school are
forgotten.
Learners of Ishik Preparatory Schools start learning English from starter course books and are
responsible to do workbook exercises on time without delaying and writing the reading passages
of the course book and easy-starters are extra writing homework to sharpen their writing ability.
After that, students start the elementary course book from the fourth week. Students begin
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learning new structures, get the basic grammar in four weeks intensively and are given many
worksheets to study at home.
In addition to the routine program beside Erbil, in Sulaimani Preparatory School, those
worksheets are given to students in extracurricular activity time in the afternoon and are done in
the group study and answers are delivered to students after completion by the lecturer. It is
apparent that students in both groups have limited vocabulary knowledge especially on everyday
language because pre-test results and first month vocabulary quizzes of the course books reveal
this fact. As a matter of fact, beginner level learners need reading a lot to learn new vocabulary
and they need writing a lot to write accurately, without punctuation or spelling mistakes.
Moreover, learners in both groups get informed the credits of studying regularly, not missing
any English lesson without a reason and what they could gain by fulfilling homework briefly.
Language learners can learn more deeply in school building but it does not mean that lecturers
have to be depended on only the books in their hands to improve students’ language
competence. There must be varied activities that learners can enjoy during the intensive
language teaching program. Yet, the number of students in the classroom, the personality of
students, the educational backgrounds and teacher and students relations because of the cultural
values and customs do not allow the lecturers to organize language oriented activities easily and
regularly.
3.2. Ishik University Preparatory School
3.2.1. English Preparatory School Students
Ishik University English Language Preparatory School is to supply the students with a linguistic
background in English. In this way, they can deal with their departmental studies which are led
in English, with its trained academic staff, technical equipment and interactive teaching
materials and systems. The preparatory course aims to teach students necessary points in daily
life of study in departmental studies. They must be able to write well organized paragraphs,
express themselves in a limited way in situations, understand the lecturers in their departments,
and take notes while the lecturers are speaking. Shortly, the students have to be at least B1 level
at the end of the course.
Learners are accepted to university immediately after they succeed in the state exam which is set
by the Ministry of Higher Education in Iraq. Education in Ishik University for all courses in the
departments except law department is in English. After the admission to the university, learners
are asked to have a proficiency exam in English which is carried out by IUPS. If the students
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pass it with a good grade (they have to take at least 65%), they start the departmental study at
once. If not, before the courses start, students are sat for online Oxford press level test. This
exam shows the language level of learners, and depending on their scores, learners are directed
to different course levels. Students start to learn English in different level courses up to their
scores gathered in the placement test. The main goal of starter level is to teach learners simple
words and structures. The higher the level, the more complicated the course is.
Table 5: The placement test sections

How much learners understand the written
materials, whether learners have sufficient
vocabulary knowledge to communicate in English
and learners can use the grammatical structures
accurately or not.

Use of English

Listening

If learners have adequate ability to understand what
they listen to.

Table 6: Preparatory school general course schedule

Course Level 1

Beginner(3 weeks)
Elementary(5 weeks)

Course Book
The course went on eight
weeks with starter,
elementary and home
reading grade books.

Headway Beginner
Headway Beginner Activity Book
Headway Elementary
Headway Elementary Activity Book

Course Level 2+ Level 3

Course Book
Headway Pre-Intermediate
The course went on eight
weeks with Headway preintermediate and Q-skills
books.

Headway Pre-Intermediate Workbook
Q: Skills for Reading &Writing Intro
Q: Skills for Listening &Speaking Intro

Pre-Intermediate( 16 weeks)
The course went on eight
weeks with Headway preintermediate and Q-skills
books. We have had more
skills lessons.

Course Book
Headway Pre-Intermediate
Headway Pre-Intermediate Workbook
Q: Skills for Reading &Writing 1
Q: Skills for Listening &Speaking 1

IUPS aims to advance students’ vocabulary, grammar, and reading, writing, listening and
speaking skills through in-class activities or self-study, to improve the English proficiency and
skills of freshman who are newly accepted to undergraduate and graduate programs to the extent
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at which learners are supposed to understand what they read and hear, to be able to take notes
while the lecturer gives a speech and to be able to express themselves verbally.
At the end of the course it is expected that the students of the course will be able to engage in
communications with their peers or lecturers for a vast variety of purposes and contexts, to
participate in conversations using socially and culturally suitable forms, to provide information
easily, to express feelings, emotions, and opinions, to comprehend written and spoken language
on a rich variety of subjects, to present information on a vast variety of academic and nonacademic topics to the audiences.
3.2.2. Curriculum in Prep School
Blended and complex skill-approaches are used in Ishik University Preparatory School language
education. Students are taught language skills in different levels. Communicative approach takes
a great role in language education at IUPS. In a foreign language teaching, speaking has a
valuable place. For example, Khamkhien (2010) states that
To successfully assess how language learners enhance their performance and achieve
language learning goals, the four macro skills of listening, speaking reading and writing are
usually the most frequently assessed and focused areas. However, speaking, as a productive
skill, seems intuitively the most important of all the four language skills because it can
distinctly show the correctness and language errors that a language learner makes. (p. 184)

It shows that, instead of teaching language skills separately to language learners, it is better to
teach them at the same time. Additionally, it is not recommended to teach language skills
separately in real life. To understand subject matter courses, learners need some components like
grammar, and vocabulary. Because of this fact, fluency and accuracy take an important role in a
foreign language education at preparatory school. Neither lecturers nor students are allowed to
use any other languages except English at lesson time. Classroom instructions are given in
English. Language learners might have difficulties at times because they cannot completely
acquire what is given in the classes. However, instructions and explanations are provided to
learners in English, it is normal to have a comprehension gap between students and lecturers in
the beginning. But, many language learners take this to their advantage and use this condition to
have more practice.
Our main goal with the curriculum is to teach students general English for their departmental
studies inspiring curiosity, motivation, and fun at the lessons. Dealing with students after lessons
and talking about general things such as about students’ interests, football matches built
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motivation and closeness among students and lecturers. If the learner seems silent in class,
he/she is called to spend some time face to face with the lecturer at breaks in school café for tea,
sometimes in groups; the school administration with lecturers and students go for a picnic for
fun or go sightseeing in the city in the long term intensive course. These personal interactions
with students are the significant attitudes of our lecturers that motivate students to study
seriously and play a great role in students’ academic performance and achievement.
Although students are accepted according to their proficiency and following level test results,
sometimes those exam results do not show the real situation. Because of that lecturers must
understand students’ needs and their learning styles by observing them in the first week
collecting data from language teachers and students’ first week performance. In this way,
students’ level can be coordinated perfectly correct. Lecturers can find out talented students by
asking an encouraging question, providing educational settings, letting them answer reading
comprehension questions and getting feedback by quizzes and in the end, the administration can
set students in their right level of English class. Hence, our goal is to prepare students to the next
year departmental studies; the school has to develop students’ language skills, give deep
knowledge and teach them how to express themselves freely if they intend to be successful
students at the end of the prep school education. Otherwise they will be in trouble to pass the
school. This is basic to their improvement that will provide learning throughout their educational
life.
As it is mentioned above, students are given a level test at the beginning of education year for
being replaced according to their language level. After seven weeks, they are to sit for level final
exams which are ready tests provided by Oxford Language Testing Office and they are held
once at the end of each 7 week till the end of the 24 week language course. For students, these
level finals are vital because there is a condition that they might retake the same level course.
For my thesis, the results of these exams are named as achievement exam and have been used to
compare both the control and the experiment groups in addition to pop quizzes, participation and
expanded reading results.
Students’ achievement is assessed according to quiz, participation, achievement and
extracurricular activities performance (expanding reading in Erbil Prep School) combination
throughout the course. General performance means all exam marks are combined and its average
is calculated as 70 percent. Level test is defined as final exam and it is evaluated as 30 percent of
students’ success. It is shown as in the table below:
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General Total (level test and
general performance)

Average Level Test % 30

General Performance of students
in 24 weeks % 70

% 20 Av. Participation

% 20 Av. Extracurricular
activities

% 35 Av. Ach.

% 25 Av. Quiz

Participation over 100

over 100

Extracurricular activities

Achievement over 100

Full Name

Quiz Average over 100

Table 7: Grading sample tools for general performance and their percentages used for courses

STUDENT 1

63

65

79

82

16

23

16

16

71

70

71

STUDENT 2

88

89

89

92

22

31

18

18

89

73

84

3.2.3. Curriculum Difference in Sulaimani Prep School
Our school curriculum in Sulaimani does not depend on “one-size-fits-all” approach because the
school administration thinks that each learner needs unique learning atmosphere and it can be
provided via language-oriented extracurricular activities. Our teaching way allows students to
develop their grammar and vocabulary by doing on their own. Students do not learn what is
taught at lesson time efficiently. They learn by means of their acting, doing, practicing through
actions, and repetition.
As it is known that students learn differently and at different speeds because of that not only
theoretical issues such as course books, skills books should be followed to teach English but also
practical issues like extracurricular activities should be taken into account to implement in the
curriculum. Sulaimani preparatory school arranges language-oriented extracurricular activities.
They are different activities from time to time such as crossword solving, test analyzing, cultural
food noon ( students once a month bring food to eat with staff), fun reading and listening, song
singing, free debates about given tasks, power point presentations concerning the unit topics and
so on.
To take my study into action, two groups are to organize and the achievement results of
students are to be learnt according to the 8 week general performance, considering the quiz,
homework, portfolio and achievement exam results. The groups are as called control and
experiment groups.
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The crucial issue here is that students’ concentration on lessons weakens in the afternoon
sessions in general. To overcome this problem, language oriented extracurricular activities are a
good remedy. It contributes to students’ being active as learning process continues and the
English atmosphere lasts because all the time the medium of language is English. Students do
the activities together, learn from their mistakes, and learn from their lecturers without hesitating
to ask any questions related to the activities. The time that is occupied with extracurricular tasks
in the afternoons is unforgettable. Actually, these are the golden times in which students practice
whatever they learn throughout the course and they become open, communicative, sophisticated,
willing, eager, studious, and curious researchers in the end of language learning education. A
school is not only a place to learn just vocabulary, grammar or skills of English language, but
also is the holy place to help learners to hold cultural norms and values by means of
extracurricular activities. The student who tastes the learning ways of a language via ECAs can
be successful in his/her academic life as well.
3.2.4. Ishik University Sulaimani Prep School Extracurricular Activities Schedule
When language oriented extracurricular activities start, students in both groups have completed
beginner level in a month. After that Erbil and Sulaimani Preparatory Schools follow their own
weekly course schedule. Here is seen the language oriented extracurricular program for
Sulaimani Preparatory School students.
Table 8: Extracurricular activities program for sixteen weeks

SULAIMANI PREP SCHOOL EXTRACURRICULAR ACTIVITIES SCHEDULE

DATES

19/2/2015

26/2/2015

2/4/2015

7/5/2015

9/4/2015

14/5/2015

16/4/2015

21/5/2015

23/4/2016

28/5/2015

12/3/2015
Testing and Analyzing Activity (12 weeks, once a
week before achievements or pop quizzes). Students
have their quizzes or achievements on Sundays.

19/3/2015

11/2/2015

4/3/2015

1/4/2015

18/2/2015

11/3/2015

8/4/2015

25/2/2015

18/3/2015

15/4/2015

6/5/2015
Giving Presentations about Unit Questions (12 weeks,
students prepare at home, present in class)
13/5/2015
22/4/2015
10/2/2015

3/3/2015

7/4/2015

Crosswords and Puzzle Activities (6 weeks, one hour a
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24/2/2015

17/3/2015

fortnight)

21/4/2015
5/5/2015

17/2/2015

10/3/2015

14/4/2015

12/5/2015

Fun Reading and Retelling Activity (6 weeks, students
listen, read, do exercises and retell). Level 1, 2 story
books will be given to students.

19/5/2015
12/2/2015

5/3/2015

20/3/2015

4/6/2015

Picnics and Sightseeing (in school territory twice, out
of the city twice).

9/2/2015
16/2/2015

Listening Songs and Filling the Verses Activity (4
weeks)

2/3/2015

23/2/2015
9/3/2015
Tongue Twister activities (2 weeks, once a week)
16/3/2015
6/4/2015
4/5/2015
13/4/2015

Essay Writing Activities (7 weeks).From sentence to
paragraph, from paragraph to essay.

31/3/2015
20/4/2015
11/5/2015
27/4/2015
15/2/2015

Tell Your Funny Joke Activity (2 weeks, 3 minutes
each student tell, students get ready before the lesson)

8/3/2015
27/3/2015

19/4/2015

3/5/2015

Act Your Role Activity (3weeks, one hour a week)

1/3/2015
8/2/2015

5/4/2015
8/3/2015

22/2/2015

15/3/2015

Test your English level online activity (7 weeks)
12/4/2015

29/3/2015

Students are given weekly tasks to fulfill such as writing and reading story books and writing
sentences with new words, memorizing sample paragraphs and retelling them, testing with pairs
or groups and analyzing them with the lecturer, translating a cultural joke to English and
retelling, preparing videos or role plays as an individual or in pairs, etc.
3.2.5. Teaching and Learning Mode at English Preparatory School
Students that are accepted to the university and do not have proficient English have to learn it in
six months at preparatory school. Because of this fact, students get an intensive English
language learning program in twenty four weeks. Preparatory School in Sulaimani has two terms
that almost include 24 weeks. Students at both preparatory schools had approximately 625 hours
English lesson a year in 24 week academic year. The different point in the curriculum is
students’ involvement in language oriented extracurricular activities in Sulaimani preparatory
66

school from two to three in the afternoon as Erbil preparatory school students are having regular
lessons in the afternoon till three thirty.
Usually, Prep Schools start in the second week of December and end in the second week of
June. During the language learning education year, students are given some tasks to follow such
as portfolio preparations (weekly a book to read and write the summary of it starting from the
fifth week, memorizing tongue twisters, poems, preparing projects like posters or newspapers)
and also they have some trips or picnics with their lecturers. As the lecturers are from abroad,
the medium of communication amongst lecturers and students is English. This reality promotes
students to speak English and enhances their speaking skill.
According to students’ English level, lesson hours can differ. Our main target group is zero level
students and they take 25 hours of English that lasts for two semesters. The students take 10
hours of ‘Basic English’ using Headway book series, five hours of ‘listening and speaking’, five
hours of ‘reading and writing’ using Oxford Q series and five hours of ‘language oriented
extracurricular activities’ weekly. The frameworks of these lessons are defined due to the CEFR
that is a guideline used to describe success of EFL learners across Europe (Verhelst et al., 2009).
Students have possibilities anytime to reach and practice English with their lecturers. Lecturers
are available till 17:00 in the afternoon.
Students in Sulaimani are peculiarly in the center of learning on their own, from their friends
and they revise the taught subjects with their friends and lecturers with different tasks. They feel
at ease to practice and entertain the moment with different activities. The learning is studentscentered and lecturers only assist in how to do the given instructions and provide the silence in
the class. Students’ mobiles are turned off during the activities. Following the extracurricular
activity programs, the lecturers and the principal of the school have a meeting weekly and
discuss about which activity to do and what type of homework to give the students to prepare for
the next week’s activity preparations. For instance, if the task is retelling a story book weekly,
discussion topics include which level, how many pages, how much interesting, how much easy
to read, and how long the summary should be. Every week students in the control group does
one portfolio activity that is to read a grade book to retell and to write its summary that continue
16 weeks. Students in group of four, on the appointed day of the week stay at school and
complete their tasks with the lecturer face to face that each coexistence lasts just ten minutes for
each student. Lecturer checks the summary, asks information questions about the book and lets
students retell in five minutes. This portfolio task is absolutely beneficial for students’ writing
and speaking skills’ improvement. However, students are not interested in doing this task as it is
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compulsory. As a matter of fact, Erbil prep students do not get good grades in completing this
task and directly it causes failure and exhaustion in learning process. Moreover, it is a fact that
after lessons, having one more hour with students to test if students complete their portfolios is
also hard work for the lecturers and it brings about fatigue. From both students and lecturers’
perspectives these portfolio studies are a drawback. Having portfolio study requires students to
read the book completely and (writing the given books first three weeks is compulsory as well)
do the summary chart sheet. Students’ work is kept in students’ personal files as a proof that the
story is read and the lecturer asks questions to learners in portfolio times.
3.3.

Research Methodology

In both Sulaimani and Erbil Ishik University Preparatory Schools, prep students have an
intensive curriculum. Students have weekly quizzes, pop-quizzes, portfolio studies (they are in
the curriculum as extracurricular activities in Sulaimani), monthly achievement exams and at the
end of the course level exams. In order to collect reliable results mixed methodology approach is
used due to the complexity of issues under the study.
There is a necessity for complex approaches, so both qualitative and quantitative approaches are
used in tandem to design the study. Quantitative approach is used to compare both groups’ eight
weeks performance in charts. Quantitative detailed approaches provide to report data results in
numerical terms to measure the reliability and credibility of research findings.
Moreover, qualitative research includes many questions. “Qualitative research analyzes data
from direct fieldwork observations, in-depth, open-ended interviews, and written documents
(Patton, 2005). Additionally, Polkinghorne (2005) states that “Researchers using qualitative
methods gather data that serve as evidence for their distilled descriptions. Qualitative data are
gathered primarily in the form of spoken or written language rather than in the form of numbers.
The data are usually transformed into written text for analytic use.”
This case study benefits qualitative research approach. In order to observe the academic
achievement of learners by language oriented extra-curricular activities and have an idea that
whether learners in both groups are accepted as successful students at the end of the education
year according to their three semester study performance in which they have the same
curriculum with different course books but the same skill books; can be reached via recorded
videos, surveys and interviews. Data has been gathered through surveying lecturers and
interviews who teach the learners in both groups at preparatory school.
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In conclusion, students in both groups spend equal time on learning English in formal and
informal environment which makes the result comparable.
3.4.

Research Methods

To collect reliable data to the three hypotheses which are stated in introduction (see p. 4) above,
experimental study is implemented where different language oriented extracurricular activities
are conducted as lessons in the course schedule during the experiment period. To answer
whether extracurricular activities embedded into curriculum causes language learners to improve
learners’ language skills and statistically, students who participate in language oriented
extracurricular activities have significant higher G.P.A. or not will be found out with
quantitative and qualitative methods. Overall, one pre-, one while- and one post-test are
implemented.
3.4.1. Quantitative Methods
The researcher collects statistical data from experimental and control groups and conducts
statistical analysis of the data using SPSS 22.0 statistics program. The quantitative data is used
for the analysis and descriptive statistics for students’ and lecturers’ responses to the survey
statements. Experiment and control group students’ pre, while and post-test results are used to
compare the academic performance results using SPSS 22.0 program and analyzed in tables in
chapter 4.
After the Nawrooz holiday (March 21) both control and experiment group students are in A2
level. And their eight week while and eight week post academic performance are evaluated. The
result between two groups are demonstrated and explained in chapter 4 related to sixteen week
education.
3.4.2. Qualitative Methods
The qualitative data is used for the analysis of students’ and lecturers’ responses to interview
questions. Students’ and lecturers’ responses to the open ended questions are organized, retyped
and analyzed in chapter 4. The results of the survey are shown simply in a table below and each
statement and response will be demonstrated and explained in data analysis section.
Table 9: Students’ opinion about language oriented extracurricular activities in the survey

Control group - 19 students’ acceptance the idea in
percentage.

Experiment group - 15 students’ acceptance the idea
in percentage.

I can join language-oriented extracurricular activities
after lessons which are led by language teachers. 47%

I can join language-oriented extracurricular activities
after lessons which are led by language teachers. 53%
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I can learn better if I join in language-oriented
extracurricular activities. 42%

I can learn better if I join in language-oriented
extracurricular activities. 80%

It is a good idea to participate in language-oriented
ECAs after lessons supposing that I can enhance my
knowledge. 36%

It is a good idea to participate in language-oriented
ECAs after lessons supposing that I can enhance my
knowledge. 73%

Instead of doing homework at home, it is better to do it
after lessons as a classwork extracurricular activity.
36%

Instead of doing homework at home, it is better to do it
after lessons as a classwork extracurricular activity.
60%

English lessons a day should be lessening to three hours.
Besides, extracurricular activities should be organized as
a supplementary activity in the afternoon. 42%

English lessons a day should be lessening to three hours.
Besides, extracurricular activities should be organized as
a supplementary activity in the afternoon. 53%

3.5. Control and Experiment groups’ Activities in Educational Year
Students of preparatory schools in both control and experiment groups have these common
activities to some extent throughout the education year in language learning:
Table 10: Control and experiment group activities throughout the education year

Control group

Experiment group

Students read, listened and wrote story books Students read, listened and wrote story books
weekly,
weekly,
Students did workbook activities of course-books Students did workbook activities of course- books
as homework,
as homework and had pop quizzes from them,
Students had six lessons a day,

Students had five lessons a day,

Students had three course book lessons a day,

Students had two course book lessons a day,

Students were asked reading comprehension Students had pop quizzes from story books every
questions in achievement test related to the story week,
books they had read once a month,
Students spent much more time at school because Students spent less time for curriculum but equal
of the number of lessons,
time with extracurricular activities,
Students had once a week book retelling and Students had once a week book retelling and
memorized five new words with sentences from memorized five new words with sentences from
story books and recited to lecturer,
story books and recited to lecturer.
Students had social activities with lecturers.

Students had social activities with lecturers
Students gave presentations about unit topics
Students had online tests at school

The credits of activities in learning a language are known by the students and lecturers well. The
idea that students can learn better if they have a lot of English lessons and homework is not
carefully considered. It might help students to some extent in the beginning of some weeks of
learning process but later, the same type of activities to do can be irritating and boring for
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students. As a matter of fact, students should face different activities at different times. Not only
should students escape from monotonous periods, the lecturers should as well via extracurricular
activities. After sometime, students’ craving for learning is lost in routine lessons. The reason
behind this is lecturers’ way to teach, their being teacher-centered model, the style of the book
and lecturers’ conducting lesson just with the active students of the class. Obviously, it will be
more effective if all students are drawn to the lessons. It can be provided by planned languageoriented extracurricular activities and dealing with each student individually. Students in
Sulaimani notice that to have a good command of language skills, they have to participate in
extracurricular activities actively. Vice Principal and lecturers clarify to the students that
afternoon sessions in which students do activities will expand their language command
especially of writing and speaking knowledge. Both students of the control and experimental
group have to focus on four skills.
Students in control group do the given tasks as homework but experiment group students do the
activities in classroom as fun activities. In both groups for some tasks like reading a grade book
and retell it, students need a week to get ready. In experiment group, lecturers try to make
students learn mostly in school environment with extracurricular activities. Because, students
usually do not study at home if there is no exam on the following day and homework is usually
prepared by copying other students’ work.
Table 11: Learners’ extra-activities during the academic year

Control group

Experiment group

Portfolio-Extensive Reading

Testing and Analyzing Activity

Listening to story books

Crosswords and Puzzle Activities

Writing paragraphs or essays

Tell Me Your Funny Joke Activity

Doing Activities from the course-books
under teacher guidance

Giving Presentations about Unit Questions
Fun Reading and Retelling Activity
Listening to Songs and Filling the Verses
Activity
Tongue Twister activities
Act Your Role Activity
Test your English Level online Activity
Essay Writing Activities

Observing this table, it can be thought that more work with experiment group is carried out. As a
matter of fact, it is not surprising that learners can achieve more. On the contrary, the workload
for the both group is the same and students are given equal attention and instruction. Only the
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approaches are different; otherwise, it seems as if lecturers work less with the control group and
work more with the experiment group.
Above in Sulaimani preparatory school weekly lesson schedule, it is indicated that lessons start
at nine and end at three o'clock. Lessons are 50 minutes and 10 minutes tea-break after each
lesson. On the other hand, Erbil preparatory school weekly lesson schedule shows that lessons
start at nine and end at three thirty afternoon. Lessons are 45 minutes and 10 minutes tea-break
after each lesson. Students in Erbil have one lesson more than Sulaimani students but while it is
Nawrooz holiday, Sulaimani prep students have only one week interval but Erbil prep students
have almost 3 weeks interval. Additionally, language extracurricular activities are embedded in
the weekly lesson schedule in Sulaimani Prep School however for Erbil prep students; they are
something like after lessons activities and only once a week for fifteen minutes students have a
chance with the lecturer to present their given extra studies obligatorily.
Sulaimani Ishik Preparatory School administration has aimed to refresh students’ mind from
exhaustion, revise the grammar or vocabulary with different activities, teach the ways how to
give a presentation to the public and write well-organized paragraphs and essays with
extracurricular activities which are held in the afternoon. In this way, students learn to feel
confidence, manage to do something on their own, use time effectively, have close relationship
with their peers and lecturers and feel self-reliant. Using extracurricular activities in the
afternoon has two essential benefits for learners in learning process:
1. Repetition
2. Refreshing and motivation
First, to have successful and effective learning is gained by repeating the topics on the same day
that is learned. Making solutions with no repetitions are far from the expected benefits (Orhan,
2015). Second, supplying the learners’ motivation and having students concentrated on new
things can be ensured with extracurricular activities. Therefore, students and lecturers are
informed at the beginning of the educational year briefly about the profits of language activities
and get convinced in plain words to follow the program to pick up good fruits at the end of the
academic year. Considering the importance of repetition and motivation of lecturers and
students, the program is carried on well. In the end, the aim is whether the lecturers can carry
students to B1 level or not. The comparative studies show that Sulaimani prep students have
satisfactory level. They have had acceptable marks in the academic year. None of them has
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failed in the final exam. They have improved their language proficiency sufficiently before the
final exam.
Students improve their language competence with ECA tasks. During the ECAs program the
coach persuades and convinces the learners that they have improved English gradually but that
has to be carried on till the end of educational year to be on the sufficient level. The coach hands
out language grammar and vocabulary tests to solve or reading passages to read and answer the
comprehension questions or listening tracks to take notes to the learners during language
oriented extracurricular activities. Students and lecturers are as if the family members who are
living in the same room. Each student feels at ease to communicate with the lecturers either in
the classroom or out of the classroom. Students sometimes follow the homework tasks from
facebook, twitter or mailboxes and send their homework via mail to the lecturers. Moreover,
because the lessons ended at three in the afternoon, lecturers and students have extra time if they
are in need to study with the lecturer. The environment students and lecturers have, is perfect at
extracurricular time. Lecturers help students in case they ask any questions related to the
activity. The language the lecturer uses to communicate with students is not in the teaching
manner, it was something like counseling, suggesting and advising. In test activities,
presentation giving, or writing essay activities except to correct students’ mistakes and giving
some more examples, the lecturer do not teach the extracurricular participants complex grammar
and vocabulary the learners face while doing skills tests or reading books but controls their
language comprehension by asking information questions. In extracurricular activity program
the coach gets involved in teaching process indirectly. The teachers make learners learn more
language through trying to concentrate and ask in need for their language proficiency. The
students in the control group follow the school curriculum, study on their own, join portfolio
tasks once a week and do their homework for demanded language skills. The lecturers prepare
for students reading comprehension questions to ask about the portfolio story books in
achievements but in experiment group, students have pop quizzes from the books students read.
For instance, such questions like the title, topic and difficulty of the book, characters of the story
and how long it took the student to read aims to improve the students understanding of the book.
The learners in the experiment group of ECAs read, write, listen and speak a lot in comparison
with the control group learners because they are learning either in person or in group in the
activities. The lecturer is just a monitor, friend, supporter, director, and encourager. Students’
learning atmosphere is not irritating or annoying and everyday activities are different in the
afternoons. Therefore, students do not feel bored at all. While the topic is writing a paragraph or
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speaking about a presentation topic, it is inevitable to make mistakes and students really make.
Those mistakes are noted and reported after the task is over to all students. Students do not only
learn from their own mistakes but also learn from their peers. Therefore, their mistakes are
announced and corrected to give feedbacks. While students do a task in person or groups, the
lecturer has to provide the students to use only English in communication. In this manner, the
learners will have a golden opportunity to practice English that will help students to progress
their communicative proficiency. Afternoon ECAs assist learners to remember what they learnt
on the morning sessions. It is the time to repeat learnt grammar, vocabulary, parts of the speech,
etc. It is apparent that students of the experiment group later endeavor to practice what they
learn in the afternoons in their writing and in their speeches.
Susser and Robb (1990) point out the importance of writing and decide that “writing is one way
of promoting engagement with a text, which leads to better comprehension”. Students in
experiment group even like control group, do not like writing paragraphs or essays. As writing is
considered an irritating activity, for students’ critical thinking skills to improve is very effective.
On the other hand, when students in experiment groups notice their mistakes are corrected and
praised on the paper that says; ‘You are great, well done, satisfying, you should be more careful,
pretty good, etc.’, students get more motivated and diligent to write. By means of ECAs,
students improve their reading, writing, listening and speaking skills and have a great chance to
strengthen their ability to speak and write fluently and accurately with testing grammar and
vocabulary activities.
In the academic year, the students in both groups are given well-quality education. Lecturers try
to do their best to feed the students’ English hunger. Students in both groups have quizzes,
achievements, level final tests etc. The format of the tests is different from test to test. In quizzes
the lecturers ask students just reading comprehension, listening comprehension, note taking,
grammar, vocabulary or just a paragraph writing questions. There are just two tasks to be
answered. Testing students is one of the ways to evaluate how much the learners absorb the
grammar or vocabulary they are taught in the learning process. Therefore, students have tests
regularly. Sulaimani prep students have much more tests than Erbil students do .These activities
and tests prepare students to the final exam. In adult education its value for both students and
teachers is undeniable. Students learn the techniques of answering reading, writing, listening,
and speaking tests for all levels (Madsen, 1983). But achievements or final level test are
complicated and consisted of three or more parts shown below;
Reading
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Writing
Use of English (grammar and vocabulary)
Listening
Coady (1997) states that reading books is the single most effective way for improvisation of
both vocabulary and reading skills in general. Knowing the importance of reading and its
earnings to students, both groups students are given books to read and write regularly. Their
learning degree is checked by portfolio studies or pop quizzes. This study endeavors to
demonstrate that exposure to large quantities of language-oriented extracurricular activities
contribute to learners to acquire accurate language, especially in writing and speaking skills. The
idea of conducting different activities day by day to the learners is to motivate students and
make progress in English. The grades the students achieve in the quizzes, achievements and
final exams give an idea of how language activities at prep school supported students’ language
learning. Reading and listening activities in the programs allow students to be involved in
increasing the language level process. Power-point presentations enable learners to improve
their speaking ability and they learn how to use the target language. Telling jokes and essay
writing activities promote learners to use and strengthen the language knowledge they acquire.
3.6. Research Participants
3.6.1. Selection of Participants
In this study, the learning process of two groups, one of which consists of 15 students the other
one consists of 19 students are compared. Marshall (1996, p.523) indicates that “Convenience
sampling is the least rigorous technique, involving the selection of the most accessible subjects.
It is the least costly to the researcher, regarding time, finance and performance. However, it may
cause poor quality data and lacks intellectual credibility”. The researcher has a convenience
sampling in his study because it is difficult to have a true experimental research in educational
context. Thus, he uses the groups which are formed by the university administration. Students
have been chosen from both Ishik University Prep Schools in total 34. This study will emphasize
the significance of language oriented extracurricular activities in language teaching, and focus
on its roles in the development of command of English. Through extracurricular activities,
language input is acquired. Both groups study for their education success. Both group
participants follow the school curriculum and do the given homework as much as they can. For
students main intrinsic motivational factor is to get satisfying grades in all sorts of assessments.
All marks students gained in quizzes, achievements or portfolios during the academic year are
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counted. Students attend the lessons, are given the necessary grammar and vocabulary, reading
and writing techniques and are obliged to read the graded readers as much as they can. Students
are given encouraging marks and praised in case they complete their homework. Both groups are
compared according to their success in exam results.
Learners in both groups are selected according to their English level. It is necessary to mention
that the language of instruction at university is English, except for law department. After the
level placement exam, school administration and level coordinators are sure that the language
level of the learners in both control and experiment groups are the same. To investigate the
language development of the students for obtaining reliable results are a vital step. Two
questionnaires have been accomplished to get a concise idea about the role of extracurricular
activities on learners’ academic achievement. One of them is for students, the other one for the
instructors to respond. According to the questionnaires, a lot of data have been collected.
After a month of parallel language education and curriculum in Sulaimani, like in Erbil Ishik
Preparatory School, the curriculum is changed. IU Sulaimani Preparatory School lessens lesson
hours to three and starts extracurricular activities to carry out in class in the afternoon. Students
are not informed that activities are co-curricular or extracurricular ones. Learners think that
activities are the part of the curriculum and participating in these activities is mandatory because
they are shown in the schedule as a course subject. At the end of the language teaching process,
students feel what language extracurricular activities are and how much important they are in
learning a language.
A good command of English language will help students to build on any language skills.
Especially, it is expected in speaking. Both groups have the same examination. The pre-test,
while-test and post-test results are analyzed through quantitative method according to students’
the sixteen-week period general performance. Moreover, on condition to show quality of
experiment group; recorded videos and interview comments can be shown as a qualitative
material.
3.6.2. Control Group
Control group which has nineteen members is chosen from Erbil Ishik Preparatory School
created randomly. Students are responsible to study regularly because at the end of each term
challenging exam is waiting for them. They are encouraged by their lesson lecturers from time
to time verbally. They get informed by all necessary regulations. Their success only depends on
their personal effort at school and at home. Students study ‘Face to Face’ series starting from
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“Face to Face Beginner”. Every term, students have three hours a day course book, one level of
the Face to Face book series, 105 hours in seven weeks adding that 2 hours homework every day
to improve their English is expected in the language learning process. Control group students
have regular lessons throughout the course curriculum. The students in control group except
studying till 15:30 afternoon have only once a week portfolio extracurricular that includes
extensive reading to develop students’ vocabulary, grammar, and writing skills. Learners study
the structure of English language, the usage of vocabulary and grammar correctly in writing and
speaking. Namely, fluency in speech and accuracy in writing are instilled to all learners. Control
group students are free in learning process, not involved in any language oriented extracurricular
activities during the lesson schedule, evaluated with the weekly lesson performance and
individual ten hours homework complete performance.
3.6.3. Experiment Group
Experiment group students are just 15 students of Sulaimani Preparatory School. Students are
responsible to study regularly because at the end of the year a challenging exam is waiting for
them. They are encouraged by their extracurricular teachers and they deal with the activities
regularly as much as self-study at home. They are convinced that they can manage the
achievement test by joining language-oriented extracurricular activities. Students study
‘Headway Books’ series starting from “Headway Beginner”. Every term, students have three
hours a day course book, one level of the headway book series, 105 hours in seven weeks,
adding this they are to study just one hour homework every day but they are expected to join 5
hours a week language-oriented extracurricular activities.
Experiment group students without a long interval on holiday have extracurricular activities in
the afternoon regularly. The experiment group do not only have an extensive reading activity but
also have crossword solving, test analyzing, telling funny jokes and giving presentation
activities, etc. much more than the students in the control group. Learners study the English
language structure, learn to use vocabulary and grammar correctly in writing and speaking. In
conclusion, fluency in speech and accuracy in writing are instilled to all learners. However,
extracurricular participants have experienced pretty more structures and deep edges of
linguistics. Experiment group students, in addition to be free like control group students,
constantly participate in extracurricular activities which lead them to be more aware of the
language patterns. They are observed in the five-hour extracurricular activity within the course
timetable, evaluated with the weekly lesson performance and individual five hours homework
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complete performance. The students in experiment groups get exposed to deal with any type of
extracurricular activities which are organized and led by the lecturers.
3.6.4. Obtaining Permission
The researcher obtains permission from Ishik University Erbil and Sulaimani Prep School
administration staff to conduct the experiment with students; the researcher also obtains
permission from students themselves. They have been informed that language extracurricular
activities will be used in their group to support learning, but their rights will not be violated and
they will not fall behind the standard university curriculum. The researcher explains that
participation in the experiment is obligatory and negotiated with the administration and the
students. This experimental research is implemented only in Sulaimani Prep school for 15
students because the university has only one class.
3.6.5. Ethical Issues
At the beginning of the study, students of Ishik Sulaimani Preparatory School or Ishik Erbil
Preparatory School are not aware that they are a part of the study and both groups follow the
given curriculum. Each group students are in different cities. However, during data collecting
some students feel uninterested and bored to fill in the given surveys. Collected data in this case
study includes surveys, interviews, scores of sixteen weeks’ quizzes, achievement exams,
participation and expanding reading activity or/and language oriented extracurricular activity
grade averages that learners have had during the course. Some students who participate in this
study as control group members are not successful to get satisfying averages. In any condition,
this research do not present the names of these weak students. At the same time, having
interview with students and lecturers, the names of lecturers and learners are not revealed in the
study either.
There is no gender and ethnicity issue in this study. While students are doing the activities both
girls and boys participate in the study together in groups and most of the students are Kurdish.
There is no comparing to different nations’ or prep school students’ learning abilities. Lecturers
in both Ishik Prep Schools have a warm relationship with learners. The lecturers or teachers
main role is to teach students in the best way and support them in case they are in difficulty.
While taking interview with just experiment group students and lecturers, all necessary
explanation is given accurately. Experiment group students in the interview part are informed
that the answers they give are extremely important and will be evaluated in the study. All
participants are content to be part of the study. They express their opinions openly and clearly
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because the prep school have finished and interviewee students have completed the course
successfully. They are not against the information that they give for the usage. This case study
uses the information that is provided by the students and lecturers for the dissertation thesis. All
rights of the participants will be observed; the experiment is ethical and no one will suffer; their
participation will be kept anonymous; their names will not be mentioned in the experiment.
3.7. Collecting Data from the Surveys
Students and lecturers of Ishik University Prep School are the target population of this case
study. Two groups of learners are formed. First, control group included 19 students and second,
experimental group consisted of 15 students. Shortly, in total 34 students were selected in this
case study. The students in both groups were selected from 215 students who had to sit
proficiency test and whose language proficiency level ranged between beginner-elementary (A1A2) levels. Student in both control and experimental groups belonged to A1 level. Forming the
groups, random selection criteria were followed. Participants were selected from the same A1
level because it is convenient and useful to collect the valid and reliable data.
No criteria were carried out to select the lecturers to take part in the study through survey and
interviews as well. 17 lecturers participate in the survey and most of them who cooperate in the
study teach at Preparatory School, some of them from ELT department and three ELT lecturers
who have worked in preparatory schools before and are now as the member of different
universities. Both study groups of A1 level students had 6 lecturers for all subjects in total.
Table 12: Participants of survey and interviews

Total
Number of students in case study
(accepted as A1 level)

Control
Group

Number of students that answered survey questions

Control
Group

Number of students that were interviewed

Control
Group

Number of lecturers that answered survey questions
First interview with lecturers
Last interview with lecturers
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19 Experiment
group

15

19 Experiment
group

15

0

34
34

Experiment
group

6

6

From other
3
institutions

Ishik
University

14

17

From other
2
institutions
From other
0
institutions

Ishik
University
Ishik
University

4

6

3

3

As it has been mentioned before, there were 34 students to be observed in this case study. To
analyze the data students of both groups’ proficiency exam result as pre-test, first eight week,
including achievement, quiz, expanding reading and participation marks as while-test and
second eight week including achievement, quiz, expanding reading and participation mark
results as post-test are collected and shown in tables in chapter 4. Collecting data, the principal
method is to set students weekly quizzes, homework checking, portfolio studies results and
monthly achievement exams in the intensive curriculum. In both groups students have had
almost the same curriculum but only period of the lesson time is different. Lessons start at nine
and end at three in the afternoon. While in control group learners are having 45 minutes lesson
fixed, experiment group students are having fifty minutes or one hour lessons. Students in Erbil
just once a week individually for about 15 minutes have portfolio studies or in different words
they have extensive reading. Yet, experiment group students in Sulaimani have extracurricular
activities from 2 till 3 in the afternoon regularly in groups or individually because ECAs are the
part of the curriculum. Learners have the same level course books, skills books and regular
quizzes and homework. Students in experiment group are in a warm and informal atmosphere in
the afternoons. Students in both groups have regular quizzes. Quizzes are different. One week is
from course book and home reading books, the other week just from the reading or writing skills
or only speaking quizzes and monthly students are sat for achievement from all sources as
informing them to what pages or grammar topics to study. Fill in the blanks, multiple choice,
and comprehension questions and open ended questions are asked in the examinations. Learners
are informed at the beginning of education year that their weekly quiz results, participation to
lessons, completing homework and achievement results take a great role for their final academic
achievement. Experiment group and control group students have the same number of lecturers.
Only the researcher, as the vice principal and the prep school director of Sulaimani deal with
experiment group students through the educational year arranging the extracurricular activities.
Planning extracurricular activities and assessment of students’ performance are evaluated
together. Students’ weekly performance and scores in the quizzes are the main factor that lead
experiment group students to success because extracurricular activities will effect positively on
the development of students’ language proficiency (Yildiz, 2015).
3.7.1. Data from the Quantitative Methods
The language oriented extracurricular activities program in Sulaimani Preparatory School last
sixteen weeks. Students’ language competence in both preparatory schools (Erbil, Sulaimani) is
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studied carefully by both schools administration staff and level coordinators at the end of each
eight week concerning level test results and their final marks.
Leaners’ improvement in learning English is not easy. The researcher needs genuine data to
compare both groups’ success and achievement; as a matter of fact students are given
achievement tests monthly and pop-quizzes and portfolio tasks weekly to do. In the
achievements or pop quizzes students are asked only from their course subjects that is taught,
students are given listening and reading comprehension questions of their course book
supplementary materials. The major difference between Erbil Preparatory School Program and
Sulaimani Preparatory School Program is not students’ spending time at school and their having
different programs but their being in the extracurricular activities inside and outside of the
school. The aim of both schools is teaching language learners English as taking them from
starter level to intermediate level of English to the graduation day. Students in both groups
mostly think that IUPS has a very intensive curriculum and having five hour language education
a day is exhausting. They think that ECAs might play an enormous role in foreign language
learning. Students are sure that language oriented activities contribute to improve their writing
and speaking skills. In conclusion, it can be said that learners in both groups do not think
differently regarding the benefits of ECAs in education and its role on academic success.
3.7.2. Data from the Qualitative Methods
The main goal of the questionnaire is to find out if students of both preparatory school in Erbil
and Sulaimani agree that extracurricular activities might take a great role in their academic
success remarkably. To collect an enriched data, the researcher prepared a 14 statement sentence
survey to ask both groups. Statements below are asked to both groups:
1. Ishik Prep School has an extremely intensive curriculum.
2. It is good to have five English classes a day to learn English well.
3. I am satisfied with the given education throughout the course.
4. The English lessons I take a day are pretty adequate to improve my English level.
5. Lecturers give us a lot of homework to fulfill.
6. I can join language-oriented extracurricular activities after lessons which are led by
language teachers.
7. I can learn better if I join in language-oriented extracurricular activities.
8. I believe that I will be able to write well-organized essays at the end of the course.
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9. I believe that I will be able to talk about any speaking topics for about three minutes at
the end of the course.
10. Just taking the 24-week English course can help me to succeed in final exam.
11. I can find opportunities to ask my lecturer any questions at any time to raise my general
English knowledge.
12. It is a good idea to participate in language-oriented ECAs after lessons supposing that I
can enhance my knowledge.
13. Instead of doing homework at home, it is better to do it after lessons as a classwork
extracurricular activity.
14. English lessons a day should be lessened to three hours. Besides, extracurricular
activities should be organized as a supplementary activity in the afternoon.
Students in Erbil are not much aware of extracurricular activities’ positive effects to their
academic success because there is no time for them to stay at prep school after lessons for some
time and extracurricular activities are not embedded to the curriculum. On the contrary,
Sulaimani preparatory school students are willing to join language oriented ECAs and they find
ECAs useful in a foreign language acquisition, and point out that they had better have ECAs
more often instead of trying to do homework at home to improve their English. Moreover,
learners in the groups mostly express in the survey that they can learn better if they join in
language-oriented extracurricular activities to improve their listening, writing, speaking, and
vocabulary and grammar knowledge. Learners in both groups have had the same thoughts about
the contributions of ECAs to a foreign language acquisition.
Conclusion to the Chapter 3
Students’ unwillingness to read and write in Ishik University Preparatory School is observed. It
is a common problem in all institutions. In Kurdistan, school education is mostly based on
memorization. It is because of the education system in which students are forced to memorize
whatever the subject is while they are as secondary and high school students. The lack of
practice of the learnt knowledge brings forgetfulness in life but it can be treated and knowledge
can be transferred to students in institutions by supplementary extracurricular activities. In this
context, teaching the theory of language skills in preparatory school program can be enriched
with language oriented extracurricular activities and they can provide students’ happiness and
their cooperation to learn together. In this chapter, the researcher has tried to explain about the
education system of IUPSs in Kurdistan, Iraq, control and experiment groups and their
backgrounds in English language learning, selection of participants, quantitative and qualitative
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methods, teaching and learning mode at English preparatory school and the general curriculum
in Ishik University Prep Schools. In the next chapter, the researcher will analyze the data with
SPSS 22.0 statistics program and present research findings.
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CHAPTER 4: DATA ANALYSIS AND RESEARCH FINDINGS
Introduction to Chapter 4
This case study is based on numerical data in which students’ pre-test, while-test and post-test
results are shown. Comparing two prep school students’ total scores of sixteen weeks played a
great role to decide whether language-oriented extracurricular activities in curriculum had been
successful or not. Both groups’ term averages were calculated and they were transformed into
tables, charts and figures. Students’ two-term achievement results were analyzed through tables
and charts. Their term by term achievement growth was calculated to see how much progress
they made. Pre, while and post achievement tables helped better to see the progress of learners.
Students’ whole grades including quiz, participation (students’ class performance, homework),
achievement (monthly exam) and expanding reading (extracurricular activities) marks in each
term gathered were calculated as term results.
4.1.

Data Analysis from the Experiment

The transcription of the interviews and surveys with students and lecturers was studied carefully.
The survey questions for both students and lecturers were prepared online using Google drive
forms and they were required to choose the best alternative from their perceptions on the five
pre-coded Likert scale. Participants’ profile chart was prepared in which some open ended and
personal questions were included. On the other hand, interview questions were asked face to
face and studied carefully under theme headings. Only six lecturers and six students were
interviewed. Lecturers were selected randomly but students were selected among the experiment
group students. Each interview lasted approximately five minutes. For suitability reasons,
instead of complete video recording and transcribing the interviews, the most significant points
were transcribed by the researcher after the interviews.
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The graphic organizer demonstrates as the pre-test results of both groups’ proficiency exam
marks.

Figure 7: The averages of proficiency results as pre-test out of 100 of the first week
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In the control group the average of grammar and listening is 28.8. The average of writing is 8.
The average total score is 36.8 and in the experiment group the average of grammar and
listening is 28.4. The average of writing is 7.8. The average total score is 36.2.
4.1.1. Interpretation on Students Pre-Test, While-test and Post-test Grade Point
Averages in IUPSs
Table 13: Control (Erbil) and experiment group statistics according to pre-test results

Pretest Results

Group

N

Mean

Std. Deviation

Std.
Mean

Control

19

36.8421

11.01142

2.52619

Experimental

15

36.2667

8.52280

2.20058

Error

There are 34 students in this research in which 19 students are from Erbil and 15 students are
from Sulaimani Preparatory School. This output demonstrates that the average of proficiency
test result for Ishik University Erbil Prep School is 36.8421 points over 100, versus 36.2667
points for Ishik University Sulaimani Prep School. According to two groups’ independent
samples T-test result; there is little difference between two groups based on table 13.
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Table 14: T-test results of Ishik University Erbil and Sulaimani Prep Schools in pre-test for equality of means

Levene's
T-test for Equality of Means
Test
for
Equality of
Variances
F

Pretest Equal
Results variance
assumed

.10
5

Sig.

.74
7

Equal
variance
not
assumed

t

df

Sig.
(2tailed
)

Mean
Differen
ce

Std.
Error
Differe
nce

95% Confidence
Interval of the
Difference
Lower

Upper

.16
7

32

.869

.57544

3.45367

6.45945

7.6033
3

.17
2

31.99
5

.865

.57544

3.35025

6.24884

7.3997
2

It can be said that there is no significant difference and both groups are approximately in the
same level based on 0.869 is greater than P≤0.05. The reason behind this depends on the fact
that students’ arrangement was equal due to their proficiency exam result and in order to collect
reliable data, it was essential to organize two same levels to compare in the following weeks.
The mean difference between two groups is 0.58.This result shows that this difference is not
significant. Standard deviation is a bit higher in Erbil’s group than Sulaimani in pre-test but
there is no big difference between them. It is known that when standard deviation increases
within a group, the variety of obtained marks also increase and in vice versa case standard
deviation decreases.
Table 15: Control (Erbil) and Experiment group statistics according to while-test results

While Test

Group

N

Mean

Std. Deviation

Std. Error Mean

Control

19

71.6842

6.84797

1.57103

Experimental

15

83.3333

10.32104

2.66488

This output demonstrates that the average of while test result for control group is 72 points over
100, versus 83 points over 100 for Ishik University Sulaimani Prep School. According to two
groups’ independent samples T-test result; there is difference between two groups based on table
15. Success for both groups at the end of the eight week education is evident. However,
experimental group demonstrated much more success than control group students. It shows that
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while students in experimental group improved their English note worthily from 36 to 83 points
over 100, control group students increased their total average from 37 to 72 points over 100.

Table 16: T-test results of Erbil (control) and Sulaimani (experimental) Prep Schools in while-test for equality of means

Levene's
Test
for
T-test for Equality of Means
Equality of
Variances

Whil
e
Test

Equal
variance
s
assumed

Mean
Differenc
e

95% Confidence
Std. Error Interval of the
Differenc Difference
e
Lower
Upper

F

Sig.

t

df

Sig.
(2tailed
)

5.23
5

.02
9

3.94
8

32

.000

-11.64912

2.95071

17.6595
2

5.6387
3

3.76
6

23.23
9

.001

-11.64912

3.09350

18.0448
7

5.2533
8

Equal
variance
s
not
assumed

It could be said that there is a significant difference and both groups have shown great
improvement in their total general performance average based on 0.001 is smaller than P≤0.05.
It seems that Sulaimani prep students have shown much more success in total average. The
mean difference between two groups is -11.64. This result shows that this difference is
significant. Standard deviation is a bit higher in experimental group than control group in whiletest but there is not much big difference between groups.
Table 17: Control (Erbil) and Experiment group Statistics according to post-test results

Post Test

Group

N

Mean

Std. Deviation

Std. Error Mean

Control

19

74.5263

6.20366

1.42322

Experimental

15

86.7333

9.96757

2.57361

As shown in Table 17, the average of post test result for the control group is 74.52 points out of
100, versus 86.73 points out of 100 for the experimental. It shows that, although both groups
achieved certain progress, it has slowed down (due to reaching high enough points), the growth
of skills level compared to while-test results in the control group was 2.85 points, while the
growth of skills level of the experimental group was 3.40 points, which is larger.
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Experimental group students demonstrate much more success than control group students. It
shows that while students in control group maintain their English note worthily from 71.68 to
74.52 points over 100, experimental group students increase their total average from 83.33 to
86.73 points over 100.
Table 18: T-test results of Erbil (control) and Sulaimani (experimental) Prep Schools in post-test for equality of means

Levene's
Test
for
T-test for Equality of Means
Equality of
Variances

Pos
t
Tes
t

Equal
variance
s
assumed

Sig.
(2tailed
)

F

Sig.

t

6.89
5

.01
3

2.58
6

32

.014

-12.20702

2.45
1

22,25
3

.023

-12.20702

Equal
variance
s
not
assumed

df

Mean
Differenc
e

95% Confidence
Std. Error Interval of the
Differenc Difference
e
Lower
Upper

2.78713

-12.
8421

1.5298
3

2.94092

13.3021
0

1.1119
4

There is a significant difference and both groups have shown great improvement based on 0.023
is smaller than P≤0.05. It seems that Sulaimani prep students have shown much more success in
total average. The mean difference between two groups is -12.20. This result shows that this
difference is significant. Standard deviation is a bit higher in experimental group than control in
post-test but there is not much big difference between them. It is known that when standard
deviation increases within a group, the variety of obtained marks also increase and in vice versa
case standard deviation decreases.
Table 19: Erbil and Sulaimani Prep Schools while and post quiz group statistics

Quiz Results While

Quiz Results Post

Group

N

Mean

Std. Deviation

Std.
Mean

control

19

70.3158

9.18364

2.10687

experimental

15

77.1333

12.11768

3.12877

control

19

81.0000

6.93622

1.59128

experimental

15

82.6000

12.81628

3.30915

Error

This output shows that the average of while quiz test result for control group is 70.3158 and the
average of post quiz test result is 81 points over 100, versus 77.13 points over 100 for the
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average of while quiz test result and the average of post quiz test result 82,6 for experimental
group. Experimental group students keep their average or/and a little progress is seen. They
maintain their quiz marks worthily from 77.13 to 82.60. We can say that experimental group
students make a great improvement only in the first eight weeks after that this rise is kept till the
end of the term. However, control group students demonstrate much more success than
experimental group students. According to two groups’ independent samples T-test result; there
is difference between two groups based on table 23. The table demonstrates that while control
group students keep on gradually increasing their total post quiz average, experimental group
students have a little ascent in total post quiz average. Success for both groups at the end of the
sixteen week education is evident.
Table 20: T-test results of Erbil (control) and Sulaimani (experimental) Prep Schools in while and post quiz results for equality
of means in comparison

Levene's
Test
for
T-test for Equality of Means
Equality of
Variances

Quiz
Result
s
While

Quiz
Result
s
Post

Equal
variance
s
assumed

Equal
variance
s
not
assumed

95%
Confidence
Std. Error Interval of the
Differenc Difference
e
Lower
Upper

F

Sig.

t

df

1.82
0

.18
7

1.86
8

32

,071

-6.81754

3.65014

14.2526
4

.61755

1.80
7

25.49
8

,083

-6.81754

3.77202

14.5784
8

.94339

.990

32

,330

-1.60000

3.43534

3.59756

10.3975
6

.926

20.37
6

,365

-1.60000

3.67187

4.25034

11.0503
4

Equal
variance
s
not
assumed
Equal
variance
s
assumed

Mean
Differenc
e

Sig.
(2tailed
)

7.09
2

.01
2

Studying while and post quiz results it can be said there is no significant difference among
groups and both groups have shown great improvement. Based on while quiz 0.071 is greater
than P≤0.05 and post quiz as 0.330 is greater than P≤0.05. The mean difference between two
groups in while test is -6.81, it means that Sulaimani Prep students are more successful in while
quiz tests. However in post-test this difference is not big. The mean difference between two
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groups in post quiz test is -1.6. This result shows that this difference is significant. Standard
deviation is a bit higher in experimental group than control group in while and post-tests. There
is a little difference between them.
Table 21: Erbil and Sulaimani Prep Schools while and post monthly exam group statistics

Monthly
While

Group

N

Mean

Std. Deviation

Std.
Mean

Exam control

19

62.5789

8.21459

1.88456

experimental

15

80.7333

14.93063

3.85507

control

19

70.6316

6.49966

1.49112

experimental

15

83.4667

9.50088

2.45312

Monthly Exam Post

Error

This output shows that the average of while monthly exam result for the control group is 62.57
and the average of post monthly exam result is 70.63 points over 100, versus 80.73 points over
100 for the average of while monthly exam result and the average of post monthly exam result
83.46 for the experimental group. Experimental group students show low improvement in their
average. They improve their monthly exam marks worthily from 80.73 to only 83.46. We can
say that experimental group students make a great improvement only in the first eight weeks
after that this rise is slowed down in post monthly exams. However, control group students
demonstrate a bit more success than experimental group students.
Table 22: T-test results of Erbil and Sulaimani Prep Schools in while and post achievement exam results for equality of means in
comparison

Levene's
Test
for
T-test for Equality of Means
Equality of
Variances

Equal
variance
s
assumed

Monthl
y Exam
While
Equal
variance
s
not
assumed

df

Sig.
(2tailed
)

Mean
Differenc
e

F

Sig.

t

8.62
7

.00
6

4.51
6

32

.000

18.15439

4.23
1

20.53
7

.000

18.15439
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95% Confidence
Std. Error Interval of the
Differenc Difference
e
Lower
Upper

4.02036

26.3435
9

9.9651
8

4.29105

27.0893
1

9.2194
6

Monthl
y Exam
Post

Equal
variance
s
assumed

2.54
9

.12
0

Equal
variance
s
not
assumed

2.12
4

32

.041

-5.83509

2.03
3

23.73
6

.053

-5.83509

2.74703

11.4306
1

.23956

2.87075

11.7635
2

.09334

Studying while and post quiz results it can be said that there is a significant difference among
groups and based on while monthly exam 0.000 is smaller than P≤0.05 and post monthly exam
as 0.053 is smaller than P≤0.05. The mean difference between two groups in while test is -18
and -5 in post it means that experimental group students are more successful in while and post
monthly exams. This result shows that this difference is significant. Standard deviation is a bit
higher in the experimental group than Erbil in while-test but there is not much big difference
between them. The table shows that while control group students keep on gradually increasing
their total monthly exam average, experimental group students have a little drop in total monthly
exam average. Success for both groups at the end of the sixteen week education is evident.
Table 23: Erbil and Sulaimani Prep Schools while and post extracurricular activities group statistics

Group

N

Mean

Std.
Deviation

Std.
Mean

Extracurricular
Activities While

control

19

72.3684

14.20958

3.25990

experimental

15

87.6667

9.72234

2.51030

Extracurricular
Activities Post

control

19

55.2105

13.83465

3.17389

experimental

15

88.0667

13.27439

3.42743

Error

This output shows that the average of while extracurricular activity result for the control group is
72.36 and the average of post extracurricular activity result is 55.21 points over 100, versus
87.66 points over 100 for the average of while extracurricular activity result and the average of
post extracurricular activity result 88.06 for the experimental group. Experimental group
students keep their average. Surprisingly, control group students decreased their average to -17
points. We can say that control group students show improvement only in the first eight weeks
after that this rise is dropped in post extracurricular activities. However, experimental group
students demonstrate much more success than control group students as they keep the tendency
of improvement, though moderate one.
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Table 24: T-test results of Erbil and Sulaimani Prep Schools in while and post extracurricular activity results for equality of
means in comparison

Levene's
Test for
Equality
T-test for Equality of Means
of
Variance
s

F

Extracur
ricular
Activitie
s While

Extracur
ricular
Activitie
s Post

Equal
variances
assumed

.72
0

Sig
.

.40
3

Equal
variances
not
assumed
Equal
variances
assumed
Equal
variances
not
assumed

.33
3

.56
8

t

df

Sig.
(2taile
d)

Mean
Differen
ce

Std.
Error
Differen
ce

95%
Confiden
ce
Interval
of
the
Differenc
e

95%
Confiden
ce
Interval
of
the
Differenc
e

Lower

Upper

3.5
58

32

.001

15.2982
5

4.29917

24.05537

-6.54112

3.7
18

31.
456

.001

15.2982
5

4.11443

23.68476

-6.91173

6.3
59

32

.000

29.8561
4

4.69475

39.41904

20.29324

6.3
91

30.
730

.000

29.8561
4

4.67128

39.38667

20.32561

Studying while and post quiz results it can be said that there is a significant difference among
groups and based on while monthly exam 0.001 is smaller than P≤0.05 and post monthly exam
as 0.000 is smaller than P≤0.05. The mean difference between two groups in while-test is -15
and -29 in post-test, which means that experimental group students are more successful in while
and post monthly exams. This result shows that this difference is significant. Standard deviation
is a bit higher in the control group than experimental in while-test but there is not much big
difference between them. The table shows that while experimental group students keep on
gradually increasing their total monthly exam average, on the contrary, the control group lost
their interest to extracurricular activities in the second eight weeks.
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Table 25: Erbil and Sulaimani Prep Schools while and post participation group statistics

Participation While

Participation Post

Group

N

Mean

Std. Deviation

Std.
Mean

control

19

81.5789

2.67324

.61328

experimental

15

87.9333

11.15134

2.87926

control

19

90.9474

6.19564

1.42138

experimental

15

88.0000

9.42641

2.43389

Error

This output shows that the average of while participation result for the control group is 81.57
and the average of post participation result is 90.94 points over 100, versus 87.93 points over
100 for the average of while participation result and the average of post participation result 88
for the experimental group. The experimental group students keep their average. Surprisingly,
the control group students increased their total average 9 points. We can say that the control
group students show improvement not only in the first eight weeks but this rise is increased in
post participations.
Table 26: T-test results of Erbil (control) and Sulaimani (experimental) Prep Schools in while and post homework and class
performance results for equality of means in comparison

Levene's
Test
for
T-test for Equality of Means
Equality of
Variances

F

Participati
on While

Equal
varianc
es
assume
d
Equal
varianc
es not
assume
d

16.28
3

Sig
.

.00
0

t

Sig.
(2taile
d)

df

Mean
Differen
ce

Std.
Error
Differen
ce

95%
Confiden
ce
Interval
of
the
Differenc
e
Lower

Uppe
r

2.40
7

32

.022

-6.35439

2.64005

11.73199

.9767
8

2.15
9

15.27
5

.047

-6.35439

2.94385

12.61925

.0895
2
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Participati
on
post

Equal
varianc
es
assume
d
Equal
varianc
es not
assume
d

4.004

.05
4

1.09
7

32

.281

2.94737

2.68582

-2.52346

8.418
20

1.04
6

23.08
9

.307

2.94737

2.81853

-2.88197

8.776
70

Studying while participation results, it can be said that there is a significant difference among
groups and based on while participation 0.047 is smaller than P≤0.05 however, post
participation results show that there is no significant difference among groups as 0.307 is greater
than P≤0.05. The mean difference between two groups in while test is -6 but 3points in post it
means that the control group students are more successful in while and post participations. This
result shows that this difference is significant. Standard deviation is a bit higher in the
experimental group than the control group in while-test but there is not much big difference
between them. The table shows that while the experimental group students keep their total
participation average, on the contrary, the control group students increase their interest to
participations in the second eight weeks.
Pre-test, While-test, and Post-test results of the differences has been shown above on tables.
Converting those results into a graph demonstrates visually that the experimental group achieved
an impressive success, while the control group’s success is reasonable. The figure 8 is shown
below.
Figure 8: Control and Experiment groups' 16 week general performance result
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4.2.

Data from the Students and Teachers Survey

4.2.1. Interpretation on Students Survey Based on Extracurricular Activities
These survey statements were asked 34 prep students of which 17 are male and 17 are female.
The results are shown as the following:
Table 27-Q1: Ishik Prep School has an extremely intensive curriculum

Valid

Frequency

Percent

Valid Percent

Cumulative Percent

Strongly Agree

12

35.3

35.3

35.3

Agree

10

29.4

29.4

64.7

Neutral

6

17.6

17.6

82.4

Disagree

6

17.6

17.6

100.0

Total

34

100.0

100.0

In table 27, 64.7 cumulative percent of respondents agree that prep school has an extremely
intensive curriculum.
Table 28-Q2: It is good to have five English classes a day to learn English well

Valid

Frequency

Percent

Valid Percent

Cumulative Percent

Strongly Agree

7

20.6

20.6

20.6

Agree

3

8.8

8.8

29.4

Neutral

7

20.6

20.6

50.0

Disagree

11

32.4

32.4

82.4

Strongly Disagree

6

17.6

17.6

100.0

Total

34

100.0

100.0

In table 28, 50 percent of respondents do mind having five English classes a day.
Table 29-Q3: I am satisfied with the given education throughout the course

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

6

17.6

17.6

17.6

Agree

17

50.0

50.0

67.6

Neutral

3

8.8

8.8

76.5

Disagree

6

17.6

17.6

94.1

Strongly Disagree

2

5.9

5.9

100.0

95

Total

34

100.0

100.0

Based on the table 29, we can say that 67.6 cumulative percent of respondents are satisfied with
the given education.
Table 30-Q4: The English lessons I take a day are pretty adequate to improve my English level

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

9

26.5

26.5

26.5

Agree

12

35.3

35.3

61.8

Neutral

11

32.4

32.4

94.1

Disagree

2

5.9

5.9

100.0

Total

34

100.0

100.0

Based on table 30, 61.8 percent of respondents think that taking English lessons in prep school is
sufficient to improve their English level.
Table 31-Q5: Lecturers give us a lot of homework to fulfill

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

9

26.5

26.5

26.5

Agree

11

32.4

32.4

58.8

Neutral

7

20.6

20.6

79.4

Disagree

7

20.6

20.6

100.0

Total

34

100.0

100.0

According to table 31, 58.8 percent of respondents find their lecturers giving them a lot of
homework.
Table 32-Q6: I can join language-oriented extracurricular activities after lessons which are led by language teachers

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

4

11.8

11.8

11.8

Agree

11

32.4

32.4

44.1

Neutral

8

23.5

23.5

67.6

Disagree

4

11.8

11.8

79.4

Strongly Disagree

7

20.6

20.6

100.0

96

Total

34

100.0

100.0

Due to table 32, 44.1 percent of the learners accept to participate in extracurricular activities if
they are led by the language teachers.
Table 33-Q7: I can learn better if I join in language-oriented extracurricular activities

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

8

23.5

23.5

23.5

Agree

16

47.1

47.1

70.6

Neutral

5

14.7

14.7

85.3

Disagree

2

5.9

5.9

91.2

Strongly Disagree

3

8.8

8.8

100.0

Total

34

100.0

100.0

Due to table 33, 70.6 percent of the learners believe that participating in extracurricular activities
will contribute to better learning.
Table 34-Q8: I believe that I will be able to write well-organized essays at the end of the course

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

6

17.6

17.6

17.6

Agree

17

50.0

50.0

67.6

Neutral

7

20.6

20.6

88.2

Disagree

3

8.8

8.8

97.1

Strongly Disagree

1

2.9

2.9

100.0

Total

34

100.0

100.0

Due to table 34, 67.6 percent of the learners believe that they will be able to write wellorganized essays by the prep course program.
Table 35-Q9: I believe that I will be able to talk about any speaking topics at least three minutes in the speaking exam

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

8

23.5

23.5

23.5

Agree

19

55.9

55.9

79.4

Neutral

3

8.8

8.8

88.2

97

Disagree

4

11.8

11.8

Total

34

100.0

100.0

100.0

Due to table 35, 79.4 percent of the learners believe that they will be able to talk about any
speaking topics for about three minutes by the prep course program.
Table 36-Q10: Just taking the 24-week English course can help me to succeed in final exam

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

6

17.6

17.6

17.6

Agree

17

50.0

50.0

67.6

Neutral

5

14.7

14.7

82.4

Disagree

2

5.9

5.9

88.2

Strongly Disagree

4

11.8

11.8

100.0

Total

34

100.0

100.0

Due to table 36, 67.6 percent of the learners believe that only taking 24 week education will
carry students to succeed in the final exam (It has been seen that while students of the
experimental group successfully completed the course, the control group students needed an
extra eight week course at the end of the 24 week language course (Because, students of the
control group were not able to speak and write in proficient level).
Table 37-Q11: I can find opportunities to ask my lecturer any questions at any time to raise my general English knowledge

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

17

50.0

50.0

50.0

Agree

12

35.3

35.3

85.3

Neutral

4

11.8

11.8

97.1

Disagree

1

2.9

2.9

Total

34

100.0

100.0

100.0

Due to table 37, 85.3 percent of the learners feel themselves at ease to communicate with their
language teachers. It shows that the relationship between lecturers and students help students
improve their English level quicker.
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Table 38-Q12: It is a good idea to participate in language-oriented ECAs after lessons supposing that I can enhance my
knowledge

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

3

8.8

8.8

8.8

Agree

15

44.1

44.1

52.9

Neutral

11

32.4

32.4

85.3

Disagree

5

14.7

14.7

100.0

Total

34

100.0

100.0

Due to table 38, 52.9 percent of the learners think that participating in extracurricular activities
is a good idea supposing that they can enhance their English knowledge.
Table 39-Q13: Instead of doing homework at home, it is better to do it after lessons as a classwork extracurricular activity

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

5

14.7

14.7

14.7

Agree

11

32.4

32.4

47.1

Neutral

6

17.6

17.6

64.7

Disagree

10

29.4

29.4

94.1

Strongly Disagree

2

5.9

5.9

100.0

Total

34

100.0

100.0

Due to table 39, 47.1 percent of the learners prefer school to home to complete their homework
after lessons as a classwork extracurricular activity.
Table 40-Q14: English lessons a day should be lessened to three hours. Besides, extracurricular activities should be organized
as a supplementary activity in the afternoon

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

7

20.6

20.6

20.6

Agree

9

26.5

26.5

47.1

Neutral

13

38.2

38.2

85.3

Disagree

4

11.8

11.8

97.1

Strongly Disagree

1

2.9

2.9

100.0

Total

34

100.0

100.0
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Due to table 40, 47.1 percent of the learners think that lessons should be lessened to three hours
and schedule should be enriched by extracurricular activities as a supplementary activity.
4.2.2. Interpretation on Teachers Survey Based on Extracurricular Activities
This survey questions were asked to 17 lecturers in different institutions of which 50 percent
have over sixteen years teaching experience. Respondents are found as nine Ma, three PhD and
five BA lecturers of which 15 are male and 2 are female.
Table 41: General statistics

N

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Valid

17

17

17

17

17

17

17

Missing

0

0

0

0

0

0

0

2.0588

2.2941

2.7059

2.1176

2.4118

1.7647

2.0588

Q8

Q9

Q10

Q11

Q12

Valid

17

17

17

17

17

Missing

0

0

0

0

0

2,1765

2,1765

2,2941

1,7059

2,0000

Mean

N

Mean

Due to table 41, we can say that there are 12 questions for lecturers to respond.
Table 42- Q1: Ishik Prep School English Course Curriculum is designed according to students’ needs

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

4

23.5

23.5

23.5

Agree

10

58.8

58.8

82.4

Neutral

1

5.9

5.9

88.2

Disagree

2

11.8

11.8

100.0

Total

17

100.0

100.0

Based on table 42, 82.4 percent of respondents think that Ishik prep school course curriculum is
designed according to students’ needs.
Table 43-Q2: Students are given enough general English knowledge throughout the course

Valid

Strongly Agree

Frequency

Percent

Valid Percent

Cumulative
Percent

1

5.9

5.9

5.9

100

Agree

11

64.7

64.7

70.6

Neutral

4

23.5

23.5

94.1

Disagree

1

5.9

5.9

100.0

Total

17

100.0

100.0

According to table 43, 70.6 percent of respondents think that students at Ishik University Prep
School are given sufficient English knowledge throughout the course.
Table 44-Q3: The 24-week English course in Ishik Prep School is adequate for learners to succeed in the final exam and to go
on studying in departments easily

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

1

5.9

5.9

5.9

Agree

8

47.1

47.1

52.9

Neutral

3

17.6

17.6

70.6

Disagree

5

29.4

29.4

100.0

Total

17

100.0

100.0

It is strange that 52.9 percent of the respondents think that the language education students take
in 24 weeks is adequate to succeed in the final exam and keep on studying in the departments
easily.
Table 45-Q4: Students should have only intensive English course ranging from 20 to 25 hours English, starting from the
beginning of the academic year till the end of the course (except B1 level students)

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

2

11.8

11.8

11.8

Agree

12

70.6

70.6

82.4

Neutral

2

11.8

11.8

94.1

Disagree

1

5.9

5.9

100.0

Total

17

100.0

100.0

In table 45, 82.4 percent of the lecturers think that learners in level 1 should have at least 20, at
most 25 hours English a week.
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Table 46-Q5: If only school curriculum is followed and students fulfill homework regularly, learners can succeed in the final
exam

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

1

5.9

5.9

5.9

Agree

11

64.7

64.7

70.6

Neutral

3

17.6

17.6

88.2

Disagree

1

5.9

5.9

94.1

Strongly Disagree

1

5.9

5.9

100.0

Total

17

100.0

100.0

In table 46, 70.6 percent of the lecturers claim that learners’ success depend on students’ regular
attendance to the lessons and fulfilling their homework (Sulaimani students’ participation to
lessons was regular and they did not have a long holiday in March Nawrooz festival as the
control group students had. It helped the experimental group students to deal with English
language much more than the control group’s.
Table 47-Q6: Learners should join language-oriented extracurricular activities after lessons which are led by language teachers

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

8

47.1

47.1

47.1

Agree

7

41.2

41.2

88.2

Disagree

2

11.8

11.8

100.0

Total

17

100.0

100.0

In table 47, 88.2 percent of the lecturers agree that learners should have extracurricular activities
after lessons and these lessons should be led by language teachers.
Table 48-Q7: Instead of giving a lot of homework, students should be directed to join in language-oriented extracurricular
activities

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

4

23.5

23.5

23.5

Agree

9

52.9

52.9

76.5

Neutral

3

17.6

17.6

94.1

Disagree

1

5.9

5.9

100.0
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Total

17

100.0

100.0

In table 48, 76.5 percent of the lecturers agree that learners should be directed to participate in
extracurricular activities rather than expecting them to do their given homework. Because they
can learn while doing tasks in activities with pairs and peers.
Table 49-Q8: Extracurricular activities should be part of school curriculum and implemented in timetable

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

4

23.5

23.5

23.5

Agree

9

52.9

52.9

76.5

Neutral

1

5.9

5.9

82.4

Disagree

3

17.6

17.6

100.0

Total

17

100.0

100.0

In table 49, 76.5 percent of the lecturers agree that extracurricular activities should be
implemented in school curriculum. This was our aim and we followed the plan in Sulaimani.
Based on the T-test results of control and experimental groups in while and post extracurricular
activity results for equality of means in comparison it can be said that it affected students
academic performance results positively.
Table 50-Q9: Participation in ECA should be at liberty and optional

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

4

23.5

23.5

23.5

Agree

7

41.2

41.2

64.7

Neutral

5

29.4

29.4

94.1

Disagree

1

5.9

5.9

100.0

Total

17

100.0

100.0

In table 50, 64.7 percent of the lecturers think that participation in ECA should be optional. In
Sulaimani it was the part of the course program and compulsory and the result was satisfying.
Table 51-Q10: The number of participants in ECA should not be more than twelve

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

5

29.4

29.4

29.4

Agree

6

35.3

35.3

64.7
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Neutral

2

11.8

11.8

76.5

Disagree

4

23.5

23.5

100.0

Total

17

100.0

100.0

In table 51, 64.7 percent of the lecturers agree that managing the students and having effective
lessons the number of students should not be more than twelve students.
Table 52-Q11: Learners should be rewarded for regular attendance to ECAs as adding a good participation mark

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

8

47.1

47.1

47.1

Agree

7

41.2

41.2

88.2

Neutral

1

5.9

5.9

94.1

Disagree

1

5.9

5.9

100.0

Total

17

100.0

100.0

In table 52, 88.2 percent of the lecturers agree that motivation of students is important and they
can be motivated in the way if rewarded for their regular attendance to ECAs as adding a good
participation mark.
Table 53-Q12: ECAs relieve students of lesson exhaustion

Valid

Frequency

Percent

Valid Percent

Cumulative
Percent

Strongly Agree

5

29.4

29.4

29.4

Agree

7

41.2

41.2

70.6

Neutral

5

29.4

29.4

100.0

Total

17

100.0

100.0

In table 53, 70.6 percent of the lecturers agree that ECAs relieve students of lesson exhaustion.
4.3.

Data from the Interview Questions to Students and Lecturers

The process of interview supplied a rich of data to benefit in the analysis part. Both Erbil and
Sulaimani Prep School lecturers were interviewed at the university and all of them were asked
the same questions and felt at ease while answering. They were open to answer and cooperative
to share their opinion. The researcher listened to the interviewees attentively. One of the goals of
the interviews was to learn whether to implement some language-oriented extracurricular
activities for learners for the next education year or not. However, the main goal was to find out
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if learners would be able to succeed in the end of education year following the implemented
extracurricular activities in the 24 week intensive course. By means of interviews, the researcher
got the opportunity to think carefully if students in the experiment group did better than the
other students in the same level at Erbil IUPS. Interviews were kept in two formats as taperecorded and written.
As soon as data collecting finished, the researcher had a mini interview with Ishik University
lecturers who came to Sulaimani to work and attached their responses to data from observation
section. Now, we will write under four subchapters, the interpretations of the lecturers and
students interview according to the thesis topic as titled “The Role of Extracurricular Activities
in the Academic Achievement of English as a Foreign Language (EFL) Students in Iraqi
Universities”.
4.3.1. Extracurricular Activities Embedded into Curriculum Caused Language
Learners to Improve Their Language Skills in Sulaimani
Comparing Sulaimani prep course students to Erbil, I have noticed that students have highly
improved their speaking skills. They were more aware about language patterns and speaking
more fluently and eager to study for success. They almost joined in whole lessons. The reason
why they were more successful was probably because of their regular attendance to the lessons
and feeling free to ask any questions to their lecturers in case they needed (Lecturer A).
We had many language oriented extracurricular activities on a regular basis to help our students
develop their language skills as well as to provide them with social activities where they can
socialize with their peers which is very important especially with female students in Erbil where
they usually lack such opportunities. Activities that hold include revising activities before
achievements, debates, competitions, public and in-class presentations just to name a few. But
participation of students to such arrangement was not successful enough because of the cultural
values. Some students were not allowed to stay after lessons by their families. The students who
stayed at prep school to follow the extracurricular programs were more eager to learn and
successful than other students who preferred to study at home on their own (Lecturer B).
As a part time lecturer in your school, I have guided students to obtain materials online and
bring in to the class for the purpose of extracurricular activities. Your students are really serious
about study; they know and want what they need. I was amazed by some students’ presentations
in my listening and speaking lesson. At this rate, they can express themselves in their
departmental studies (Lecturer C).
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We had a lot of intervals in Erbil this year and the study as you remember started very late in the
beginning of January. After eight weeks, when the lecturers and students’ motivation was high,
we faced Nawrooz holiday that lasted nearly three weeks. It really took away all concentration
and I felt as if I was teaching zero level students. All they learnt had gone. And you know, after
that in the second week of June prep school ended but almost 50 percent of students failed in the
final exam. Because of that, administration decided to continue education starting from August
15th till November 1st. This is the right decision because at this rate students cannot study in their
departments. Students’ speaking and writing skills are really weak (Lecturer D).
The first time that I came to Ishik, I did not know any English except saying yes and no to very
simple general questions but now I can express myself easily, I can write a paragraph, I can give
a presentation about any topic although I am a stammerer. Teachers’ warm talks and concerns
made me motivated (Student A).
It was difficult to me to study regularly. I did not want to learn English in the beginning because
all the time writing, writing, writing. Nearly, eight weeks my extracurricular teacher made me
write reading books weekly. It made me bored but in the end I realized that I learnt a lot
vocabulary and when I write something in English I do not make spelling mistakes (Student B).
I can rate my satisfaction 4 over 5. I guess, I learned a lot, and had a good time here. I think I
was good at grammar and vocabulary. I was good at speaking too. But my writing was a
disaster. Essay writing activities in the program was the hardest part for me. However, our
lecturer taught us the techniques of writing and it helped me much. I feel confident and I think I
can write at least good paragraphs (Student C).
I do not like reading normally but our lecturers made us read nearly 15 books throughout the
course. There was no way out because we were asked questions in the quizzes from these books
weekly. Actually, by means of reading I improved my vocabulary building and my
comprehension also is proficient now I believe and I am somehow fond of reading English grade
books (Student D).
When I saw some of my friends were able to say a few words in English, I thought that learning
a foreign language will be a killing task for me. I needed to be patient. But extracurricular
activities in the course program I had, made me think that knowing a foreign language and using
it effectively is a great advantage. I am craving for learning, additionally; I would like to learn
till being advanced (Student E).
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4.3.2. Language Oriented Extracurricular Activities Enriched Learners’ SelfEsteem, Self-Confidence and Self-Reliance
Students or even educators when they sit at the desks of the classroom they feel nervous or
uncomfortable. It is not because of the place. It is a psychological phenomenon. People change
their mood at the desks. Most of our students were nervous at the beginning of the term but our
close communication and open and warm concern took away their distress. Students were
uncomfortable when they gave answer to general questions in classroom in the beginning of the
course. In Kurdistan, people are generally introverted. Probably, it is because of the cultural
values. Therefore, students felt amazingly shy to speak at the university atmosphere as it was the
first time both male and females had a communication easily. Students think twice before they
speak not to be laughed. It is because of the lack of self-confidence. Embedding the language
oriented extracurricular activities in the curriculum students had much opportunity to speak and
write. They had a chance to feel free to ask and do exercises in groups. Thus, students know
more each other and they had more self-esteem (Lecturer F).
One of my students in Sulaimani who had a good sense of understanding grammar was lack of
speaking. He was given a presentation topic to present but he was all the time begging not to
present in public. I persuaded him that sooner or later he would be proposed to present to public
in his departmental studies as a matter of fact it was vital to do it. That unwilling student tried
his best and his presentation was the best. In the following tasks, he was not shy to speak
anymore (Lecturer A).
Students are students. They do not do the given tasks unless they are assured that they will
receive less favourable grades. They are usually not aware of the value of why they have to learn
a foreign language. This is a great problem in teaching a foreign language to a student at this
university. Students need to be encouraged. By means of extracurricular activities not only have
students been attentive and self-reliant but also lecturers have had a chance to know students
better. Students learnt from their peers in groups and they emerged accomplishments in their
achievement exams (Lecturer E).
As I gave reading and writing skills to your students for a short time; I can say that students’
language proficiency has increased deeply better. It is obvious that their reading and writing
knowledge has expanded. Their writing abilities are pretty good. Their eagerness to read and
listen to level books is remarkable. Students are able to use grammar structure in writing
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paragraph accurately. Their listening comprehension has developed. In writing lesson their
success is high. They are not afraid writing and reading anymore (Lecturer C).
Our lecturer told us that language is learnt. Teachers just push the students to learn. Yes, he
pushed me even if I did not want to. I believe that impossible nothing. If a person aims to learn
he can learn. The most I liked in extracurricular activities is crosswords and puzzle activities.
Because, I was able to practice what I acquired before by such activities (Student C).
4.3.3. Joining In Extracurricular Activities Motivated Students to Learn More
The activity time in classroom, while conducting course book is limited. If the classroom is
populated with a great number, it is almost impossible to observe all students’ group work at
once. It is time-consuming. In extracurricular time, students can find opportunity to do activities
in person, in pair or in groups easily. Allocated time for activities is not limited. In essay writing
activities students tried to write in person then their work was assessed by their peers after that
all work was checked by the lecturer and lecturer directed them how to write correctly face to
face. Personally, I encouraged all my students in the activities praising each of them among their
peers. They felt that writing was a piece of cake (Lecturer A).
I like testing online activities; it really improved my grammar and vocabulary knowledge. I am
not afraid of proficiency or level tests anymore (Student E).
Actually, our classes are really crowded in Erbil. I would be able to conduct the lesson only with
active and willing students. We had portfolio studies weekly once with students but they were
not interested in reading and writing the whole book. Students’ portfolio marks were usually
unsatisfying (Lecturer B).
When I saw my stammerer friend presenting a topic in English to class, I also thought that I
could manage as well. Though I am a shy person, I showed myself in role play activities and
they were very enjoyable. With my stammerer friend, we prepared three times different
sketches. We both got motivated and our friends and lecturers were pleased (Student D).
I do not think that I know English well, there is always more to learn. I know that my knowledge
is a drop in English ocean. But I enjoy listening and reading in English. It is because of the
language education that I have at this university. Reading and retelling books and listening songs
and filling the verses activities were the most favorite for me and I learnt a lot of words. I think,
I will manage my departmental study successful next year (Student B).
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People learn from each other. I see that we affect one another. My stammerer friend influenced
me a lot. I remember his first day and compare his past to now. He has a great improvement. It is
because of his regular study and self-esteem I guess. The activities we had in the afternoon is
like a repetition of morning lessons. We use English correctly after these activities. At any rate,
our self-reliance is worth thinking. We all became better. We ask questions each other for
learning (Student C).
4.3.4. Students’ Overall Achievement in Language Learning and Their Total
Academic Performance Improved
The school administration in Sulaimani did not inform students that extracurricular activities
were in or out of curriculum. ECAs were just named activity time in the timetable in Sulaimani.
Students were convinced that those activities would supply them a good command of English. In
the end, we realized that students improved their English marks gradually in tests. The students
can study their departments in English without difficulty because they know the value of English
not only in education but also in life. They know that nothing is gained easily. Therefore, they
are well-aware that knowing English language proficiently may provide achievements (Lecturer
A).
I am sure that I improved my level to intermediate level. My first position and graduate position
were extremely different. But it is not enough. I would like to speak faster than now. My aim
was just to pass the final exam in the beginning but now I see that it is a small goal. I will
develop my English as much as I can. I am happy to be a student at Ishik University and I know
that my lecturers are trying their best to teach us (Student B).
It was boring to write and read much every day regularly I did not want to learn the language
and because of the hard work I always felt tiresome. I could not imagine having five hours
English every day, our lecturers never spoke to us in native language therefore I was in difficulty
to express my thoughts in English. Some weeks later we started ECAs every day with a different
task and by these tasks my life changed. This time, spending effort was such a game. We tried to
do our best to learn English and we did well. There are no difficulties in communication with
my friends and lecturers in English. As we started the summer holiday I keep reading and
watching films in English. Because our lecturer said that we can forget what we learned easily if
we do not involve in (Student A).
Every person the way he learns a language is different. Nobody can stop me if I want to learn
but I believe that I can learn well if I work in group or pair. ECAs gave me a chance to enrich
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my vocabulary and grammar. I learnt a lot in paragraph writing and testing and analyzing
activities. No power can stop me in language proficiency because foreign language learning
depends on my interest. The more I deal with English, the more vocabulary I face. However, I
feel that reading is directly connected with writing to develop my proficiency. I encounter
grammatical structures, new words and how effective they are used in sentences. And then,
when I feel that I understand what I read, I enjoy the book and I am able to write the summary of
it. This thing like being in a competent level is a great feeling for me (Student E).
4.4.

Data from the Observation

It is not normally acceptable to teach a learner English in 24 weeks. Personally, students should
have 50 weeks English course if we want them to be in advanced level. But in Kurdistan there is
no prep school program at university level except bridge schools in which students who failed in
national state exam in one or two subjects take preparation courses. Governmental universities
in which subjects are given in English last four years and students are expected to learn English
in intermediate level. It is not acceptable and unhealthy either. Students are not able to learn
proficiently. But in Ishik University Sulaimani Prep School students’ achievement is remarkable
and I think as a full time lecturer and the vice principal of the school, this achievement is
because of the students’ interest in English extracurricular activities and lecturers’ constant
concern about students’ success.
For an English class, the number of students is also important in terms of controlling students in
activities or conducting any pair work or group works. I was lucky that there were only 15
students in the classroom. I do not really imagine what would happen if there were 20 students
in the classroom. While the experiment was in progress I observed that students’ shyness as an
obstacle in speaking skill changed and students writing manner changed positively and fast.
They were not shy to speak to express anything comes to their mind and were able to write wellorganized sentences and paragraphs in a short time. Students had good friendship and they
organized some social activities out of the school and invited the lecturers. It caused a warm
interaction between students and teachers.
According to lecturers response to find out if they had any difficulties while conducting ECAs
the answers were different like; ‘I have prepared extracurricular activities for my students and I
have faced some difficulties while conducting them, to find the right activity which is
appropriate to the student’s level and interest is a hard task’ Lecturer A, ‘Yes I implemented
different activities, I did not encounter any difficulties because they were interesting for my
110

students, they were not from the book, and they were done by pleasure’ Lecturer B and ‘Yes I
did many activities but actually I felt difficulty to obey the steps and when and to which level I
should give the information was the matter’ Lecturer C said so.
To the question; ‘Could you share your observation about students’ motivation to learning
English language? I mean, if your students’ motivation increases and their attendance improves
or not? ‘They said that ‘Of course, I have noticed that students loved the idea of “no book”
lesson. I feel that in my lesson they are more curious about the topics and this curiosity make
them more active and more motivated’ Lecturer A, ‘At the moment of implementation they
really like it, but we should remember that Iraqi students have short attention span, that is why
as for a general I cannot generalize it’ Lecturer B and ‘As for me if a teacher is good-humored in
giving subjects, he/she can motivate students’ Lecturer C.
To the question; ‘How about students’ language skills provided in formal syllabus improves or
not?’ they replied that; ‘I have observed that the listening skill of my students have improved
very much due to the listening activities in my extracurricular lesson. Their vocabulary bank
also has expanded because they expose to new vocabulary much more’ Lecturer A, ‘Of course,
if the syllabus is arranged with respect to students’ needs and markets demands, by taking into
account 21st century skills’ Lecturer B and ‘ to some extent it helps to improve because
extracurricular activities are more effective’ Lecturer C.
To the question; ‘Do your students’ attitudes to you change? Do they respect or disrespect to
you and what kind of changes there are that could affect directly on students’ academic
performance?’ they said that;‘ In extracurricular lessons students have more chance to
participate and tell his/her idea that made my students more open to talk. The self-confidence of
the students is higher, and they are not shy to talk’ Lecturer A, ‘I think, it provides basis for
speaking activities, and it increases students’ speaking without hesitation. They fell closer to you
and it gives you opportunity to have warm class environment’ Lecturer B and ‘Certainly ECAs
affect students positively because students are not afraid of marks and they feel themselves free’
Lecturer C.
To the question; ‘Do extracurricular activities increase your workload so that you cannot
manage your teaching well?’ they said that;‘ Preparing those activities takes a lot of time, to find
a suitable activity that fulfills the gap of your students and satisfies you as a teacher. But still it
does not affect your teaching style’ Lecturer A, ‘I don’t think so because if from the beginning
ECAs are embedded to syllabus then they will be part of your lesson, of course all applications
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need to teach concern motivation’ Lecturer B and ‘No doubt, they increase my workload but,
usually results are being good there fore I don’t mind it’ Lecturer C.
To the question; ‘Do extracurricular activities increase your motivation to plan ECA? ’ They
said that;‘ Of course , they do’ Lecturer A, ‘While doing ECA I also enjoy it is better than
explaining plain reading text of the textbooks’ Lecturer B and ‘In fact I feel nervous before
preparing ECA however they increase my motivation nearly 20 percent’ Lecturer C.
And as a last question; ‘Do you feel that created values through ECA are relevant to the efforts
you take?’ They responded that; ‘Yes, as long as I see that my students are learning and
enjoying the lessons at the same time Lecturer A, ‘ I did not measure that is why I cannot tell
anything’ Lecturer B and ‘If you cheat somebody`s lesson preparation you get negative result
rather than your preparation’ Lecturer C.
As a result, the researcher said that, implementing language oriented extracurricular activities at
course syllabus not only motivated him but students as well. Because of the good
communication and close contact with students, students’ lesson attendance and their difficulties
relating to language skills improved.
4.5.

Research Findings

The findings of this study proved that extracurricular activities should be embedded into
curriculum considering the research questions and research hypotheses’ significant relation. As
my first research question was if language oriented extracurricular activities involvement helps
participants to get better academic performance and research hypothesis that says; students’
overall achievement in language learning and their total academic performance increase,
secondly, if language oriented extracurricular activities help participants to improve their
language skills and research hypothesis that says; extracurricular activities embedded into
curriculum causes language learners to improve their language skills, thirdly, if it is worth
implementing language oriented ECAs in school curriculum and research hypotheses that say;
students learn writing and speaking English quickly with extracurricular activities if it is in the
curriculum, extracurricular activities ensure a major contribution to language proficiency and
ECAs speed up students’ learning pace, fourthly, if language oriented extracurricular activities
can improve students’ academic performance and research hypothesis that says; statistically,
students who participate in language oriented extracurricular activities have significant higher
academic performance and finally, if students learn better via language oriented ECAs and
research hypotheses that say; language oriented extracurricular activities enrich learners’ self112

esteem, self-confidence and self-reliance, joining in extracurricular activities motivates students
to learn more, students improve English language participating in language extracurricular
activities and students’ practice in English in extracurricular activities gives a lot of
opportunities for natural language use. It provides students to speak and interact at ease are
directly linked each other.
However, to provide those realities, ECA lecturers needed a plan for what, whom, when and
how long to use activities. These activities are beneficial for EFL or ESL teachers who complain
about the time in school programs. Students learn if they are interested and interest can be
provided with interesting activities. In preparatory school program I followed 10 types of
activities but the number of activities can be increased.
Marsh (1992) says that ‘extracurricular activities will lead to higher educational success and
they will help students to get better grades in the examinations’ (p.553) and learners through
these activities can get higher scores in tests (Gerber, 1996) are right and I totally agree with
them because the research has shown that experimental group students scored better marks in
final exam and students were able to speak and write better with better learning outcomes.
4.6.

Limitations to the Study

There are obviously some limitations to the current case study. They were mostly related to data
collection process of the quantitative methods. Both schools used different course books and
regarding to this, pop quizzes or achievement exams assessment were in different formats. This
reality might have caused distortion in total academic achievement of learners.
Secondly, the research was carried out in a foundation university but in two different cities.
Experiment group in Sulaimani consisted of 15 students and control group in Erbil consisted of
19 students who graduated from high schools in the northern part of Iraq, the age group was
between 18 and 25, there was lack of access to internet resources extensively, and only Iraqi
students were addressed. Consequently, upcoming researches should be carried out for a great
number of participants and also in different universities.
In terms of challenges, transportation problems due to the ongoing war, the wide range of
educational backgrounds, having to deal with introvert people, geographical (territorial)
problems, and problems in finding resources are the common problems that the researcher has
encountered.
Furthermore, while leading ‘Essay Writing Activities’, students were not eager in participation
because they found writing an essay worthless in the beginning. They needed to be persuaded to
113

learn the techniques of writing, to believe the importance of writing for giving right explanations
to the given questions in exams, for project writing, for article writing in a newspaper or in a
scientific journal. Finally, it worked well. The next difficulty the researcher encountered was in
‘Test Your English online Activity’. As Ishik University had a new branch in Sulaimani, it did
not have first rate internet facilities. Being able to use internet was a handicap. Extracurricular
activity lecturers brought their personal internet providers to do this task but from time to time
internet access used to get lost. It was irritating for lecturers and students to be able to see the
results healthily.
Finally, it is not easy to generalize the findings for all language learners, because the duration of
the experiment was limited to sixteen weeks and the case study was only held at one university
in Kurdistan, Iraq with 34 students.
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CONCLUSIONS AND RECOMMENDATIONS
The research focused on the role of Language oriented extracurricular activities which were
embedded in Ishik University Sulaimani Preparatory School, in the academic achievement of
EFL learners in Iraq. The research methods used were pre, while and post-tests, teachers and
students surveys and while and post interviews and students recorded videos while they were
doing the activities. With this research study, the researcher intended to demonstrate the
practicality, novelty and reliability of implemented extracurricular activities in English teaching
at Ishik University Sulaimani Preparatory School, their connection to students’ having good
academic performance comparing to Ishik University Erbil Preparatory School students and
students’ fast development in language acquisition. After all interpretations of the data, analysis
of literature and experimental research results which are based on the qualitative and
quantitative methods to test language oriented extracurricular activities’ role in the academic
achievement of English as EFL learners in Iraqi context, the conclusions and recommendations
of the dissertation are as follow:
 Implementing Language oriented extracurricular activities are vital in learning/teaching a
foreign language. IU candidates start education in the late of December and finish in the
first week of June with final exam. Time is limited and workload of teachers and students
is a lot on large scale.
 Development in technology has become an inevitable fact of our lives in the last few
decades and students’ love to use the technology anywhere they like is something
irritating for language educators. Considering this, new methods or techniques should be
followed to make students learn English in a short time. Especially, in Iraq, where
education is based on only formal curriculum and mainly memorization, and where it is
common to meet surprising students who are capable of learning a language by watching
television or playing computer games, and where there are lots of holidays something like
raining and limited time for students to study.
 Language oriented extracurricular activities play a key role in teaching and learning
English. On the other hand, teaching English as a supplementary method with language
oriented extracurricular activities needs a well-organized curriculum and it must be
planned before the education year starts and activities and course syllabuses must be well
synchronized.
 In prep school curriculum, the traditional methods of language teaching are efficient to
some extent, but they are rather teacher-centered, which is obviously not very good.
115

Students acquire the foreign language in formal ways and usually it may demotivate
learners. Therefore, several language oriented extracurricular activities are aspiration for
students, as this is the way that leads students to communicate with their peers and
lecturers easily, feeling self-esteem and self-confidence.
 Language oriented extracurricular activities provide:
 Curiosity and fun
 Spontaneous learning
 Applied exercises
 Inductive teaching (from example sentences to general meaning)
 Self-confidence and motivation of learning with peers
 Deep and fast improvement in language acquisition
 It was hypothesized that the implementation of language oriented extracurricular activities
in the curriculum would help students achieve better learning outcomes than the
traditional way by following the school curriculum. The quantitative (experiment) results
supported the hypothesis that the application of language oriented extracurricular
activities increases students’ language skills level, especially in speaking and writing
fields more effectively than the traditional way of teaching. The control group students’
score increased from 36.8 in pretest to 71.68 in while-test, and 74.52 in post-test. On the
other hand, the experimental group students’ score increased from 36.2 in pretest to 83.33
in while-test, and 86.73 in post-test. The data was collected and recorded according to
students’ quiz, achievement, participation and portfolio results which were measured by
while and posttests. The quantitative results showed that both instructional groups
advanced their mean scores on while and posttests compared to the pretest, but the
experimental group performance significantly better than the control group, which meant
that experimental group supported the hypothesis. Language oriented extracurricular
activities approach is efficient and effective to have better academic perforamnce.
 The second and third hypothesis were that language oriented extracurricular activities
enrich learners’ self-esteem, self-confidence and self-reliance, joining in extracurricular
activities motivates students to learn more, students learn English language better
participating in language extracurricular activities and students’ practice in English in
extracurricular activities gives a lot of opportunities for natural language use. Actually,
the qualitative (interview) results revealed that both groups expressed readiness to use
language oriented extracurricular activities. In the post-experimental interview, six
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experimental group respondents demonstrated their ease and satisfaction with the
language oriented extracurricular activities application and their motivation. They
responded that language oriented extracurricular activities:
 drop students into a reading habit
 make learners motivated
 stimulate learners to use their potential by practicing on their own
 provide a stress-free atmosphere as learning to learn with peers
 provide original test samples via internet to check their language level
From this study, the researcher recommends the curriculum developers, prep school directors
and level coordinators to think about the role of language oriented extracurricular activities
twice and design a schedule that is filled with interesting and attractive activities. The
researcher’s philosophy about learning a language is that a language is acquired personally but
good leading and motivational techniques make learning fast and enjoyable for learners.
Especially in Iraqi context, teaching time allocated to learners is 24 weeks and risky. He is
obviously sure that language oriented extracurricular activities will lead students to show a
better academic performance and have better academic performance provided that all needs
analyses are studied before the prep school starts.
For future study, it is better to expand the scope of the research in order to gain more reliable
and valid result. Increasing the number of students, lecturers and number of schools and
analyzing the groups can bring an accurate outcome to collect the objectives of this study and
last but not least, it may be a good idea if students take initiatives in organizing activities.
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APPENDICES
Appendix A: Student Questionnaire on the Role of Extracurricular Activities in Preparatory
School Students’ Academic Success

Dear Student.
This survey has been prepared to obtain your opinion based on the given title that asks; if ECAs
have great roles in language learners' academic success. As you know, an ECA might be a kind
of exertions that is done out of the school curriculum and/or a supplementary activity to help
you to improve your language competence. According to collected data, our curriculum might
have some changes for the next year. If you have any questions please ask your lecturer.
Due to the given scale, please circle the best alternative for each statement.
Gender:

⃝ Male

⃝ Female

Current English Level: A1, ⃝ A2, ⃝ B1,
Age:

⃝ 18-21,

⃝ 22-25,

⃝ B2

⃝ 25-30

Study duration average at home:

⃝ 0.5-1 hour,

The Preparatory School You Study at: ⃝ Erbil,

⃝ 1-2 hour,

⃝ 2-3 hour,

⃝ 3-4 hour

⃝ Sulaimani

Key Word: Language oriented Activities (Debates, testing, theater, reading club…etc.)
SURVEY STATEMENTS
1. Ishik Prep School has an extremely intensive curriculum.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
2. It is good to have five English classes a day to learn English well.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
3. I am satisfied with the given education throughout the course.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
4. The English lessons I take a day are pretty adequate to improve my English level.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
5. Lecturers give us a lot of homework to fulfill.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
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6. I can join language-oriented extracurricular activities after lessons which are led by language
teachers.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
7. I can learn better if I join in language-oriented extracurricular activities.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
8. I believe that I will be able to write well-organized essays at the end of the course.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
9. I believe that I will be able to talk about any speaking topics at least three minutes in the
speaking exam.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
10. Just taking the 24-week English course can help me to succeed in final exam.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
11. I can find opportunities to ask my lecturer any questions at any time to raise my general
English knowledge.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
12. It is a good idea to participate in language-oriented ECAs after lessons supposing that I can
enhance my knowledge.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
13. Instead of doing homework at home, it is better to do it after lessons as a classwork
extracurricular activity.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
14. English lessons a day should be lessened to three hours. Besides, extracurricular activities
should be organized as a supplementary activity in the afternoon.
1. Strongly agree 2. Agree 3.Undecided 4. Disagree 5. Strongly disagree
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Appendix B: Lecturer Questionnaire on the Role of Extracurricular Activities in Preparatory
School Students’ Academic Success

Dear Lecturer.
This survey has been prepared to obtain your opinion based on the given title that asks; if ECAs
have great roles in language learners' academic success. As you know, an ECA might be a kind
of exertions that is done out of the school curriculum and/or a supplementary activity to help
students to improve their language competence.
Due to the given scale, circle the best alternative for each statement.
Gender:

⃝ Male,

⃝ Female

Current Academic Title:

⃝ BA, ⃝ MA, ⃝ PHD

Experience in Language Teaching:

⃝ 0-5 years,

⃝ 6-10 years,

⃝ 11-15 years,

⃝16-20 years,

21 and more
Institution you work at:

⃝ Ishik University,

⃝ Others

SURVEY STATEMENTS
1. Ishik Prep School English Course Curriculum is designed according to students’ needs.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
2. Students are given enough general English knowledge throughout the course.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
3. The 24-week English course in Ishik Prep School is adequate for learners to succeed in the
final exam and to go on studying in departments easily.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
4. Students should have only intensive English course ranging from 20 to 25 hours English,
starting from the beginning of the academic year till the end of the course (except B1 level
students).
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
5. If only school curriculum is followed and students fulfill homework regularly, learners can
succeed in the final exam.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
129

6. Learners should join language-oriented extracurricular activities after lessons which are led
by language teachers.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
7. Instead of giving a lot of homework, students should be directed to join in language-oriented
extracurricular activities.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
8. Extracurricular activities should be part of school curriculum and implemented in timetable.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
9. Participation in ECA should be at liberty and optional.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
10. The number of participants in ECA should not be more than twelve.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
11. Learners should be rewarded for regular attendance to ECAs as adding a good participation
mark.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
12. ECAs relieve students of lesson exhaustion.
1. Strongly agree 2.Agree 3.Undecided 4.Disagree 5.Strongly disagree
YOUR PERSONAL COMMENT AND RECOMMENDATIONS TO RELATED TOPIC AND
SURVEY
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
.........................................................................................................................................................................
............................................................................................................................................................
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Appendix C: Interview Questions to Prep Students Based on My Titled Thesis “The Role of
Extracurricular Activities in the Academic Achievement of EFL Students at Ishik University
Preparatory School” (Case Study)

Interviewer: Dear (Student 1). You have been our prep student for 24 weeks in Sulaimani. How
would you rate your satisfaction with studying at university on a scale of 1 to 5?
1- Strongly unhappy 2-unhappy 3-happy 4- very happy 5-extremely happy
Student 1:
Interviewer: When and where did you first start learning English?
Student 1:
Interviewer: The first time you came to university what the level of your English language
proficiency was?
Student 1:
Interviewer: How did you find the workload of the course? How was the program for you?
Student 1:
Interviewer: You know that the course in preparatory school aimed at taking students to B2 level
of English proficiency. So, do you think that as you are in intermediate level how difficult or
easy you find B2 learning materials?
Student 1:
Interviewer: Do you think that your level of English will allow you to study at the faculty
specific courses in English?
Student 1:
Interviewer: As far as you remember, you had language oriented extracurricular activities for
hour in the afternoon five days a week. Do you think that these activities contributed to
sharpening your language skills?
Student 1:
Interviewer: Here are the language oriented extracurricular activities that lasted for sixteen
weeks during your language learning process. Which ones did you like best and why?
1.Testing and Analyzing Activity (12 weeks, once a week before achievements or pop quizzes)
2.Crosswords and Puzzle Activities (6 weeks, one hour a fortnight)
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3.Tell Your Funny Joke Activity (2 weeks, 3 minutes each student tell, students get ready before
the lesson)
4.Giving Presentations about Unit Questions (12 weeks, students prepare at home, present in
class)
5.Fun Reading and Retelling Activity (6 weeks, students listen, read, do exercises and retell)
6.Listening Songs and Filling the Verses Activity (4 weeks)
7.Tongue Twister activities (2 weeks, once a week)
8.Act Your Role Activity (3weeks, one hour a week)
9.Test your English Level online Activity (7 weeks)
10.Essay Writing Activities (6 weeks)
Student 1:
Interviewer: What kind of activities helped you to better acquire vocabulary? Were the teacher’s
instructions helpful while working on grammar, did essay writing activities teach you to write
well-organized essays?
Student 1:
Interviewer: In my opinion, extracurricular activities play a great role in English learning. What
do you think and do you think that extracurricular activities should be embedded in the course
program or out of curriculum?
Student 1:
Interviewer: What are you doing currently not to forget English because of the four months
summer holiday?
Student 1:
Interviewer: Thanks a lot for your being open and if you had a chance to change anything in the
prep school program what would you add or remove?
Student 1:
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Appendix D: Interview Questions to Academicians Based on My Titled Thesis “The Role of
Extracurricular Activities in the Academic Achievement of EFL Students at Ishik University
Preparatory School” (Case Study)

Interviewer: Hi Mr/Mrs………... Could you please give a brief introduction about your working
experience?
Lecturer 1:
Interviewer: In my dissertation thesis, I am working on the usage of extracurricular activities in
preparatory school. Do you know what extracurricular activities mean?
Lecturer 1:
Interviewer: Do you think if students in universities are craving for learning English?
Lecturer 1:
Interviewer: Personally, it is difficult to teach students anything in this technology years because
of the addiction to mobiles and social media. Students are into chatting on the social network at
lesson time. What do you think, is it same in Kurdistan?
Lecturer 1:
Interviewer: To your teaching experience, is it possible to teach students English in twenty four
weeks with an intensive program?
Lecturer 1:
Interviewer: In your opinion, how many weeks of education should be implemented in the
curriculum to teach English to zero level students?
Lecturer 1:
Interviewer: Do you think that students can learn English just following the curriculum?
Lecturer 1:
Interviewer: In Sulaimani prep school, our lecturers arranged these language oriented
extracurricular activities that lasted for sixteen weeks during the language teaching process.
Which ones do you think is best and why?
1.Testing and Analyzing Activity (12 weeks, once a week before achievements or pop quizzes)
2.Crosswords and Puzzle Activities (6 weeks, one hour a fortnight)
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3.Tell Your Funny Joke Activity (2 weeks, 3 minutes each student tell, students get ready before
the lesson)
4.Giving Presentations about Unit Questions (12 weeks, students prepare at home, present in
class)
5.Fun Reading and Retelling Activity (6 weeks, students listen, read, do exercises and retell)
6.Listening Songs and Filling the Verses Activity (4 weeks)
7.Tongue Twister activities (2 weeks, once a week)
8.Act Your Role Activity (3weeks, one hour a week)
9.Test your English Level online Activity (7 weeks)
10.Essay Writing Activities (6 weeks)
Lecturer 1:
Interviewer: What kind of activities helps students to acquire vocabulary? Are the teachers’
instructions helpful while students working on grammar can essay writing activities teach
students to write well-organized essays?
Lecturer 1:
Interviewer: Do you think that language oriented extracurricular activities should be embedded
in curriculum at preparatory school in 24 week language education?
Lecturer 1:
Interviewer: As a lecturer, have you ever experienced any language oriented extracurricular
activities in your teaching process?
Lecturer 1:
Interviewer: Thanks a lot for your being open and cooperation.
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Appendix E: Language Oriented Extracurricular Activity Samples

1. Tongue Twisters Sample
Figure 9: Tongue Twister Activity- http://www.antiessays.com
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2. Testing And Analyzing Activity Sample
PRE-INTERMEDIATE
-Present,

Past,

-Questions
-

with
Phrases

Future
Whom,

with

Why,

more

Figure 10: Elementary Series Tests - http://englishteststore.net
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than

Tenses
How
one

much
meaning

3. Crossword Puzzle Activities Sample
Figure 11: Crossword and Puzzle Activity- http://www.bestofthereader.ca
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4. Act Your Role Activity
Figure 12: Role Play Activity-http://www.chiesman.org
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5. Listening Songs And Filling The Verses Activity Sample
Figure 13: Song Verses Filling Activity-http://www.goldmusicblog.com
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Appendix F: Mini Interview Questions after Implementing ECAs in Preparatory School

Dear Colleagues.
This qualitative semi-structured interview questions are prepared to collect data from your
perspective like; if language oriented extracurricular activities are beneficial in language
teaching/ learning, if yes, which activities are beneficial and how and what problems a language
teacher may encounter while conducting the activities? Do not hesitate to respond these
interview questions. Responses will be used in my thesis without announcing your names.
Hello Mr/Mrs …….. How are you today?
Interviewee:
I am with ups and downs you know. I have not completed my dissertations thesis yet. I am
supposed to obtain some data asking a few questions to you if you do not mind.
Interviewee:
Thanks for your consideration. I know that you know what extracurricular activities are. They
are out of class activities, without depending on school curriculum. Have you ever practiced any
of these activities, which are they and did you encounter any difficulties in conducting?
Interviewee:
Could you share your observation about students’ motivation to learning English language? I
mean, if your students’ motivation increases and their attendance improves or not?
Interviewee:
How about students’ language skills provided in formal syllabus improves or not?
You know. Students are usually introverted in speaking and communication. Do your students’
attitudes to you change? Do they respect or disrespect to you and what kind of changes there are
that could affect directly on students’ academic performance?
Interviewee:
I see that you do much for students’ learning. Do extracurricular activities increase your
workload so that you cannot manage your teaching well?
Interviewee:
You must be a well-organizer. If so, do extracurricular activities increase your motivation to
plan ECA?
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Interviewee:
And as a last question; do you feel that created values through ECA are relevant to the efforts
you take?
Interviewee:
Thanks for your time and cooperation for the interview?
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